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Primary School The Hague Zuidwest (%)Den Haag Citywide (%)

Rest

HAVO or VWO 

[theoretical education]

VMBO-theoretische leerweg
[vocational-theoretical education]

Praktijk-, speciaal-, beroeps- of kader-onderwijs 
[practical, special, or vocational education]

MOTIVATION

Fig. 1	 Educational Transitions from Groep 8 in The Hague in 2022: Citywide Average vs. Specific Primary School in Zuidwest (AlleCijfers, 2022)
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PROBLEM?

Fig. 2	 Educational Performance of Primary Schools in The Hague (author)

Problem & Urgency
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Fig. 3	 Socioeconomic Segregation Index of Children in The Hague (author)

PROBLEM? Problem & Urgency
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RESEARCH GAP Problem & Urgency
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Part 1. Intergenerational Vicious Circle of Segregation

Part 3. Equity in Learning Environments as Transformative Force 

Part 2. Urban and Educational Segregation

Part 4.  Interconnectedness of Life Domains 

CONCEPTUAL FRAMEWORK

Fig. 4	 Conceptual Framework (author)

Problem & Urgency



9	 /  89Creating Space to Learn and Grow

spatial equality
social and 

educational equality

income equality

vicious circles of segregation

childhood 
residence

educational 
outcomes

work

adulthood 
residence

neighbourhood reputation

school 
reputation

school segregation

disparities in 
educational 
resources

vicious circle of educational segregatio
n

equity in educational 
learning environments

qualityaccessibility

CONCEPTUAL FRAMEWORK Problem & Urgency



10	 /  89Creating Space to Learn and Grow

Spatial domain Sociocultural domain

Institutional domain

WHERE TO START?

Fig. 5	 The Spatial Domain as the Central Focus of This Research Project (author)
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PROBLEM STATEMENT

Children in The Hague face significant challenges 
due to high levels of socioeconomic segregation, 
which limit their access to learning and educational 

opportunities, reinforcing social inequalities from a 
young age. Despite recognition of the interrelatedness 
between neighbourhoods and educational outcomes, 

little research has addressed these intersecting 
contexts together or advocated for the appropriate, 

cross-sectoral strategic actions needed to effectively 
respond to them.

Problem & Urgency
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MAIN RESEARCH QUESTION

How can spatial planning contribute to improving accessibility and quality 
of learning environments in socioeconomically segregated neighbourhoods 

in The Hague to promote systemic equity?

Problem & Urgency
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HOME

GARDEN

COURTYARD

PARKS
SUPPLEMENTARY EDUCA-
TIONAL ENVIRONMENTS

PLAYGROUNDS
PUBLIC SPACES

SCHOOL

SCHOOLYARDS

Places for children designed by 
adults designated for children

Streets between places

Children’s places

CHILDREN’S DAILY ENVIRONMENTS

Fig. 6	 The Triangle of Children’s Daily Environments as the ‘Pedagogical Learning Environment’ (author)
 
		  Based on Rasmussen (2004)

Theory
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TIME-SPACE GEOGRAPHY

Different Pedagogical 
Learning Environments

Fig. 6	 The Triangle of Children’s Daily Environments as the ‘Pedagogical Learning Environment’ (author)
 
		  Based on Rasmussen (2004)

Theory



INVITING STREETS

EQUITABLE SPATIAL 
DISTRIBUTION

QUALITY

ACCESSIBILITY

Play & Learning 
Opportunities

SPACE FOR ‘CHILDREN’S 
SPACES’

PLAY VARIETY

Does the planning process integrate local 
knowledge from both experts and 

communities?

Are children actively involved in urban planning 
to ensure their needs and perspectives are 

represented?

PROVOKES LEARNING 
OPPORTUNITIES

GENDER-INCLUSIVE 
DESIGN

DESIGN FOR ABILITIES

INTEGRATION WITH 
NATURE

COMMUNITY 
ENGAGEMENT

WALKABILITY & 
INDEPENDENT MOBILITY

GENERAL FEELINGS OF 
UNSAFETY

STRATEGIC PLACEMENT 
OF SPACES

AGE-INCLUSIVE 
DESIGN

Diversity & Inclusivity

Physical Condition

Connectivity

Feelings of Safety

Proximity & Distribution

What the ‘Pedagogical 
Learning Environment’ 
looks like per child, is 

decided by:
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A ‘GOOD’ PEDAGOGICAL LEARNING ENVIRONMENT

Factors and Conditions to Consider for a Good 
Pedagogical Learning Environment

Theory

Fig. 7	 Key Determinants of the Pedagogical Learning Environment (author)
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Fig. 9		 Classroom View – The Hague Centrum (Wattman)

Fig. 8	 Socioeconomic Segregation Index of Children in The Hague (author)

Fig. 10	 Classroom View – The Hague Escamp (author)

0-15 YEAR-OLDS

LOW-INCOME
LOW EDUCATION 

LEVEL

NON-DUTCH 
BACKGROUND

X 0.1 X 0.3

X 0.3 X 0.3

Index 

=

UNDERSTANDING SOCIOECONOMIC SEGREGATION Context
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HISTORIC CONTEXT

Sand
[Jong Duin]

Sand
[Strandwal]

Peat

Clay

Division of Sand and Peat

Context

Fig. 11   Geographical Layout of Soil Types in The Hague (author)
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HISTORIC CONTEXT

Fig. 12   Children Growing Up on the Sand: Scheveningen, 1960s (Van Wijk) Fig. 13  Children Growing Up on the Peat: Schilderswijk, late 1970s (Duivesteijn)

Division of Sand and Peat

Context
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HISTORIC CONTEXT

Buildings existing in 1949

Buildings constructed between 1949 and 1983

Buildings by Year of Construction

Post-War Reconstruction and Expansion

Context

Fig. 14   The Hague’s 1983 Building Footprint Aligned with Dudok’s 1949 Structure Plan (author)
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Fig. 15    Zuidwest’s Grid Layout During Construction (HaAC, n.d.)

Fig. 16    Children on a Demolition Site During 1970s Renewal in Schilderswijk (Duivesteijn)

HISTORIC CONTEXT Context
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HISTORIC CONTEXT

Fig. 17   Guest Workers Dominating the Immigration Figures in the 60s and 70s (Martens, 1975)

Fig. 18  Family Reunification and Life in Cramped Social Housing in the G4 in the 70s and 80s (Nationaal Archief, 1980s)

New Citizens

Context
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Fig. 19	 Everyday Life at a playground, Schilderswijk (ANP, 2025) Fig. 20	 Post-War Portiekflats in Moerwijk & Zuidwest 
(Nijhuis, 2017; Take The Hague, n.d.)

Fig. 21	 Multicultural Shops and Street Life in Schilderswijk (Kok, 2016)

THE HAGUE TODAY Context



25	 /  89Creating Space to Learn and Grow

Facilities seem to be fairly evenly 
distributed across the city

Fig. 24	 Community Centre Bouwlust (PvdA Den Haag, n.d.)

Fig. 23  Community Centre het Couvéehuis (Welzijn Scheveningen, 2025)

Children’s Landscape

ContextTHE HAGUE TODAY Fig. 22   Mapping Everyday Spaces for Children in The Hague (author)
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 Highlights whether a safety-related incident was reported in 
the news over the past eight years near or at a primary school.

i. Traffic safety concerns

ii. Poor school building conditions

iv. Traffic safety concerns

v. Drugs found near school

vi. Parental violence incident

vii. Abuse allegation unrest

ix. Ceiling collapse incident

viii. Firework bomb incident

x. Violence among parents

xi. Discrimination lawsuit

xii. Playground safety concerns

iii. Tensions over Islamic school identity

Educational Landscape

ContextTHE HAGUE TODAY Fig. 23   Mapping Educational and Cultural Resources in The Hague (author)
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Ethnic and Social Composition

ESCAMP

CENTRUM

LEIDSCHENVEEN-
YPENBURG

HAAGSE HOUT

SCHEVENINGEN

SEGBROEK

LAAK

URBAN DISTRICT

share of residents 
with a migration 

background

share of children with 
delayed language 

development

54.0%

55.3%

26.8%

36.3%

22.7%

24.7%

58.1%

68.7%

76.7%

47.6%

53.0%

40.0%

44.1%

LOOSDUINEN
31.8%37.6%

79.9%

- Internal Supervisor Primary School The Hague (GGD, 2022)   
Percentage of Parents with Higher Education

> 30%

15 - 30%

< 15%

ContextFig. 24   Mapping Demographic Composition and Cultural Diversity in The Hague (author)THE HAGUE TODAY
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Ethnic and Social Composition

It is worth asking whether an equal distribution of spaces that support child 
development is enough — or whether some areas should be prioritised, 

with an intentional overrepresentation of these spaces to correct structural 
imbalances.

ContextTHE HAGUE TODAY
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LIVED 
EXPERIENCES

04.
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MIXED-METHOD APPROACH

Literature Review
Mixed Media 

Review
Socio-Spatial 

Analysis

Identify Lived 
Disparities

Mapping
Own Professional 

Experience

Lived Experiences
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Fig. 25	 Exposure to Exclusionary Narratives (GeenStijl, 2014)

Video still of an individual wearing a “HAAGS BLOED” shirt while being interviewed on their way to a ‘protest’ 
aimed at rallying against the perceived ‘non-Dutch’ identity of the Schilderswijk neighbourhood.

Self-Perception: Growing Up and Forming Identity Amid Stigma and Being Framed as ‘the Other’

Fig. 26      Exposure to Exclusionary Narratives  (L1 Nieuws, 2023)

A banner displaying the far-right slogan “Youth is the future, stop population replacement”, was displayed at a 
school in the Netherlands.

LIVED DISPARITIES Lived Experiences
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Feelings of Safety: Growing Up in Neighbourhoods Where Feelings of Safety Isn’t a Given

LIVED DISPARITIES Lived Experiences
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DUTCH 57
MOROCCAN 36

TURKISH 35
SURINAMESE 36
ANTILLEAN 43

OTHER 52

Index of Trust of the Police (Politie, 2022)

Feelings of Safety: Growing Up in Neighbourhoods Where Feelings of Safety Isn’t a Given

LIVED DISPARITIES Lived Experiences
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[Moisture, mould, asbestos, pipes: extensive study into the 
quality of housing in The Hague.]

[In The Hague’s Moerwijk, residents are struggling with 
mould in their homes: ‘If I can shower at the gym, I do.’]

Living Conditions: Growing Up in Home Environments That Don’t Support Your Needs and Comfort

LIVED DISPARITIES Lived Experiences
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Living Conditions: Growing Up in Home Environments That Don’t Support Your Needs and Comfort

LIVED DISPARITIES Lived Experiences
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Fig. 27	 Exposure to Uncertainty and Displacement (Bond Precaire Woonvormen, n.d.)

The boarded-up area representing the displacement of existing residents, while the billboard highlights the 
planned redevelopment.

Fig. 28      Exposure to Uncertainty and Displacement  (NOS, 2021)

In Zuidwest, residents voice their concerns to the councillor about the demolition of approximately 2,000 
homes in their neighbourhood. 

Living Conditions: Growing Up in Home Environments That Don’t Support Your Needs and Comfort

LIVED DISPARITIES Lived Experiences
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Fig. 29	 Exposure to Visible Neglect in Everyday Surroundings (Dagblad070, 2023)

Poor condition of the football court in Hannemanplantsoen, Schilderswijk. 

Fig. 30      Exposure to Visible Neglect in Everyday Surroundings  (Kijklab, 2022)

Children Documenting Their Neighbourhood: Excessive rubbish and discarded furniture littering the streets, Laak.

Public Space Conditions: Growing Up in Neighbourhoods Where Public Spaces Reflect Neglect, Not Care

LIVED DISPARITIES Lived Experiences
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CONCLUSIONS

SOCIETAL 
STIGMA

LOW SELF-ESTEEM

Yes Yes Yes PartlyPartly Partly Partly Yes

LIMITED FREEDOM OF 
MOVEMENT

OVERCROWDING

Disengagement From 
Academic Tasks
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Restricted Access to
Informal Learning

Restricted Access to
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Disrupted Learning 
Environment at Home

Compromised Health 

HINDERING LEARNING AND EDUCATIONAL OPPORTUNITIES

ENVIRONMENTAL 
STRESSORS

RESIDENTIAL
STABILITY

URBAN HEAT EXPOSURE
PERCEIVED NEGLECT  

AND DISORDER
QUALITY PHYSICAL 
INFRASTRUCTURE

FEELINGS OF
UNSAFETY

POOR HOUSING
CONDITIONS

POOR PUBLIC 
SPACE CONDITIONS

Potential 
Hindrance

Specific
Manifestation

Applicable to
The Hague?

Potential
Impact

Effect

Physical Discomfort
Heightened Underlying 

Stress Levels

Overview of Lived Experiences and Their Impact on Learning and Educational Opportunities

Lived Experiences
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When children grow up in socioeconomically segregated neighbourhoods, it 
is worth asking whether an equal distribution of spaces that support child 
development is enough — or whether some areas should be prioritised, 
with an intentional overrepresentation and extra attention to care and 

maintenance of these spaces to correct structural imbalances.

LIVED DISPARITIES



40	 /  89Creating Space to Learn and Grow

ON THE GROUND 
REALITIES

05.



FOCUS AREA:
Bouwlust en Vrederust
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FIELDWORK STRUCTURE AND FOCUS

Informal
Conversations

ChildrenParents / AdultsTarget Groups

Approaching Contexts In Public Space / 
On the Street

Through School 
Environment 

Method of Engagement

On the Ground Realities
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represented?
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CONVERSATIONS WITH PARENTS

MUM 1

MUM 2

MUM 3

MUM 4

MUM AND DAD

TWO DADS

YOUNG WOMAN 1

YOUNG WOMAN 2

TWO YOUNG MEN

GROUP OF YOUNG MEN

NEIGHBOUR

Conversation Participants

Discussion Topics

A. Parents  
B. Young Residents’s Recalling 

Their Own Experiences  
C. Neighbour Observers

i. Identified Factors for a Good Pedagogical Learning 
Environment
ii. Lived Disparities in Children’s Everyday Lives 
(Derived from Mixed-Method Approach on 
Socioeconomic Segregation)

1. Urban Spatial Quality
2. Play & Learning Opportunities
3. Diversity & Inclusivity
4. Connectivity
5. Feelings of Safety
6. Proximity & Distribution
7. Housing Quality & Reasons to Go Out
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(*) Indicates topics that were added later based on recurring mentions during conversations with local residents.
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On the Ground Realities
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MUM 1

MUM 2

MUM 3

MUM 4

MUM AND DAD

TWO DADS

YOUNG WOMAN 1

YOUNG WOMAN 2

TWO YOUNG MEN

GROUP OF YOUNG MEN

NEIGHBOUR

i. Identified Factors for a Good Pedagogical Learning 
Environment
ii. Lived Disparities in Children’s Everyday Lives 
(Derived from Mixed-Method Approach on 
Socioeconomic Segregation)

1. Urban Spatial Quality
2. Play & Learning Opportunities
3. Diversity & Inclusivity
4. Connectivity
5. Feelings of Safety
6. Proximity & Distribution
7. Housing Quality & Reasons to Go Out
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(*) Indicates topics that were added later based on recurring mentions during conversations with local residents.
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Feelings of 
Safety

Connectivity

5
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Diversity and 
Inclusivity

3

Conversation Participants

Discussion Topics

A. Parents  
B. Young Residents’s Recalling 

Their Own Experiences  
C. Neighbour Observers

CONVERSATIONS WITH PARENTS

Overview Matrix Conversations: Key Takeaways

On the Ground Realities
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Diversity & Inclusivity

Urban Spatial Quality

Housing Quality & Reasons to Go Out

Feelings of Safety

General Feelings of 
Unsafety

Quality Dwellings

Quality & Maintenance 
of Public Space

Gender Differences

1

7

5

3

OPENING EXERCISE CONVERSATION INSIGHTS KEY TAKEAWAYS

CONVERSATIONS WITH CHILDREN

Overview Structure

On the Ground Realities
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PERSONAS

“Play spaces usually get taken over 
by older boys, so we just go chill at 

someone’s house instead.”

“I’d rather go outside than stay indoors. 
I can actually go pretty much anywhere, 
even Rotterdam would be fine as long 

as I’ve got my phone with me.”

“I’m not really allowed to play outside… 
Only right near the house. My dad 

doesn’t think it’s safe.”

Amira Rayan Sara

Synthesising Insights into Child Personas

Unfiltered Spatial Experience Data from Fieldwork

Synthesising Insights into Child Personas

On the Ground Realities
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0000

Home

Home
Convenience Store Supermarket

Amira

Rayan

Sara

Place to stay

Dynamic

‘Park’

Playground

Home
Shool

0200
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1000

1200

1400

1600

1800

2000

2200

2400

Visualising Individual Trajectories in Time-Space Geography: Amira, Rayan, and Sara

PERSONAS On the Ground Realities
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Amira
10 years old / Girl

Blocked view at 
crossing with double 
row parking

Pedestrian space becomes 
parking when it suits

High-speed cars merge 
into the city from the 
motorway

No designated 
place to cross 

Amira’s Story

PERSONAS On the Ground Realities
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Amira
10 years old / Girl

Amira’s Story

Closed facades lacking any 
sense of social control

‘Green’ between buildings 
is unusable for play or any 
other activity

Hanging youth take over 
unused space

Insufficient lighting 
after dark

Row of parked cars, closed-
off greens and blank façades: 
uninspiring routes with no reason 
to stay

PERSONAS On the Ground Realities
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Rayan
11 years old / Boy

Hostile fencing sends out the message: 
‘you’re not welcome’ and ‘not your 

space’

Support structures are 
hidden, not inviting

Parked cars take priority 
over child-friendly design Boredom turns into aimless, 

endless street wandering

Rayan’s Story

PERSONAS On the Ground Realities
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Rayan
11 years old / Boy

Rayan’s Story

Space lacks inspiration and 
invitation for child-centred 

activities 

‘Private property’ sign 
reduces connection to place 
and neighbourhood

Wide pedestrian space, but 
nothing happens here

PERSONAS On the Ground Realities

Large windows of 
blocked facades offer 
no stimulation
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Sara
11 years old / Girl

Sara’s Story

Even for small children, 
it feels dull

Design excludes older 
children—only for toddlers

Playground surrounded 
by residential units

PERSONAS On the Ground Realities
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Not uncommon to 
find litter in spaces 
meant for children

Some stone 
benches for sitting 
and chilling

Football court 
often dominated by 
groups of boys

Skatepark is the only 
structured space with 
designated elements, but 
it’s in poor condition and 
offers no variation

Playground dominated by 
empty asphalt

Only options the playground 
offers: skate or play football. 

What if you don’t?

Sara
11 years old / Girl

Sara’s Story

PERSONAS On the Ground Realities
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INVITING STREETS

EQUITABLE SPATIAL 
DISTRIBUTION

QUALITY

ACCESSIBILITY

Play & Learning 
Opportunities

SPACE FOR ‘CHILDREN’S 
SPACES’

PLAY VARIETY

Does the planning process integrate local 
knowledge from both experts and 

communities?

Are children actively involved in urban 
planning to ensure their needs and 

perspectives are represented?

PROVOKES LEARNING 
OPPORTUNITIES

DESIGN FOR ABILITIES

COMMUNITY 
ENGAGEMENT

WALKABILITY & 
INDEPENDENT MOBILITY

STRATEGIC PLACEMENT 
OF SPACES

AGE-INCLUSIVE 
DESIGN

Diversity & Inclusivity

Physical Condition

Connectivity

Feelings of Safety

Proximity & Distribution

Factors to Be Considered for a Good Pedagogical Learning 
Environment

PLAY INTEGRATION 
WITH NATURE

PHYSICAL BARRIERS

GENDER-INCLUSIVE 
DESIGN

CULTURAL INCLUSION

LIGHTING AND 
VISIBILITY*

LACK OF SOCIAL 
CONTROL*

HANG YOUTH*

GENERAL FEELINGS 
OF UNSAFETY

URBAN HEAT EXPOSURE

MAINTENANCE

NEGLECT / 
DETERIORATING SPACES

REVISITING THE FRAMEWORK

Factors and Conditions to Consider for a Good 
Pedagogical Learning Environment

Additional Considerations

On the Ground Realities
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PROCEDURAL 
LANDSCAPE

06.
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Local Voices (Residents’ 
Experience and Interpretation 

of Reality)

CITIZEN SPHERE

POLICY SPHERE

Pressure of Political 
Constituencies

Political Commitment

ORGANISATIONAL SPHERE

DELIVERY SPHERE
(Implementation)

Research

Policy / Planning Procedures

Representative 
Political Structures

Resources
(Financial)

Mainstreaming 
Location of 

Responsibility

Staff Development

Activities (Delivery 
of Programmes / 

Projects)
Methodology

Theory Building

Using the Web of Institutionalisation (Levy, 1996) to analyse how institutional and 
procedural dynamics work

EXAMINING THE PROCEDURAL LANDSCAPE Procedural Landscape
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Pressure of Political 
Constituencies Staf Development

Activities

Policy / PlanningPolitical 
Commitment

Local Voices

Selective Agenda Access in 
Raadscommissie

Representative 
Political Structures

EXAMINING THE PROCEDURAL LANDSCAPE

Using the Web of Institutionalisation (Levy, 1996) to analyse how institutional and 
procedural dynamics work

Procedural Landscape
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(Dagblad070, 2023) (Gemeente Den Haag, 2017) 

(OBB Ingenieurs, 2016) 

(Staedion, 2025) 

(Den Haag in Cijfers, 2025)

ORGANISATIONAL SPHERE

DELIVERY SPHERE
(Implementation)

Local Voices (Residents’ 
Experience and Interpretation 

of Reality)

CITIZEN SPHERE

POLICY SPHERE

Pressure of Political 
Constituencies

Political Commitment

Research

Policy / Planning Procedures

Representative 
Political Structures

Resources
(Financial)

Mainstreaming 
Location of 

Responsibility

Staff Development

Activities (Delivery 
of Programmes / 

Projects)
Methodology

Theory Building

PARENTS CHILDREN

LOW-INCOME 
HOUSEHOLDS

YOUTH WORKERS AND MENTORS 
IN COMMUNITY CENTRES

HOUSEHOLDS WITH A ‘NON-
DUTCH’ BACKGROUND

Feelings of Safety

Connectivity Barriers Gender Differences

Poor Public Space Quality

Lack of Knowledge of Support Exposure to 
Exclusionary Narratives

Difficulties in Inclusion in 
Decision-Making

Precarious Space Access

Using the Web of Institutionalisation (Levy, 1996) to analyse how institutional and 
procedural dynamics work

Procedural LandscapeEXAMINING THE PROCEDURAL LANDSCAPE
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(Dagblad070, 2023) (Gemeente Den Haag, 2017) 

(OBB Ingenieurs, 2016) 

(Staedion, 2025) 

(Den Haag in Cijfers, 2025)

Using the Web of Institutionalisation (Levy, 1996) to analyse how institutional and 
procedural dynamics work ORGANISATIONAL SPHERE

DELIVERY SPHERE
(Implementation)

Local Voices (Residents’ 
Experience and Interpretation 

of Reality)

CITIZEN SPHERE

POLICY SPHERE

Pressure of Political 
Constituencies

Political Commitment

Research

Policy / Planning Procedures

Representative 
Political Structures

Resources
(Financial)

Mainstreaming 
Location of 

Responsibility

Staff Development

Activities (Delivery 
of Programmes / 

Projects)
Methodology

Theory Building

PARENTS CHILDREN

LOW-INCOME 
HOUSEHOLDS

YOUTH WORKERS AND MENTORS 
IN COMMUNITY CENTRES

HOUSEHOLDS WITH A ‘NON-
DUTCH’ BACKGROUND

Feelings of Safety

Connectivity Barriers Gender Differences

Poor Public Space Quality

Lack of Knowledge of Support Exposure to 
Exclusionary Narratives

Difficulties in Inclusion in 
Decision-Making

Precarious Space Access

Selective Agenda Access in 
Raadscommissie

Thematic Fragmentation Between 
Organisations

Lack of Representation of Girls’ 
Spatial Needs

Lack of Representation of 
Children’s Spatial Needs

Political Representatives 
Mismatch

Barriers to political structures for 
low-SES residents

Lack of Coordination Between 
Ministries and Departments

Fragmented and Difficult-to-Access 
Municipal Policy Landscape

Tension Between Local Needs 
and National Constraints

Fragmented Responsibility Between 
Education and Spatial Departments

Fragmented Responsibility Of 
Maintenance and Care of Public Spaces

Inflexible Procedures 

Potential of Proactive, e.g. School-
Based, Participation Approaches

Lack of Monitoring Learning and 
Development Data

Potential of Facilitating Under-the-
Radar Bottom-Up Initiatives

Equity Policies Lack Targeted 
Implementation in Practice

Gap Between Local Voices and 
Neighbourhood-Level Research Insights

Reactive Rather Than 
Continuous Civil Society 

Involvement

EXAMINING THE PROCEDURAL LANDSCAPE Procedural Landscape
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OUTCOMES
07.
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Key Insights

Objectives

Strategic Actions

Spatial Interventions

CONNECTING INSIGHTS, OBJECTIVES AND ACTIONS: SOCIO-SPATIAL Outcomes
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SOCIO-SPATIAL OBJECTIVES

3. TARGETED SUPPORT1. STRONG LEARNING ENVIRONMENT 
(FOUNDATION)

4. NETWORKS OF SUPPORT

7. DRASTIC URBAN RESTRUCTURING

5. ACTIVELY LEARNING THROUGH SPACE

2. FREEDOM TO ROAM AND EXPLORE

6. DREAMING AND BELIEVING

NEEDS

OPPORTUNITIES

RISKS

COMPARISON 
FRAMEWORK

ANALYSE

EXPOSE

EXPOSE

NEED: Strong Pedagogical Learning 
Environment (Foundation)

NEED: Targeted Support

OPPORTUNITY: Networks of Support

OPPORTUNITY: Actively Learning Through Space

OPPORTUNITY: Dreaming and Believing

RISK: Drastic Urban Restructuring

NEED: Freedom to Roam and Explore

Outcomes



64	 /  89Creating Space to Learn and Grow

STRATEGIC ACTIONS: SOCIO-SPATIAL

PLAY & LEARNING OPPORTUNITIESURBAN SPATIAL QUALITY DIVERSITY & INCLUSIVITY CONNECTIVITY FEELINGS OF SAFETY PROXIMITY & DISTRIBUTION

Outcomes
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PLAY & LEARNING OPPORTUNITIESURBAN SPATIAL QUALITY DIVERSITY & INCLUSIVITY CONNECTIVITY FEELINGS OF SAFETY PROXIMITY & DISTRIBUTION

PLO2 	 Create play environments that stimulate 
cognitive, physical, and social development.

PLO3 	 Integrate elements that stimulate learning and 
curiosity within everyday spaces.

PLO1	 Diverse play environments to maximise 
engagement and sustain children’s interest over time.

USQ1 	Embed natural elements into the urban learning 
environments to enhance experiences.

DI2 	 Design spaces for a broad spectrum of physical 
(and cognitive) abilities.

DI3 	 Ensure connecting streets are welcoming and 
usable for all abilities.

DI1	 Design spaces that accommodate a full range 
of age groups, including for adolescents.

C2 	 Streetscapes should look inviting and accessible 
to children.

C1	 Prioritise pedestrian-friendly and cycling 
connections between children’s spaces and daily 
destinations to strengthen independent mobility.

FS1	 Mitigate environmental factors that negatively 
impact children’s perceived safety.

PD2 	 Strategically locate spaces for children along 
routes to maximise visibility, engagement, and use.

PD1	 Distribute spaces for children equitably across 
neighbourhoods to ensure fair access.

STRONG LEARNING ENVIRONMENT 
(FOUNDATION)

STRATEGIC ACTIONS: SOCIO-SPATIAL Outcomes
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PLAY & LEARNING OPPORTUNITIESURBAN SPATIAL QUALITY DIVERSITY & INCLUSIVITY CONNECTIVITY FEELINGS OF SAFETY PROXIMITY & DISTRIBUTION

DI1	 Design spaces that accommodate a full range 
of age groups, including for adolescents.

PD1	 Distribute spaces for children equitably across 
neighbourhoods to ensure fair access.

USQ2 	Provide sufficient shade, greenery, and cooling 
elements to reduce heat stress.

USQ5 	Where urban development takes place, prioritise 
liveable, and affordable housing that foster active street 
life and human-scale environments.

USQ4 	Ensure continuous maintenance, waste 
management.

USQ6 	Reinforce the role of underused green spaces 
by promoting multifunctionality and everyday relevance.

USQ7 	Introduce visual variety, permeability, and active 
edges along connecting streets.

USQ3 	Address and reverse physical neglect.

DI6 	 Foster social connectedness by embedding 
opportunities for informal encounters within the urban 
environment.

DI5 	 Challenge gendered patterns of space use.

DI4 	 Ensure gender-inclusive spatial design that feels 
equally inviting and safe to all children.

DI7 	 Accommodate and visibly reflect diverse cultural 
norms beyond the dominant standard.

C3 	 Continuity of children’s pedestrian networks by 
minimising physical and perceptual barriers.

FS5 	 Promote passive social control.

FS4 	 Strengthen visibility and spatial legibility through 
thoughtful lighting strategies.

FS6 	 Address the challenges associated with hanging 
youth groups by offering constructive and socially 
accepted alternatives.

FS7 	 Foster safety and trust through inclusive spatial 
practices, avoiding over-reliance on policing and 
promoting community-based presence.

FS3 	 Slow down traffic and reduce car dominance. PD3 	 Ensure children’s spaces are located near all 
children’s living environments to support independent 
use and reduce dependency on adults.

TARGETED SUPPORT

STRATEGIC ACTIONS: SOCIO-SPATIAL Outcomes
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PLAY & LEARNING OPPORTUNITIESURBAN SPATIAL QUALITY DIVERSITY & INCLUSIVITY CONNECTIVITY FEELINGS OF SAFETY PROXIMITY & DISTRIBUTION

PLO2 	 Create play environments that stimulate 
cognitive, physical, and social development.

PLO9 	 Facilitate volunteer-led initiatives that expand 
educational support, mentoring, and after-school 
activities for children.

PLO5 	 Leave ‘rough edges’ and undefined spaces 
along children’s everyday routes to stimulate exploration 
and spontaneous play.

PLO11 	 Incorporate symbolic spatial gestures 
that invite imagination to envision themselves in 
aspirational roles.

PLO8 	 Foster partnerships between institutions and 
informal community networks to broaden access to 
learning and development opportunities.

PLO4 	 Integrate spatial cues that provoke cognitive 
engagement.

PLO10 	 Facilitate local capacity-building by 
creating spaces for knowledge exchange between 
professionals, experts, and the community.

PLO6 	 Embed thematic spatial elements into public 
space to connect locations around a shared educational 
theme.

PLO7 	 Strengthen the role of libraries, community 
centres, and schools as multifunctional hubs for learning, 
support, and community interaction.

PLO3 	 Integrate elements that stimulate learning and 
curiosity within everyday spaces.

PLO1	 Diverse play environments to maximise 
engagement and sustain children’s interest over time.

USQ1 	Embed natural elements into the urban learning 
environments to enhance experiences.

USQ2 	Provide sufficient shade, greenery, and cooling 
elements to reduce heat stress.

USQ5 	Where urban development takes place, prioritise 
liveable, and affordable housing that foster active street 
life and human-scale environments.

USQ4 	Ensure continuous maintenance, waste 
management.

USQ6 	Reinforce the role of underused green spaces 
by promoting multifunctionality and everyday relevance.

USQ7 	Introduce visual variety, permeability, and active 
edges along connecting streets.

USQ8 	Stimulate hybrid spaces where educational, 
cultural, and social activities overlap and reinforce each 
other.

USQ3 	Address and reverse physical neglect.

DI6 	 Foster social connectedness by embedding 
opportunities for informal encounters within the urban 
environment.

DI2 	 Design spaces for a broad spectrum of physical 
(and cognitive) abilities.

DI5 	 Challenge gendered patterns of space use.

DI4 	 Ensure gender-inclusive spatial design that feels 
equally inviting and safe to all children.

DI7 	 Accommodate and visibly reflect diverse cultural 
norms beyond the dominant standard.

DI8 	 Represent diverse role models, histories, and 
futures visibly within the urban environment.

DI3 	 Ensure connecting streets are welcoming and 
usable for all abilities.

DI1	 Design spaces that accommodate a full range 
of age groups, including for adolescents.

C2 	 Streetscapes should look inviting and accessible 
to children.

C4 	 Promote the visibility and accessibility of existing 
structures to ensure that all families can easily engage 
with available opportunities.

C3 	 Continuity of children’s pedestrian networks by 
minimising physical and perceptual barriers.

C1	 Prioritise pedestrian-friendly and cycling 
connections between children’s spaces and daily 
destinations to strengthen independent mobility.

FS2 	 Enhance safety perception by activating streets.

FS5 	 Promote passive social control.

FS4 	 Strengthen visibility and spatial legibility through 
thoughtful lighting strategies.

FS6 	 Address the challenges associated with hanging 
youth groups by offering constructive and socially 
accepted alternatives.

FS7 	 Foster safety and trust through inclusive spatial 
practices, avoiding over-reliance on policing and 
promoting community-based presence.

FS3 	 Slow down traffic and reduce car dominance.

FS1	 Mitigate environmental factors that negatively 
impact children’s perceived safety.

PD2 	 Strategically locate spaces for children along 
routes to maximise visibility, engagement, and use.

PD5 	 Monitor existing supportive structures and 
identify underused capacities to better integrate 
resources across the community.

PD4 	 Locate formal learning and play spaces close 
to community anchors (schools, libraries, community 
centres) to reinforce access.

PD3 	 Ensure children’s spaces are located near all 
children’s living environments to support independent 
use and reduce dependency on adults.

PD1	 Distribute spaces for children equitably across 
neighbourhoods to ensure fair access.

STRATEGIC ACTIONS: SOCIO-SPATIAL Outcomes



PLAY & LEARNING OPPORTUNITIESURBAN SPATIAL QUALITY CONNECTIVITY FEELINGS OF SAFETY PROXIMITY & DISTRIBUTION

PLO2 	 Create play environments that stimulate 
cognitive, physical, and social development.

PLO9 	 Facilitate volunteer-led initiatives that expand 
educational support, mentoring, and after-school 
activities for children.

PLO5 	 Leave ‘rough edges’ and undefined spaces 
along children’s everyday routes to stimulate exploration 
and spontaneous play.

PLO11 	 Incorporate symbolic spatial gestures 
that invite imagination to envision themselves in 
aspirational roles.

PLO8 	 Foster partnerships between institutions and 
informal community networks to broaden access to 
learning and development opportunities.

PLO4 	 Integrate spatial cues that provoke cognitive 
engagement.

PLO10 	 Facilitate local capacity-building by 
creating spaces for knowledge exchange between 
professionals, experts, and the community.

PLO6 	 Embed thematic spatial elements into public 
space to connect locations around a shared educational 
theme.

PLO7 	 Strengthen the role of libraries, community 
centres, and schools as multifunctional hubs for learning, 
support, and community interaction.

PLO3 	 Integrate elements that stimulate learning and 
curiosity within everyday spaces.

PLO1	 Diverse play environments to maximise 
engagement and sustain children’s interest over time.

USQ1 	Embed natural elements into the urban learning 
environments to enhance experiences.

USQ2 	Provide sufficient shade, greenery, and cooling 
elements to reduce heat stress.

USQ5 	Where urban development takes place, prioritise 
liveable, and affordable housing that foster active street 
life and human-scale environments.

USQ4 	Ensure continuous maintenance, waste 
management.

USQ6 	Reinforce the role of underused green spaces 
by promoting multifunctionality and everyday relevance.

USQ7 	Introduce visual variety, permeability, and active 
edges along connecting streets.

USQ8 	Stimulate hybrid spaces where educational, 
cultural, and social activities overlap and reinforce each 
other.

USQ3 	Address and reverse physical neglect.

DI6 	 Foster social connectedness by embedding 
opportunities for informal encounters within the urban 
environment.

DI2 	 Design spaces for a broad spectrum of physical 
(and cognitive) abilities.

DI4 	 Ensure gender-inclusive spatial 
design that feels equally inviting and 
safe to all children.

DI7 	 Accommodate and visibly reflect diverse cultural 
norms beyond the dominant standard.

DI8 	 Represent diverse role models, histories, and 
futures visibly within the urban environment.

DI3 	 Ensure connecting streets are welcoming and 
usable for all abilities.

DI1	 Design spaces that accommodate a full range 
of age groups, including for adolescents.

C2 	 Streetscapes should look inviting and accessible 
to children.

C4 	 Promote the visibility and accessibility of existing 
structures to ensure that all families can easily engage 
with available opportunities.

C3 	 Continuity of children’s pedestrian networks by 
minimising physical and perceptual barriers.

C1	 Prioritise pedestrian-friendly and cycling 
connections between children’s spaces and daily 
destinations to strengthen independent mobility.

FS2 	Enhance safety perception by 
activating streets.

FS5 	 Promote passive social control.

FS4 	 Strengthen visibility and spatial legibility through 
thoughtful lighting strategies.

FS6 	 Address the challenges associated with hanging 
youth groups by offering constructive and socially 
accepted alternatives.

FS7 	 Foster safety and trust through inclusive spatial 
practices, avoiding over-reliance on policing and 
promoting community-based presence.

FS3 	 Slow down traffic and reduce car dominance.

FS1	 Mitigate environmental factors that negatively 
impact children’s perceived safety.

PD2 	 Strategically locate spaces for children along 
routes to maximise visibility, engagement, and use.

PD5 	 Monitor existing supportive structures and 
identify underused capacities to better integrate 
resources across the community.

PD4 	 Locate formal learning and play spaces close 
to community anchors (schools, libraries, community 
centres) to reinforce access.

PD3 	 Ensure children’s spaces are located near all 
children’s living environments to support independent 
use and reduce dependency on adults.

PD1	 Distribute spaces for children equitably across 
neighbourhoods to ensure fair access.

DIVERSITY & INCLUSIVITY

DI5 	 Challenge gendered patterns of space use.
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STRATEGIC ACTIONS: SOCIO-SPATIAL Outcomes
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Procedural Problems and 
Opportunities

Translating Insight into  
Strategic Action

x16 x16

STRATEGIC ACTIONS: PROCEDURAL Outcomes
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What could that look like?



EXEMPLARY ZOOM-INS
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SUPERMARKET

COMMUNITY FACILITIES

POLICE STATION

Hazardous Roundabout

High Concentration of Surface Parking

Unoccupied Commercial Unit

PRIMARY SCHOOL

CHURCH

Wide Roads Prioritising Vehicular Flow

Lack of Passive Social Control

Large Single-Use Space

ENVIRONMENT ASSESSMENT

Roundabout Node

Outcomes
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USQ1

PLO5

FS1

C4

C2

FS2

DI6

FS7

Embed natural elements into the urban learning 
environments to enhance experiences.

Leave ‘rough edges’ and undefined spaces along 
children’s everyday routes.

Mitigate environmental factors that negatively 
impact children’s perceived safety.

Promote the visibility and accessibility of existing 
educational structures.

Streetscapes should look inviting and accessible to 
children.

Enhance safety perception by activating streets.

Foster social connectedness by embedding 
opportunities for informal encounters.

Foster safety and trust through inclusive spatial 
practices and promoting community-based presence.

PLO1

DI1

DI4

FS5

PD2

USQ3

USQ6

C1

C3

FS3

Diverse play environments to maximise engagement 
and sustain children’s interest over time.

Design spaces that accommodate a full range of 
age groups, including for adolescents.

Ensure gender-inclusive spatial design that feels 
equally inviting and safe to all children.

Promote passive social control.

Strategically locate spaces for children along 
routes to maximise visibility, engagement, and use.

Address and reverse physical neglect.

Reinforce the role of underused green spaces by 
promoting multifunctionality and everyday relevance.

Prioritise pedestrian-friendly and cycling connections 
between children’s spaces and daily destinations.

Continuity of children’s pedestrian networks by 
minimising physical and perceptual barriers.

Slow down traffic and reduce car dominance.

NEEDS-BASED INTERVENTIONS

Roundabout Node

Outcomes
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FS2Enhance safety perception by activating streets.

DI4 Ensure gender-inclusive spatial design that feels 
equally inviting and safe to all children.

NEEDS-BASED INTERVENTIONS

Roundabout Node

Outcomes
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PD4

PD5

PLO6

DI8

DI11

Locate formal learning and play spaces close to 
community anchors to reinforce access.

Monitor existing supportive structures and identify 
underused capacities to better integrate resources.

Embed thematic elements into public space to connect 
locations around an educational theme.

Represent diverse role models, histories, and futures 
visibly within the urban environment.

Incorporate symbolic spatial gestures that invite 
imagination to envision themselves in aspirational roles.

PLO7

PLO8

PLO10

Strengthen the role of libraries, community centres, and schools as 
multifunctional hubs for learning, support, and community interaction.

Foster partnerships between institutions and informal community 
networks to broaden access to learning and development opportunities.

Facilitate local capacity-building by creating spaces for knowledge 
exchange between professionals, experts, and the community.

USQ8

DI6

DI7

Stimulate hybrid spaces where educational, cultural, 
and social activities overlap and reinforce each other.

Foster social connectedness by embedding 
opportunities for informal encounters.

Accommodate and visibly reflect diverse cultural 
norms beyond the dominant standard.

OPPORTUNITIES-BASED INTERVENTIONS

Roundabout Node

Outcomes
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IMPACTS ON DAILY LIFE Outcomes

AMIRA – LIMITED URBAN ACCESS
 

Safety concerns (from both Amira and her parents) 
keep her mostly indoors 

 
Neighbourhood feels uninspiring and inaccessible; 

nothing draws her in 
 

Result: a very small and restricted pedagogical 
learning environment

RAYAN – OVERLOOKED POTENTIAL
 

Escapes overcrowded home, but time outside 
becomes aimless wandering

Existing resources fail to connect with or reach 
him 

 
Neighbourhood feels unwelcoming: urban space 

sends signals of exclusion

SARA – SEEKING SPACE AND RECOGNITION
 

Enjoys socialising, but lacks suitable spaces to 
gather with her friends 

 
Existing hangouts are often dominated by boys and 

don’t reflect her interests 
 

Poor condition of public space reinforces a feeling 
of being overlooked



77	 /  89Creating Space to Learn and Grow

IMPACTS ON DAILY LIFE

Spatial Transformation: Amira’s Setting

Outcomes
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OutcomesIMPACTS ON DAILY LIFE

Spatial Transformation: Amira’s Setting
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OutcomesOutcomesIMPACTS ON DAILY LIFE

Spatial Transformation: Amira’s Setting

FS2 Enhance safety perception by activating streets.



80	 /  89Creating Space to Learn and Grow

IMPACTS ON DAILY LIFE

Spatial Transformation: Rayan’s Setting

OutcomesOutcomes
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OutcomesOutcomesIMPACTS ON DAILY LIFE

Spatial Transformation: Rayan’s Setting
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OutcomesOutcomesIMPACTS ON DAILY LIFE

Spatial Transformation: Sara’s Setting



83	 /  89Creating Space to Learn and Grow

OutcomesOutcomesIMPACTS ON DAILY LIFE

Spatial Transformation: Sara’s Setting
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OutcomesOutcomesIMPACTS ON DAILY LIFE

Spatial Transformation: Sara’s Setting

FS2
Ensure gender-inclusive spatial design that 
feels equally inviting and safe to all children.
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CONCLUSION
08.
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MAIN RESEARCH QUESTION

How can spatial planning contribute to improving accessibility and quality 
of learning environments in socioeconomically segregated neighbourhoods 

in The Hague to promote systemic equity?
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CONCLUSION

Spatial planning plays a powerful role in promoting equity in learning 
environments

Strategic actions must respond to space, lived realities, and institutional practices

Better design is not enough: context-specific research and attention to 
vulnerable areas are essential
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