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// A
Research activities: Observations, tests and input 
sessions

TI02 // Observation day at Eindbazen
Observation with ProDemos guide, 19 March 2026; Observation notes and 
relevant photographs.

•	 Students start working on the program immediately
•	 The program consists of multiple short, fast-paced activities
•	 The first part (values selection and budget allocation) is completed 

quickly
•	 Students select personal values during the activity
•	 Little time is spent discussing why students chose specific values
•	 Students show confusion about concepts such as “social affairs”
•	 The concept of “tolerance” is frequently not understood; facilitators revisit 

it multiple times
•	 Classroom discussions often shift from content (what is the issue?) to 

positions (for/against)
•	 Students call out answers across the room during activities
•	 Other students often follow these answers
•	 Some students do not openly express their opinions
•	 Students in minority positions are less likely to speak up
•	 The facilitator actively intervenes by asking follow-up questions, giving 

examples, and introducing extreme scenarios
•	 Discussions about topics such as fundamental rights and the rule of law 

occur when prompted by the facilitator
•	 Students are frequently asked whether they want to allocate more money 

to certain topics, and often respond affirmatively
•	 The program includes multiple topics and components within a limited 

timeframe

TI03 // Observation of DemocratieLAB
Observation with ProDemos guide, 21 March 2026
Observation notes and relevant photographs.
•	 Students work through the DemocratieLAB individually on a computer
•	 Students regularly consult each other during assignments
•	 Students look at each other’s screens and sometimes copy answers
•	 Some students complete assignments individually
•	 Students move quickly through the program and click through tasks 

rapidly
•	 Students spend little time on each question or assignment
•	 Students ask few in-depth or follow-up questions during the program
•	 Results are only shared after the session via email
•	 There is no visible feedback on results during the program itself
•	 During the debrief, students give limited responses to questions
•	 The facilitator actively asks questions and attempts to stimulate 

interaction
•	 Teachers present take on a passive role
•	 Students do not receive explicit feedback (e.g., correct/incorrect) on their 

answers
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TI05 // Civics teacher street interviews
Input from 8 civics teachers during the Docentendag Maatschappijleer
Conversation starter, collected responses.

TI06 // Testing plausible futures with young people
Input session with three young people aged 18–20, 8 May 2026
Full session setup, future scenarios, questions, notes and outcomes.

Setup
The session explored how young people responded to the nine plausible 
future relationships developed from the framework. Each future was 
presented as a short description of how a young person might experience 
the world and relate to democracy.
The futures were discussed one by one using the same questions: Do you 
understand what is happening? What feels acceptable or problematic? What 
would need to change for this person to act differently? What could be 
added to their world to support this change? What might that look like?
The aim was not to select a preferred scenario, but to understand what 
participants wanted to preserve, change or addwithin each possible future. 
This provided input for the later translation from future relationships towards 
what young people may need to be able to do.

Futures in easy Dutch 
A Ik volg de groep
De wereld voelt overzichtelijk. Alles lijkt goed geregeld en duidelijk uitgelegd. 
Wat je ziet op je telefoon bepaalt grotendeels wat je denkt. Je volgt wat 
populair is en wat anderen vinden. Politiek voelt simpel: je kiest wat logisch 
of bekend klinkt. Je denkt niet vaak na over waarom je iets vindt en het voelt 
alsof dat al voor je is gedaan.

B Zeg ik het juiste?
De wereld zit strak in elkaar, maar je probeert wel zelf na te denken. Soms 
pas je je mening een beetje aan, afhankelijk van met wie je praat. Je wilt erbij 
horen, maar ook jezelf blijven. Politiek voelt als iets waar je slim mee om moet 
gaan: wat kun je zeggen, en wat beter niet? Je stemt, maar denkt ook na over 
hoe anderen daar naar kijken.

C Ik bepaal zelf
De wereld is duidelijk georganiseerd, maar jij doet je eigen ding. Je vertrouwt 
systemen niet echt en maakt liever je eigen keuzes. Je volgt je eigen bronnen 
en je eigen logica. Politiek voelt als iets van “hen”, niet van jou. Je voelt niet 
echt de behoefte om mee te doen.
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D Ik reageer
De wereld verandert snel en is soms best chaotisch. Er gebeurt veel tegelijk. 
Je reageert vooral op wat je ziet: nieuws, video’s, meningen. Als iets je raakt, 
doe je mee — bijvoorbeeld door iets te delen of ergens tegen te zijn. Maar 
vaak is het snel weer voorbij. Politiek voelt als iets waar je op reageert, niet 
iets waar je echt invloed op hebt.

E Ik probeer het te begrijpen
De wereld is ingewikkeld en je weet dat er niet één simpel antwoord is. Je 
probeert verschillende kanten te begrijpen en eerlijk te blijven. Dat kost 
moeite. Soms twijfel je veel en stel je keuzes uit. Politiek voelt belangrijk, maar 
ook vermoeiend.

F Ik regel het zelf in kleine groepen
De wereld is complex, dus je vertrouwt vooral op kleine groepen om je heen. 
Met vrienden of communities regel je dingen en maak je afspraken. Dat voelt 
overzichtelijk. Grote systemen of politiek lijken ver weg of te traag. Je richt je 
op wat dichtbij is.

G Ik volg wat opvalt
De wereld is verwarrend. Je weet vaak niet wat waar is en wat niet. Er zijn veel 
meningen en weinig zekerheid. Daarom volg je wat het meest zichtbaar of 
overtuigend lijkt. Politiek voelt vaag en ver weg — je hebt niet het idee dat je 
keuze echt ergens op gebaseerd is.

H Ik kies wat voor mij klopt
De wereld heeft geen duidelijke waarheid meer, dus jij kiest zelf wat voor 
jou goed voelt. Je zoekt naar meningen en informatie die bij je passen. Je 
probeert open te blijven, maar het is lastig om te weten wat echt is. Politiek 
voelt persoonlijk: iedereen heeft zijn eigen waarheid.

I Ik leef in mijn eigen wereld
De wereld is zo onduidelijk dat je je terugtrekt in je eigen omgeving. Je volgt 
je eigen realiteit en hebt weinig met wat anderen denken. Er is weinig reden 
om samen beslissingen te maken, omdat iedereen iets anders ziet. Politiek 
speelt bijna geen rol meer in je leven.

Outcomes
A  I follow the group
•	 The lack of choice or possibility to step away feels problematic.
•	 At the same time, a clear and protected world can also feel comfortable: 

“the problems of the world are not there.”
•	 More freedom.
•	 Boundaries, norms and values are still considered important.
•	 Question raised whether people in such a situation are actually happy.
•	 Social security mentioned as something that can provide stability.

B  Am I saying the right thing?
•	 Feels uncertain; strong need to maintain control.
•	 Group pressure and dependence feel mentally demanding.
•	 Taking other people into account is seen as positive.
•	 Being led by what others think is seen as problematic.
•	 Freedom.
•	 Support.
•	 Someone to talk to.
•	 Help thinking through problems.
•	 Confirmation that what you say or do is actually right.

C  I decide for myself
•	 Recognition: politics can feel like something that belongs to “them”.
•	 Politics feeling far away is uncomfortable.
•	 Complete independence can also feel lonely.
•	 Having the feeling that you are in control yourself is valued.
•	 Need for balance / counterweight.
•	 Support in what goes well and help when something goes wrong.

D  I react
•	 Recognition: reposting and reacting is something participants already do.
•	 Desire to make more of a difference.
•	 Seen as a phase or something “we have all been through”.
•	 Reacting is already seen as a first step towards influence.
•	 Being heard is important.
•	 Feeling that something is actually done with your contribution can 

encourage further action.
•	 “Every vote counts.”
•	 Being heard can lead to doing something else afterwards.
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E  I try to understand
•	 Strong recognition: “this one is real”.
•	 The amount of information can feel overwhelming.
•	 Choosing based on what is most visible or popular was recognised.
•	 Truly understanding an issue is difficult.
•	 Sensitive topics make this more difficult.
•	 An investigative attitude is valued.
•	 Need for perspectives beyond your own.
•	 Independent journalism mentioned as important.

F  I organise things myself in small groups
•	 Small-scale organisation feels recognisable and can feel good.
•	 Risk that different groups start colliding.
•	 Everyone has some form of this, for example within a family.
•	 Whatever is organised needs to remain realistic.
•	 Feasibility matters.
•	 Acceptance matters.

G  I follow what stands out
•	 Recognition of relying on Instagram stories and visible information.
•	 Risk of ending up with extreme or misleading information.
•	 You may not know “which trap you are falling into”.
•	 A group can also provide safety and a sense of belonging.
•	 Need for perspective.
•	 Basic understanding of how society works and what can be trusted.
•	 Civics education mentioned as a possible source of this basis.

H  I choose what feels right to me
•	 Feels familiar and easy to identify with.
•	 Risk that people assume they are forming their own view while not being 

very critical.
•	 Something needs to attract attention.
•	 Feeling powerless was mentioned.
•	 Structure is needed.

I  I live in my own world
•	 Associated with complete independence from what happens around you 

and with conspiracy thinking.
•	 Anger towards politics was mentioned.
•	 Lack of future perspective among young people was mentioned.
•	 Having your own space and freedom is still valued.
•	 Need to talk to other people.
•	 Need for drive.
•	 Trying another way.
•	 Something connecting people.
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TI08 // Classroom test with young people
Test with a havo 4 class in The Hague
Full setup, individual card, duo card, capacity card, student responses, quotes 
and findings.

Setup
The classroom test explored whether democratic capacities could help 
young people move from an everyday experience towards recognising the 
democratic qualities within that experience. The test took place in a havo 4 
class in The Hague during the final lesson before the summer break.
Students worked with three consecutive cards. First, they individually 
answered what they would want to change at school and why. They then 
worked in pairs, compared their ideas and selected one idea to continue 
with together. Only after making this shared choice were the nine democratic 
capacities introduced. Students selected the capacity that best described 
what had happened during their choice process.
The test focused on whether students could formulate their own position, 
move from two individual ideas towards a shared choice, and afterwards use 
a capacity to recognise what that process had asked from them.

Capacity formulations used during the test
1.	 We see where we do or do not have a choice within the rules of school.
2.	 We say what we think ourselves, even if the other person thinks 

something different.
3.	 We think: if we are part of school, we carry responsibility.
4.	 We take time before we answer or choose.
5.	 We make a choice without knowing everything for sure.
6.	 We ask ourselves: for whom is this fair, and for whom might it not be?
7.	 We look for something we both stand behind.
8.	 We discuss what we think differently about.
9.	 We look beyond ourselves: what does this mean for school and others?

Outcomes
•	 All students completed the third card and were able to select a capacity 

that they connected to their choice process.
•	 Capacities 9 and 7 were selected most often.
•	 Capacities 6 and 2 were also selected several times.
•	 Students therefore most often recognised wider consequences, finding a 

shared direction, fairness and maintaining their own position.

•	 Most of the activity happened individually or in pairs.
•	 Limited discussion took place with the full class.
•	 Written answers were generally short.
•	 When follow-up questions were asked in smaller groups, students 

explained their choices in more detail.
•	 One student described the activity as going “one layer deeper” with each 

card.
•	 Some students described the activity as neutral.
•	 The democratic meaning of the choice process remained less explicit 

without a stronger collective closing discussion.

Student notes and quotes
•	 “We chose 2; we do what we want ourselves. It is healthy to have your 

own opinion.”
•	 “We chose 9; we look at what this means for school and others. We think 

that if this change happens, it would make a big difference for students’ 
stress and possible mental health problems.”

•	 “We chose 7; we look for something we both stand behind. We both felt 
best about that.”

•	 “We chose 9; we look at what this means for school and others. Our idea 
creates focused students, and that creates a good working environment 
for teachers.”

•	 “We chose 9; we look at what this means for school and others. This is 
important for change in the school.”

•	 “We chose 7; we look for something we both stand behind. Eventually, we 
both have to support the same thing.”

•	 “We chose 2; we say what we think ourselves. We can decide for 
ourselves which problem is important to solve.”
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TI09 // First Lieve Toekomst booklet test
Test with fellow IDE/design students
Evaluation of the first booklet and intended use.

•	 The purpose of the booklet was not immediately clear from the 
introduction.

•	 The sequence between the future research, the capacities and their 
practical use needed to become clearer.

•	 The connection to democracy needed to be more explicit.
•	 Some examples were still too abstract and needed to become more 

concrete and recognisable.
•	 Visual not as readable as it could be.
•	 Nice font

TI10 // Review of the Lieve Toekomst booklet
Review with Anita Rademakers, Education Expert at ProDemos
Main feedback and resulting changes.

•	 Make the target group clearer: the booklet is for educators/programme 
makers.

•	 Define capacities earlier and more clearly.
•	 Make the two framework questions and their categories visually easier to 

understand.
•	 Explain more concretely what a democratic tension is.
•	 Strengthen the visual hierarchy and readability of important information.
•	 Add an overview of all nine capacities before the detailed pages.
•	 Clarify the difference between what the visual shows and what the 

capacity means.
•	 Make the examples stand out more clearly from the explanatory text.
•	 Formulate “when is this capacity relevant?” more as a concrete situation 

or problem for educators.
•	 Make the link to democracy more explicit for some capacities, especially 

contributing to what you use together.
•	 The illustrations are generally helpful for understanding abstract ideas.

TI11 // Final Lieve Toekomst booklet test
Test with four ProDemos education experts, including Anita Rademakers
Full test setup, feedback, outputs, findings.

Setup
The test explored whether education experts could understand the Lieve 
Toekomst booklet independently and use it to develop a first democratic 
practice idea from a capacity. Additional explanation was deliberately kept to 
a minimum, so that unclear terminology, different interpretations and missing 
information would become visible.

The session consisted of two parts. Participants first reviewed the booklet 
individually, looking for what helped them, what was unclear and what they 
felt was missing. They also considered what they thought the booklet was for, 
where they would start and what they expected to be able to create with it.
Afterwards, participants worked in pairs. They were asked to identify a 
concrete situation, select a relevant capacity and develop a first activity in 
which young people could practise that capacity. 

Outcomes
•	 Reviewing and understanding the booklet took more time than expected.
•	 The distinction between the present and 2035 was unclear. Participants 

suggested making the logic more explicit: the future research identifies 
situations young people may encounter, and the capacities are something 
they can start practising today.

•	 The term capacity raised questions in relation to skills and required 
explanation.

•	 It was unclear how broadly the term young people should be interpreted; 
participants noted that an activity for a first-year secondary student 
differs from one for an older student.

•	 The relationship between the different points in the framework/grid was 
not immediately clear.

•	 The future perspective itself was considered useful because it helped 
educators anticipate rather than only respond to the present.

•	 The illustrations were generally appreciated for making abstract ideas 
more accessible, although some individual visuals were difficult to 
interpret.

•	 Some capacity formulations remained vague, particularly contribute to the 
system and the meaning of fairness in capacity 6.
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•	 It was not always clear whether sections such as “where to use” referred 
to educational formats, assignments or everyday situations.

•	 Participants liked being able to choose a capacity and situation 
themselves rather than following one fixed route.

•	 The shared name Lieve Toekomst was appreciated as an overarching 
term.

•	 Participants saw value in showing how separate activities could return 
over time and suggested giving more examples of how the approach 
could spread or recur.

•	 At some points it was unclear whether the booklet addressed the 
educator or the young person directly.

•	 Using the booklet to design
•	 Finding a concrete moment was one of the most difficult steps.
•	 Once a situation had been identified, the short descriptions underneath 

the capacities helped participants decide where to look.
•	 Participants questioned where they should start when moving from a 

moment towards a suitable capacity.
•	 Both pairs were eventually able to develop an intervention.
•	 One idea used different opinions about introducing a rainbow captain’s 

armband at a football club. Capacity 8 was selected and the pair 
proposed a speed-date format to bring different positions into contact.

•	 The other idea started from receiving a letter from the Ministry of 
Defence. Participants explored how young people could investigate the 
available options, who had formulated them, whether an alternative option 
existed and what an individual choice would mean for the larger whole.

Reflection
•	 Participants already felt confident about how to create an educational 

activity once they had a direction.
•	 They therefore seemed to need most support in identifying a relevant 

moment and connecting it to a capacity.
•	 The capacities were described as inspiring and useful as an 

“onderlegger” for programme development rather than as a fixed method.
•	 This openness was considered important: the booklet could offer a 

different perspective while leaving room for educators’ own interpretation 
and creativity.

•	 A visual overview/poster of the capacities was considered particularly 
useful.
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// B
Conversations

IN01 // Cees van den Bos
Professor of Organizational Development and Leadership for Societal 
Transitions, Utrecht University 24 November 2025

During the conversation, Cees van den Bos suggested explicitly reflecting on 
my own position in relation to the project. This prompted me to formulate the 
positionality statement below, to make my own position within the research 
and design process explicit at thee start of this research.

This is a personal project. From a young age, I have been fascinated by 
groups, belonging, exclusion, and the constant negotiation between adapting 
to a collective and developing an identity of your own. That fascination feels 
increasingly relevant in a time where conversations about democracy are 
dominated by polarization, distrust and democratic decline. Much
is said about what is falling apart, but far less about what we want as 
a society, and how to act upot that. Especially among young people, 
democracy no longer exists only inside political institutions. It lives in their 
classrooms, their friendgroups, within online communities, in the forming of 
an identity, and everyday behaviour. 

Being part of a younger generation myself, I recognise these places 
as research themes, but also as factors that shape my world. For me, 
education plays a crucial role within this shift. As a place where knowledge 
is transferred, but mainly as one of the environments where young people 
can collectively practice to disagree, what responsibility means, who you 
want to belong to, and coexistence in practice. That is why this project was 
conducted together with ProDemos. The organisation operates exactly at 
the intersection of education, democracy, and society, while struggling with 
questions surrounding neutrality, influence, and democratic values.

This report does not claim neutrality in the sense of emotional distance 
or absence of values. I care deeply about the subject and allow that 

engagement to shape the project. I am an young person as well, after all. At 
the same time, I try to approach the research process with critical reflection 
and awareness of my own position as a designer. Rather than standing 
outside the system I study, this project starts from the idea that design, 
education, and democracy are always shaped by the people and their 
perspectives, behaviour, and choices. Precisely for that reason,
relationships and lived experience are placed at the centre of this project.

IN02 // Young people
Interview/conversation with young people
3 March 2026
Summary and relevant insights.

Conversation starter
What currently strengthens democracy among young people?
What currently weakens democracy among young people?
Which of these things can you influence yourself?
Which feel outside your influence?

Notes
•	 Talking with friends helps to form and change opinions.
•	 People mostly talk about politics when something directly affects them.
•	 Social media makes political topics easier to encounter, but also harder to 

judge.
•	 What friends think can influence what you are willing to say yourself.
•	 It feels easier to have an opinion about something close to you than 

about national politics.
•	 Politics can feel far away; it is unclear what happens with your opinion 

afterwards.
•	 Being listened to makes it feel more worthwhile to participate.
•	 You can influence what happens in your own group or school more easily 

than larger systems.
•	 Rules often feel like something that has already been decided.
•	 Having different opinions in a group can be uncomfortable, but can also 

make you think differently.
•	 Young people can choose what they share, discuss and respond to.
•	 Larger political decisions, algorithms and institutions feel mostly outside 

individual influence.
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IN03 // Frank Wanders
Researcher at ProDemos
18 March 2026
Interview notes.

•	 Twin Democracies is developing digital twin models of democracy; 
contact them when the models are presented.

•	 Look at the small steps through which democracy can gradually be 
eroded.

•	 People increasingly experience their own immediate living environment 
as most important.

•	 ProDemos is an educational institution; it cannot prescribe to people how 
they should be or think.

•	 Look into the ADKS research.
•	 Tension within democratic attitudes: people may support the rule of law in 

principle, while accepting behaviour that conflicts with it, such as insulting 
others.

•	 Contact David Muntslag, Privacy Officer.
•	 The impressionable years are roughly ages 12–21; attitudes are especially 

susceptible to influence during this period and become more stable 
afterwards.

•	 Ages 12–18 also overlap with the period in which young people receive 
citizenship education.

•	 Friends become increasingly important during adolescence.
•	 Look into Self-Determination Theory and psychological basic needs.
•	 Frank will send additional relevant sources/materials.

IN04 // Abel van Beest
Intern at D66
20 March 2026
Interview notes.

•	 Expertise matters in democratic decision-making, but political processes 
are also shaped by external pressure and established routines.

•	 There is a risk that politics continues “as it always has”; institutions should 
remain critical of their own functioning.

•	 The Senate has become increasingly political, while its role should 
primarily be to scrutinise legislation.

•	 If the Senate is meant to check laws, its judgement should ideally depend 
less on who holds the seats and more on the quality of the legislation.

•	 Parliamentary scrutiny does not always function strongly enough; politics 
tends to communicate an optimistic story about its own functioning.

•	 People often want to associate themselves with the winner, which 
influences political support.

•	 Electoral success does not necessarily mean a party had the strongest 
substantive positions.

•	 Citizens have a democratic right to hold members of parliament 
accountable and scrutinise their work.

•	 There is too much distance between citizens and parliament.
•	 Politics has become increasingly complex, making it difficult for citizens to 

understand who is responsible for what.
•	 Media formats such as talk shows can distort democratic debate by 

prioritising people who generate views.
•	 Placing a scientist opposite a conspiracy thinker can make the two 

positions appear equally legitimate, even when their evidential basis 
differs.

•	 Consider mapping who holds which position, role or responsibility within 
the democratic system.

•	 Explore the system on a more abstract level: politics, media, external 
advisory bodies and other democratic actors.

•	 Create a map that clarifies who the design is for and which actors 
influence that person.
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IN05 // Jan Durk Tuinier
Stichting Vredeseducatie
23 March 2026
Interview notes.

•	 The program is always built around a metaphor to give students a reason 
to engage in the activity

•	 In this case, the metaphor is doing research (a “lab” setting)
•	 The overarching theme is “making peace,” with democracy positioned as 

something that contributes to this
•	 The metaphor of a factory or lab is used to frame the idea of “making” 

something
•	 The program aims to arrive at factual answers
•	 Extensive research is conducted beforehand to determine how a program 

should be designed
•	 Over time, experience has led to insights into what works and where key 

triggers for engagement lie
•	 Limited time for reflection is a deliberate design choice
•	 The program is intentionally intensive, following the approach of 

ProDemos
•	 The intensity of the program is recognized as potentially demanding for 

participants
•	 Adolescent cognitive functioning is described as complex, including 

limited alertness early in the morning (before approximately 09:45)
•	 Avoiding boredom is considered an important design principle
•	 School is described as a context in which students often experience 

learning negatively
•	 Students bring a “school mindset” with them into the program
•	 There is a perceived tension between school-based learning attitudes 

and the learning approach used in the program
•	 An increasing number of young people are staying at home (e.g., 

disengagement from school contexts)
•	 It is emphasized that students should be taken seriously
•	 The program is described as “surfing on trust”
•	 Writing things down in a physical booklet is considered more effective 

than using a tablet or phone
•	 Writing is seen as beneficial for the learning process
•	 Learning is described as bridging a gap between what students know 

and what they need to learn

•	 If the gap is too large, students may feel like they are failing
•	 If the gap is too small, students may become bored
•	 The program aims to calibrate this gap to stimulate thinking
•	 The goal is for students to reflect on why they hold certain opinions
•	 Facilitators are intended to take a restrained role
•	 The program emphasizes student autonomy and peer interaction
•	 The impact on students is described as significant
•	 The program is designed to encourage students to investigate the 

reasoning behind their own opinions
•	 The research/lab metaphor is directly linked to this investigative 

approach
•	 Knowledge acquisition is described as a secondary goal
•	 “Becoming an adult” is mentioned as an outcome identified in student 

research
•	 When activities become too “school-like,” students tend to disengage
•	 Young people are described as giving limited space to others to share 

their perspectives, including parents
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IN06 // Renate van der Kuijl
Education Expert at ProDemos
30 March 2026
Interview notes.

•	 Renate is the originator of the program concept and can explain the 
development process

•	 Within ProDemos, the educational process is sometimes slowed down 
due to multiple stakeholders being involved

•	 These stakeholders also provide direction and ensure safety
•	 The program emphasizes avoiding one-way communication (“sending”)
•	 The design aims to connect to the lived experiences of students
•	 A central guiding question is: “What’s in it for me?”
•	 The program starts from students’ dreams and perspectives
•	 Students are asked to imagine how they would organize the Netherlands 

if they were in charge
•	 These ideas are later connected to real-world political practice
•	 The program highlights that politics is complex and differs from initial 

ideas
•	 Students are made aware that political choices involve financial 

considerations
•	 A “crisis point” is included where students are confronted with the need 

to reconsider their views
•	 The program aims to plant a “seed” that influences how students interpret 

political messages in the future
•	 The program is designed as a “mini-democracy”
•	 Students bring in examples from their own experiences
•	 The visual design (e.g. cartoons, contemporary style) was developed by 

Sosho
•	 Group discussions can become active, but this depends strongly on the 

facilitator
•	 Facilitators require clear instruction and guidance
•	 Due to workload, ProDemos staff have limited opportunities to observe or 

support facilitators, although this is desired
•	 The physical setup uses an “arena” format instead of traditional desks and 

chairs
•	 Some groups are perceived as socially unsafe
•	 It is considered unrealistic to fully change group dynamics within 45 

minutes

•	 The program emphasizes interaction and intrinsic motivation
•	 Students are encouraged to think from their own perspective rather than 

role-play
•	 The program starts from personal views (“dreams”) and introduces 

reflection (“the mirror”) afterward
•	 The program does not focus on right or wrong answers
•	 Facilitators are expected to explicitly communicate that all perspectives 

are equal
•	 The concept of “daring to doubt” is included in the program
•	 Students are encouraged to reflect on whether their views hold in 

practice
•	 The program includes a minority perspective that needs to be explained
•	 Facilitators are responsible for explaining the minority principle
•	 The constitution is an important component of the program
•	 At the end, connections are made to real-world contexts
•	 The intended impact includes stimulating interaction among students
•	 The program uses a peer-to-peer approach, involving facilitators or actors 

slightly older than the students
•	 Students are encouraged to ask each other why they hold certain views
•	 The program is designed as a form of process facilitation
•	 Facilitators may still tend to revert to one-way communication
•	 The attention span of students is estimated at approximately 20 minutes
•	 Core values are used as a starting point, which are later connected to the 

rule of law and the constitution
•	 The program raises questions about which target groups find these 

topics relevant
•	 Students are encouraged to understand that others may hold different 

perspectives without requiring them to adopt those perspectives
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IN07 // Niels Bedijn
Guide at ProDemos
30 March 2026
Interview notes.
•	 Sees his role as taking young people into the political world of The Hague 

and showing how they can exert influence themselves.
•	 Felt a personal responsibility to offer a counterweight to conspiracy 

theories and misinformation, particularly after the Covid period.
•	 Uses interactive methods such as “over de lijn” to surface opinions and 

make young people feel heard.
•	 Tries to connect strong statements to the underlying worries or 

experiences behind them.
•	 Is neutral regarding political preferences, but not neutral about the rule of 

law.
•	 Believes guides need concrete tools to set boundaries around 

unconstitutional or racist statements.
•	 Encounters scapegoating, for example blaming migrants for a wide range 

of societal problems.
•	 Sometimes experiences teachers as stepping back too far and leaving 

responsibility for the group to the guide.
•	 Believes the rule of law and protection of the democratic arena should 

become a recurring thread across ProDemos programmes.

IN08 // Cynthia van Putten
Guide at ProDemos
31 March 2026
Interview notes.
•	 Sees her role as a connector between young people’s everyday world 

and politics.
•	 Main aim: transfer knowledge and experience so people understand how 

the democratic system works.
•	 Safety within the peer group is essential; young people constantly look 

for recognition and similarity.
•	 Physical setting matters: even something like too much distance between 

chairs can block interaction and a sense of safety.
•	 Takes a neutral position: encourages young people to form and explain 

opinions, but does not enter the substantive political debate herself.
•	 Classroom management is an important challenge: keeping everyone 

involved and dealing with disruptive behaviour.

•	 Limited information about the group beforehand can make facilitation 
more difficult.

•	 Sees opportunities in the informal setting of youth work, because school 
programmes can feel compulsory.

IN09 // Ivar van den Brink
Guide at ProDemos
1 April 2026
Interview notes.
•	 Sees his role as helping young people understand the rules of the 

democratic game and making them feel alive.
•	 Does not see his role as “selling” politics.
•	 Distinguishes different groups of young people, with particular attention 

to those who feel politics is not meant for them.
•	 Uses vulnerability and personal stories to establish contact.
•	 Sees democratic education as “planting seeds”, rather than changing 

someone’s perspective within one day.
•	 Notices the influence of the manosphere, including figures such as 

Andrew Tate.
•	 Housing and financial security contribute to uncertainty among young 

people.
•	 Sees a tension between democratic norms taught in education, such as 

respect, and the much harsher political reality visible on social media.
•	 Sees potential in representative citizens’ assemblies.
•	 Suggests social service as a way to bring young people from different 

educational backgrounds into contact and reduce social separation.
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IN10 // Tommy Blomvliet
Guide at ProDemos
13 April 2026
Interview notes.
•	 Many young people know basic political institutions, but struggle to 

understand how different parts of the political system relate to each other.
•	 Misunderstanding these relationships can contribute to distrust in politics.
•	 A guide’s role is not only to explain political processes, but also to 

provoke interest and show why politics matters personally.
•	 Before young people can gain political knowledge, they first need to feel 

that politics is relevant to them.
•	 Some young people feel that politics “is not for me” or “does not concern 

me”; others question whether democracy works at all.
•	 Democracy becomes more meaningful when young people realise that 

political decisions directly concern their own lives, for example debates 
about school buildings.

•	 Simulations become more engaging when young people are placed in a 
role and have to act within a political situation.

•	 The level and type of democratic education should differ between 
groups; opinion-forming requires a certain level of prior knowledge.

•	 In Eindbazen, opinion-forming currently happens after choices are made, 
while an earlier analogue version encouraged students to think more 
before choosing.

•	 Young people are increasingly aware that democracy is not self-evident, 
partly because of geopolitical developments and examples from other 
countries.

•	 Trust among young people seems connected to questions such as: 
Does politics listen to us? What does politics deliver for us? How much 
influence do we have?

•	 ProDemos currently focuses strongly on explaining how democracy 
works, while Tommy questioned whether more attention should be given 
to why it concerns young people personally.

•	 Youth-related political themes could be incorporated more explicitly, for 
example through approaches similar to NJR’s “everything is political” 
framing.

•	 The balance between democracy and the rule of law deserves more 
attention in programmes.

•	 The rule of law has become a prominent societal topic, but is not yet 
strongly reflected in current programmes.

•	 Information integrity and political disinformation are important future 
themes; current programmes pay little attention to media or helping 
young people navigate misinformation.

IN11 // Matthijs van Tuijl
Programme Manager at ProDemos
Conversation about experience and the future direction of ProDemos
Interview summary and relevant insights.
•	 ProDemos is still strongly connected to knowledge transfer.
•	 Questioned whether knowledge transfer alone is enough to develop 

young people’s long-term relationship with democracy.
•	 Experience could help young people internalise the democratic rule of 

law.
•	 ProDemos can help young people navigate the democratic rule of law, 

with democracy functioning as a kind of compass.
•	 Showing how politics and institutions connect to young people’s own 

lives may contribute to trust in democratic institutions.
•	 Game-based methods and ludodidactics can make democracy more 

attractive and experience-based.
•	 Historical and institutional places, such as the Binnenhof, can add 

meaning and weight to democratic learning.
•	 Grondwet in de klas shows how abstract democratic principles can be 

translated to children’s direct living world.
•	 Important to remain close to ProDemos’ core strengths rather than 

moving into areas other organisations are better equipped for.
•	 ProDemos’ strengths lie in educational design, facilitation and translating 

citizenship and democratic skills into learning experiences.
•	 Areas such as media production may be better suited to other 

organisations.
•	 Suggested speaking with Tom van der Meer to provide scientific 

grounding for a shift from knowledge towards experience.
•	 Tom van der Meer’s work could be relevant for understanding political 

confidence, democratic trust and citizenship attitudes among young 
people aged 12–18.
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IN12 // Tom van der Meer, first conversation
Professor of Political Science, University of Amsterdam
Conversation about democracy, young people and experiencing democracy
Interview notes.

•	 Democratic engagement starts with the feeling that democracy is “ours”.
•	 This sense of ownership should be present throughout the framework.
•	 The framework includes both democratic skills and values.
•	 These values need to be practised through acting, negotiating, 

disagreeing, reflecting and making decisions.
•	 The framework can remain content-neutral: it does not prescribe political 

opinions, but focuses on how young people deal with democratic 
tensions, collective choices and social situations.

•	 The framework should connect more clearly to majority decision-making, 
governance, rights, responsibilities, the rule of law and minority protection.

•	 Democracy includes both participation and limits.
•	 Citizenship is broader than voting or active political participation.
•	 Following collectively established laws is also part of democratic 

citizenship, especially for young people who cannot vote yet.
•	 Democratic capacities develop through experience and practice.
•	 Young people need situations in which they can practise influence, 

fairness, uncertainty and collective decision-making.
•	 One-off workshops or festivals are not enough for democratic 

socialisation.
•	 Democratic development should return at multiple moments throughout 

young people’s lives.
•	 Three types of moments were discussed:
•	 Structural moments: recurring environments such as schools, associations 

and sports clubs.
•	 Natural moments: life events such as applying for a passport or becoming 

eligible to vote.
•	 Moments of the state: symbolic encounters such as Democracy Week, 

Liberation Festival, Prinsjesfestival or visiting parliament.
•	 Voluntary activities risk self-selection, mainly attracting young people who 

are already engaged.
•	 Democratic practice should therefore also be embedded in places where 

young people already are.
•	 Young people have unequal starting positions; democratic moments 

should therefore be accessible and relevant within everyday 

environments.
•	 Democracy is broader than party politics, elections and parliament.
•	 Democratic practice can also take place in everyday contexts, such as 

sports clubs.
•	 Symbolic democratic moments can be meaningful when young people 

feel taken seriously and heard.
•	 Young people’s input could be shared with institutions, but this should 

remain a closing point rather than the main purpose.
•	 The conversation supported a shift towards a structural, programmatic 

approach.
•	 It strengthened the idea of using a content-neutral capacity framework.
•	 It helped connect everyday democratic moments to formal democratic 

structures.

IN13 // Tom van der Meer, second conversation
Professor of Political Science, University of Amsterdam
Conversation about the programmatic approach and structural, natural and 
state moments
Interview notes.

•	 The proposal was presented as a framework rather than one final 
intervention.

•	 The framework connects democratic development to different moments 
in young people’s lives: structural moments, natural moments and 
moments of the state.

•	 Tom supported the idea that the project’s value lies in a framework that 
can be used across different contexts.

•	 The contribution is therefore not one activity, but a structure that 
connects recurring moments in which young people can recognise, 
practise and shape democracy.

•	 ProDemos cannot carry the entire programme independently.
•	 ProDemos could take the role of facilitator, connector or closing point 

within a wider network.
•	 This requires collaboration with schools, municipalities, sports clubs, 

festivals, libraries, ministries and democratic institutions.
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IN14 // Laurens Dassen
Member of Parliament and parliamentary leader of Volt
Interview Notes.

•	 Democracy is under pressure.
•	 Democratic parties often react defensively. Less clear what people 

themselves can do to strengthen democracy.
•	 Capacities make democratic/citizenship behaviour more concrete.
•	 Positive about the nine capacities as a language for behaviour.
•	 Some capacities also relevant for politicians themselves.
•	 Especially: pause before reacting, build orientation in uncertainty, take a 

position within a group.
•	 Could become shared language between young people, educators, 

institutions and politics.
•	 Democracy should come back at multiple moments in young people’s 

lives.
•	 Possible moments: passport, turning 18, elections, citizenship education, 

public events, moments around collective identity/responsibility.
•	 Voting age 16 could be interesting because young people then encounter 

elections while still at school.
•	 Important that recurring moments do not become obligatory or boring.
•	 Social media can connect people, but connections can also stay shallow.
•	 Online environments can make it easier to shift responsibility towards 

strong leaders.
•	 Links to responsibility, uncertainty, reacting, group pressure and 

connection across differences.
•	 Sees value in a feedback loop towards politics and institutions.
•	 Stronger democratic behaviour in society can also affect political culture.
•	 Citizens who feel more democratic ownership may be less accepting of 

undemocratic behaviour.
•	 Output should be more than opinions or ideas.
•	 Also capture experiences, tensions and how capacities appear in practice.
•	 These could provide qualitative signals about how young people 

experience democracy.
•	 Important to show what happens with young people’s contributions 

afterwards.
•	 Programme should return across several moments instead of depending 

on one civic education activity.

IN15 // Eric Stokkink
Director of ProDemos
Notes made after conversation.

•	 Debate Institute, or other ways of getting in contact with other partners
•	 Looking for something big for the future for ProDemos
•	 ProDemos is looking for renewal and seems to have room to explore new 

forms of democratic education.
•	 Future direction does not have to be something ProDemos carries entirely 

by itself.
•	 If you have something, need to be able to ‘sell’ it

IN16 // Hella van der Velde
Head of the Department Influence and Participation, Ministry of the Interior 
and Kingdom Relations
Interview notes.

•	 Sees these everyday experiences as an important foundation for 
democracy.

•	 Project seems to have two purposes:
•	 developing young people’s citizenship/democratic capacities;
•	 collecting young people’s ideas and experiences as input for the further 

development of democracy.
•	 Make this dual purpose clearer, especially the role of the feedback loop.
•	 Could strengthen the theoretical basis of the capacities by connecting 

them to different forms of citizenship.
•	 For example: political citizenship around critical thinking and taking a 

position, and social citizenship.
•	 Sees three valuable outcomes that can also stand on their own: future 

scenarios/framework, capacities, and programme proposal.
•	 Keep the final product visual and playful; government and education 

already rely heavily on text.
•	 Avoid explaining everything through long pieces of text.
•	 Question: how does the approach connect to young people’s online 

environment?
•	 Possible direction: could parts of the framework become an online game 

or interactive format?
•	 Very interested in the project; suggested presenting it to the Ministry team 
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working on influence, participation and citizenship education.
•	 Potential partners: Ministry of Education, association of civics teachers, 

Houses of Active Citizenship and other organisations working on 
citizenship.

•	 Make a one-page/A4 summary or pitch that can easily be shared with 
organisations.

•	 Some findings connect to existing political theory, for example exit, voice 
and loyalty.

•	 Interesting that these theoretical connections emerged from the research 
itself rather than being used as the starting point.

IN17 // Matthijs Rooduijn
Associate Professor of Transdisciplinairy Social Science, University of 
Amsterdam
Interview notes.

•	 Thinks the framework is visually strong and easy to grasp.
•	 Capacities are relevant beyond young people; could also matter for adults 

and society more broadly.
•	 Sees clear links with existing democratic theory.
•	 Connect across differences is strong because it goes further than 

tolerance; it is about actually creating connection.
•	 Feel part of something larger than yourself is essential for a well-

functioning democracy.
•	 Values the focus on contribution and active participation, rather than only 

knowledge.
•	 Initially asked about pause before reacting; after explanation around 

media, information and the pressure to react immediately, saw its 
relevance.

•	 Thinks Lieve Toekomst is creative, well thought out and valuable.
•	 Agrees that democratic education is often still too focused on narrow 

political knowledge, such as voting and institutions.
•	 Democracy should also be experienced and practised in everyday life, for 

example at school or in sports clubs.
•	 The shared name Lieve Toekomst can help connect different informal 

learning experiences to the broader idea of democracy.
•	 Suggests starting earlier than age 16.
•	 Mentioned an experience with 10-year-olds who were already strongly 

engaged with societal questions.
•	 ProDemos should not try to do everything itself.
•	 Collaboration with partners close to young people, such as libraries and 

sports clubs, is important.
•	 Different partners can bring in different forms of knowledge and 

experience.
•	 Sees a connection with his own work on storytelling and strengthening 

liberal democracy.
•	 Overall sees the project as a constructive addition to ProDemos’ current 

work.
•	 Strong point: helping young people connect democracy to their own 

everyday world, instead of only to politics and the “boring figures in The 
Hague”.

IN18 // ProDemos guides 1 and 2*
* names are anonumised

•	 A good democracy needs a balance between the different capacities? 
(first reaction)

•	 Enlarge your scope is something Joeri regularly sees young people 
develop, sometimes even within one lesson.

•	 Taking a position within a group is also clearly visible in practice.
•	 Pausing before reacting seems less self-evident for young people than it 

used to be.
•	 Lieve Toekomst could potentially extend beyond ProDemos and schools, 

for example as a broader government campaign.
•	 Municipalities or provinces could connect democratic practice to tangible 

moments, such as applying for a passport.
•	 Libraries and other partners could play a role, but they need tools, training 

and support.
•	 Materials cannot simply be handed over to partners and expected to work 

independently.
•	 A strong guide is good at interpreting what lies behind a young person’s 

question.
•	 Young people sometimes ask one thing while actually wanting to 

understand something else.
•	 External facilitators need a genuine connection with and interest in young 

people’s everyday lives.
•	 ProDemos guides are more than process facilitators; they also act as 
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interpreters who translate democracy to young people.
•	 Concern about whether external facilitators always have the necessary 

didactic skills.
•	 Positive about guides functioning as field listeners who bring signals from 

practice back to the organisation or policymakers.
•	 Could combine field listening with digital feedback, for example QR codes.
•	 Short training sessions on location could make participation by external 

partners easier.
•	 Implementing this vision requires a change in mindset/culture within 

ProDemos.
•	 ProDemos currently often works reactively, developing programmes in 

response to events; this approach asks for a more proactive guiding role.
•	 There is a gap between programme development at the office and what 

actually happens in the classroom.
•	 Some developers have not facilitated groups themselves for a long time, 

so manuals do not always match practice.
•	 Support from management alone is not enough.
•	 Project and programme leaders are especially important because they 

decide how guides’ time and capacity are used.
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// C
Research analysis and synthesis

C1 // Deconstruction of DemocratieLAB and Eindbazen
Full deconstruction of both ProDemos programmes.

Purpose of the deconstruction
This appendix contains the full deconstruction of two ProDemos programme 
components: DemocratieLAB and Eindbazen. The deconstruction was used 
to understand how ProDemos’ current instrumentarium creates democratic 
experiences for young people.

Following the ViP approach, both programmes are analysed through 
product, interaction and context. This makes it possible to examine how 
the relationship between human, product and context is constructed in the 
existing design (Hekkert & Van Dijk, 2009).

The analysis is based on programme materials, observation days at ProDemos 
(see Appendix A), interviews with guides and the designer of the programme 
component (see Appendix A), and the educational vision of ProDemos (see 
Appendix A). This educational vision emphasises informing, activating and 
encouraging participation, with attention to experiential learning, autonomy 
and active engagement.

DemocratieLAB

Product
At the product level, DemocratieLAB consists of a series of modular 
installations placed within a dedicated exhibition space. Participants move 
through the lab using a phone that functions as a digital guide. The phone 
directs them through a predefined route of assignments and records their 
answers.

Each station addresses a theme within democracy and the rule of law, 
such as the role of government, the separation of powers, different forms 

of democracy, political participation, and rights and duties. The structure is 
sequential and question-driven. Rather than presenting information directly, 
the system is organised around short questions, dilemmas and prompts.
These prompts invite participants to articulate their own opinions about 
democratic values and political engagement. During the observation day, 
students were asked to respond to questions individually, while moving 
through the physical installations in the lab (see Appendix A, observation 
notes DemocratieLAB).

The phone is the central organising element of the programme. It distributes 
tasks, structures the route, gives instructions and collects responses. Based 
on the answers, the system generates a final report that indicates how well 
participants understand democracy.

Beyond its functional setup, DemocratieLAB expresses a balance between 
structure and personal reflection. The route, questions and timing are tightly 
organised, while the content of the answers remains personal. The installation 
therefore functions as a scaffold for reflection: a structured environment in 
which participants can explore their own views on democracy.
It is relevant that DemocratieLAB was developed by an external developer 
who has created similar modular installations before. This makes the 
programme slightly different from ProDemos’ usual development process, 
where educational goals are often defined first and then translated into a 
programme or commissioned design (see Appendix B, interview material).

Interaction
The intended interaction is centred around autonomous reflection. Secondary 
school and vocational students move individually through the lab and answer 
questions on their own device. Facilitators support the process, but their 
role is relatively withdrawn (see Appendix B, interview with designer of the 
programme component).

In practice, the observations showed a more social and task-oriented 
dynamic. Students frequently collaborated, discussed answers and followed 
each other’s choices (see Appendix A, observation notes DemocratieLAB). 
This collaboration created engagement, but also seemed to reduce individual 
reflection. When students worked more independently, they appeared to 
spend more time on the questions.
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The fast-paced structure is intended to keep students engaged and prevent 
them from losing attention, especially within a school-related mindset (see 
Appendix B, interview material). During the observation, however, students 
often seemed focused on completing all questions as quickly as possible. 
This shifted the experience towards task completion rather than reflection 
(see Appendix A).

Feedback is provided after the session by email. This means that the moment 
of answering and the moment of reflecting on the results are separated. 
Observations suggest that students showed limited interest in these results, 
and the final debrief contributed only modestly to deeper reflection (see 
Appendix A, observation notes DemocratieLAB).
The interaction can therefore be described as guided participation under 
time pressure. Students are invited to express their opinions, while deeper 
reflection depends on time, focus and facilitation.

Context
DemocratieLAB emerges from a context of concern about declining political 
engagement among young people and the need to strengthen democratic 
awareness through education. Within this context, early exposure to 
democratic concepts is considered important, both in the interview material 
and in supporting sources (see Appendix B; Mulder, 2025).
Educationally, the programme reflects the idea that learning happens by 
bridging the gap between students and the subject matter. According to the 
interview material, this gap needs to be carefully calibrated: close enough to 
be accessible, but challenging enough to create learning (see Appendix B).
Institutionally, DemocratieLAB aligns with the educational approach of 
ProDemos, where democracy is presented as something individuals should 
understand and reflect on in preparation for participation (ProDemos, 2025). 
Participation is therefore situated in a controlled educational context.
The “lab” metaphor introduces a conceptual tension. A laboratory suggests 
experimentation, measurement and verifiable outcomes. DemocratieLAB, 
however, centres on subjective opinions and personal democratic views. This 
can implicitly guide participants towards completing predefined tasks, rather 
than engaging in open-ended inquiry.

Overall, DemocratieLAB can be understood as a form of preparatory and 
mediated citizenship. Young people reflect on democracy within a controlled 
environment, while their role remains oriented towards future participation.

Eindbazen
Product
At the product level, Eindbazen consists of a game-based installation 
organised around a central projection of a map of the Netherlands. Students 
collectively build and govern a country. They interact through individual 
phones, while a facilitator controls the experience with a tablet.
The programme consists of three phases: building the country through values 
and budget allocation, responding to dilemmas and events, and reflecting on 
the outcome. Choices are made through voting and translated into immediate 
visual changes on the map.

The design is fast-paced, collective and simulation-based. It translates 
complex societal processes into discrete choices that can be made quickly 
and visualised directly. This aligns with the intention to move away from one-
directional teaching and connect to students’ own perspectives, values and 
motivations (see Appendix B, interview material).
Beyond its functional setup, Eindbazen represents a simplified and 
accelerated model of governance. Students are placed in the role of decision-
makers and experiment with values, resources and consequences within a 
safe educational setting.

Interaction
The interaction in Eindbazen is collective. Students make decisions together, 
vote, respond to dilemmas and see the consequences of their choices appear 
on the projected map. The facilitator plays a central role and can be seen as 
part of the designed instrumentarium.

Students were quickly engaged by the game format. The first phase, in 
which values are selected and budgets are allocated, created energy and 
participation (see Appendix A, observation notes Eindbazen). The selection of 
values connected to students personally, because they were asked to decide 
what they found important.

At the same time, observations showed that this engagement often stayed 
relatively surface-level. Students moved quickly through the assignments and 
spent little time discussing why they chose certain values (see Appendix A). 
Some concepts, such as “social affairs” and “tolerance,” were not immediately 
understood and had to be revisited by the facilitator.
Group dynamics strongly shaped the interaction. Students called out answers 
across the room, and other students often followed those answers. Some 
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students did not openly express their opinions, and minority positions were 
less visible (see Appendix A, observation notes Eindbazen).

The facilitator was crucial in creating depth. By asking follow-up questions, 
giving examples and introducing extreme scenarios, the facilitator helped 
students connect their choices to broader democratic principles (see 
Appendix A). Discussions about fundamental rights, the rule of law and 
consequences emerged especially when prompted by the facilitator.
This means that reflection and deeper discussion were often triggered by 
facilitation rather than embedded in the programme structure itself. The 
system encouraged decision-making, while critical consideration of trade-offs 
depended strongly on the facilitator’s interventions.

Overall, the interaction reveals a tension between engagement and reflection. 
Students actively participated, while deeper reasoning, minority perspectives 
and critical reflection needed more explicit support.

Context
Eindbazen emerges from a context in which democratic education is 
expected to be engaging, accessible and relevant to young people. The 
programme responds to the idea that students should experience decision-
making rather than only learn about it.

The programme translates complex democratic and societal processes into a 
short, interactive and visual format. This makes the experience accessible and 
energetic. It also simplifies complexity into quick choices.

According to the interview material, the aim is partly to “plant a seed”: to 
encourage students to reflect on their own ideas and later recognise how 
political decisions work in practice (see Appendix A). The programme is not 
only aimed at immediate understanding, but at creating an experience that 
may become meaningful later.

This is especially relevant for the target group. Designed for vmbo students, 
the short and accessible format helps maintain attention. At the same time, 
the number of components and the pace can restrict opportunities for deeper 
discussion (see Appendix A).

The organisational context of ProDemos also shapes the programme. 

Educational programmes are developed with input from multiple stakeholders. 
This can slow down innovation, while also providing structure, guidance and 
safety (see Appendix A).

Overall, Eindbazen reflects a model of engagement-driven citizenship 
education. Participation is prioritised, while depth depends on facilitation and 
the ability to connect the simulation to real-world complexity.

Comparing the deconstructions
When comparing DemocratieLAB and Eindbazen, a shared design intention 
becomes visible. Both programmes aim to stimulate reflection on democratic 
values and decision-making. They invite young people to participate actively 
and to form their own opinions.

The programmes do this through different formats. DemocratieLAB focuses 
on individual reflection through a modular route and personal questions. 
Eindbazen focuses on collective decision-making through simulation, voting 
and visual feedback.

Both programmes also show a similar tension. They create engagement, 
but deeper reflection depends on time, facilitation and group dynamics. In 
DemocratieLAB, students often moved quickly through tasks and collaborated 
in ways that reduced individual reflection (see Appendix A). In Eindbazen, 
students participated energetically, while critical discussion and minority 
perspectives depended strongly on facilitation (see Appendix A).
The facilitator is therefore a crucial part of the instrumentarium. Guides help 
students slow down, articulate reasoning, connect choices to democratic 
principles and recognise consequences. This means that the democratic 
depth of the experience is created by both the designed format and the way it 
is facilitated.

This comparison suggests that ProDemos already has a strong basis for 
creating democratic experiences. The design opportunity lies in using this 
instrumentarium more fully and connecting separate experiences into a more 
recognisable and recurring practice of experiencing democracy.

C.2 // Complete context factor collection
All 159 context factors, including factor number, type, field, source and 
relevant activity code.



1 A free press & democracy

Free and independent media are essential for a well-functioning democracy 
because they enable transparency, accountability, and informed public 
debate.Media freedom determines how citizens receive political information and 
whether they can critically engage with democratic processes. 

Political
Nord, M., Lundstedt, M., & Lindberg, S. I. (2024). Media freedom, democracy, and 
security (Research report). Varieties of Democracy Institute, University of 
Gothenburg. Commissioned by the OSCE Representative on Freedom of the Media.

[S] 2 Media freedom & autocratization

Media freedom is a key foundation of democracy because it allows journalists 
to hold those in power accountable. During autocratization, it is often one of 
the first rights to decline. When critical media are restricted, citizens 
receive less reliable information and public oversight of the government 
weakens.

Political
Nord, M., Lundstedt, M., & Lindberg, S. I. (2024). Media freedom, democracy, and 
security (Research report). Varieties of Democracy Institute, University of 
Gothenburg. Commissioned by the OSCE Representative on Freedom of the Media.

[S] 3 Global economic inequality

By 2035, global economic inequality had continued to increase, with wealth and 
political influence becoming further concentrated among a small elite. The 
richest households controlled a significantly larger share of global wealth 
than in the early 2020s, while lower-income populations experienced 
disproportionate environmental and economic burdens from earlier growth. 

This growing inequality contributed to a gradual erosion of democratic 
institutions and political representation, as unequal economic power 
increasingly translated into unequal political influence (Rau & Stokes, 2022).

Economic
Rau, E. G., & Stokes, S. C. (2022). Income inequality and the erosion of 
democracy in the twenty-first century.Annual Review of Political Science, 
25, 33–55. https://doi.org/10.1146/annurev-polisci-051120-105542

[D]

4 Globalization pressure 

Economic globalization can limit the policy autonomy of national governments 
and may contribute to political dissatisfaction and the rise of populist and 
anti-globalization movements.

Economic Rodrik, D. (2011). The globalization paradox: Democracy and the 
future of the world economy. W. W. Norton & Company.

[D] 5 New forms of public participation 
(burgerberaden)

Between 2020 and 2035, democratic systems increasingly experimented with new 
forms of public participation. The number of citizens’ assemblies and other 
deliberative initiatives grows as governments sought to involve citizens 
more directly in political decision-making. 

By selecting participants through sortition (random selection), citizens’ 
assemblies enabled more representative and deliberative forms of citizen 
involvement in policymaking (Rovers, 2022).

Sociological Rovers, E. (2022). Nu is het aan ons: Oproep tot echte democratie. 
De Correspondent.

[D] 6 Responsiveness to Perceived Public Preferences 
in Governance Systems

Governance systems tend to align decisions with perceived public preferences 
in order to maintain legitimacy, which can create tension with long-term 
considerations.

Political
Van Alebeek, C., & Van der Meer, T. (2024). Democratische erosie: Gedrag als 
graadmeter. In Verkenning en verdieping: Democratische erosie en respons in 
Nederland. Den Haag: Ministerie van Binnenlandse Zaken en Koninkrijksrelaties.

[P]

Sociological

[T]7 Political trust among youth fluctuates

Political trust among young people varies over time and across institutions.
In 2025, 15- to 25-year-olds in the Netherlands reported relatively high
political trust, while trends differed from those of older age groups.

Centraal Bureau voor de Statistiek. (2026). Vertrouwen in de politiek,
2016-2025.

8 Learning democratic values

Cultural

[S]

Dutch schools are required to promote knowledge of and respect for the basic
values of the democratic rule of law: freedom, equality, and solidarity.

Inspectie van het Onderwijs. (n.d.). Basiswaarden democratische
rechtsstaat.

27



9 Youth political interest is more 
issue-oriented
Young people show greater interest in specific political issues than in 
national politics as a whole. While only around a third of young people 
report interest in Dutch politics, more than half express interest in 
specific political topics such as climate change, crime, or poverty 
(Erasmus University Rotterdam).

Psychological
De Correspondent. (2024). Politiek en jongeren? Zo gaan ze wél samen. 
https://decorrespondent.nl/15374/politiek-en-jongeren-zo-gaan-ze-wel-samen

Erasmus University Rotterdam: ‘Jongeren tonen meer interesse in specifieke politieke onderwerpen dan in Nederlandse politiek 
als geheel’

[S] 10 Fear of the unknown

People tend to feel uncertainty and fear toward unfamiliar situations, ideas, 
or social changes, which can influence their attitudes and decision-making.

Psychological research shows that humans often experience discomfort or anxiety 
when confronted with unfamiliar situations. This tendency can influence how 
people respond to social or political change, such as new policies, unfamiliar 
groups, or shifts in democratic systems.

‘Het volk moet soms offers brengen’... -Ilja Pfeiffer

Psychological
Carleton, R. N. (2016). Fear of the unknown: One fear to rule them all? 
Journal of Anxiety Disorders, 41, 5–21. 
https://doi.org/10.1016/j.janxdis.2016.03.011

[P] 11 Preference for stability (conservatism)

People tend to prefer familiar situations and may show skepticism toward 
social or political change.

Psychological Samuelson, W., & Zeckhauser, R. (1988). Status quo bias in decision 
making. Journal of Risk and Uncertainty, 1(1), 7–59.

[P]

12 Immediate rewards vs long term

People tend to prioritize immediate benefits over long-term outcomes when 
making decisions.

Psychological
Frederick, S., Loewenstein, G., & O’Donoghue, T. (2002). Time discounting 
and time preference: A critical review. Journal of Economic Literature, 
40(2), 351–401.

[P] 13 Democratic backsliding

Democratic institutions have weakened in some countries as elected leaders 
challenge democratic norms and institutional checks and balances.

Levitsky and Ziblatt argue that leaders who do not respect democratic norms can 
weaken democratic institutions within a short period of time. They may do this 
by undermining judicial independence, attacking or restricting the media, 
delegitimizing political opponents, and changing institutional or electoral 
rules to strengthen their power.

Political Levitsky, S., & Ziblatt, D. (2018). How democracies die. Crown.

[D]

Sociological

[P]14 Overlapping social divisions increase
polarization
Political divisions become more polarising when partisan
identity aligns with other social identities such as
religion, race, region, or ideology. Cross-cutting identities
can moderate emotional conflict, while social sorting
strengthens affective polarisation.

Mason, L. (2016). A cross-cutting calm: How social sorting drives affective
polarization. Public Opinion Quarterly, 80(S1), 351-377.
https://doi.org/10.1093/poq/nfw001

15 Prevalence of echo chambers in digital media

In 2035, digital media environments are characterized by widespread echo 
chambers in which users primarily encounter aligned perspectives.

Technological Sunstein, C. R. (2017). #Republic: Divided democracy in the age of 
social media. Princeton University Press.

[S] 16 Declining youth participation in 
traditional politics
Research shows that younger generations often participate less in traditional 
political institutions such as elections and political parties. 

Instead, they tend to engage in alternative forms of participation, such as 
activism, protests, or online political discussions.

Sociological Dalton, R. J. (2016). The good citizen: How a younger generation is 
reshaping American politics. CQ Press.

[T]
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Psychological

[P]17 Protection of existing advantages

People can be motivated to defend and justify existing social
arrangements, including unequal ones. This tendency can make
established systems and advantages resistant to change.

Jost, J. T., Banaji, M. R., & Nosek, B. A. (2004). A decade of system
justification theory. Political Psychology, 25(6), 881-919.
https://doi.org/10.1111/j.1467-9221.2004.00402.x Psychological

[P]18 Limited contact leaves stereotypes
influential
Across hundreds of studies, direct contact between groups is
generally associated with lower prejudice. Where such contact
is limited, attitudes have fewer opportunities to be
corrected through direct experience.

Pettigrew, T. F., & Tropp, L. R. (2006). A meta-analytic test of intergroup
contact theory. Journal of Personality and Social Psychology, 90(5),
751-783. https://doi.org/10.1037/0022-3514.90.5.751

19 Desire for equal recognition

People seek recognition of their dignity and equality within society.

Francis Fukuyama argues that individuals have a fundamental desire to be 
recognized as equal members of society. Democratic systems emerged partly to 
satisfy this demand for equal dignity and recognition.

Isothymia → de wens om als gelijke erkend te worden
Megalothymia → de wens om superieur te zijn aan anderen

Psychological Fukuyama, F. (2018). Identity: The demand for dignity and the 
politics of resentment. Farrar, Straus and Giroux.

[P]

Sociological

[S]20 Universal basic income involves
structural trade-offs
Universal basic income is discussed as a possible response to
economic insecurity and labour-market change. Its design
involves a trade-off between affordability, adequacy, and the
advantages of universalism.

Martinelli, L. (2019). A basic income trilemma: Affordability, adequacy,
and the advantages of universalism. Institute for Policy Research,
University of Bath.

21 Simplification of political communication

In the coming years, political messages are expected to 
become increasingly simplified into emotionally engaging and 
easily digestible narratives.

Political Mudde, C., & Kaltwasser, C. R. (2017). Populism: A very short 
introduction. Oxford University Press.

[T] 22 Crisis induced fluctuations in 
institutional trust
Periods of crisis tend to temporarily increase public trust 
in institutions, followed by a decline over time.

Sociological Sociaal en Cultureel Planbureau. (2020). Burgerperspectieven 
tijdens COVID-19. 

[P]

23 Adversarial debate culture

In 2035, political and public discussions are predominantly 
structured as adversarial debates rather than open dialogue.

Sociological Lubrano, S. S. (2025). Don’t talk about politics.

[S] 24 Influence of radical-right movements

In 2035, radical-right political movements are an 
established and influential force within democratic systems.

Political Norris, P., & Inglehart, R. (2019). Cultural backlash. Cambridge 
University Press.

[S]
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Cultural

[S]25 Perceived distance between politics
and everyday life
Many citizens feel that politics does not listen sufficiently
or stand up for people like them. Citizens say politicians
should know better what is happening in everyday life and
listen more closely to people.

Sociaal en Cultureel Planbureau. (2024). Burgerperspectieven 2024, bericht
2.

26 Perceived polarization in society

Citizens perceive society as polarized, with clear divisions 
between groups holding different views.

Sociological Sociaal en Cultureel Planbureau. (2019). Denkend aan Nederland.

[S] 27 Perceived underrepresentation of 
young people
In 2035, many young people perceive that their interests are 
not adequately represented in democratic systems.

Sociological Sociaal en Cultureel Planbureau. (2023). Burgerperspectieven.

[S]

28 Temporal bias in democratic 
representation

Democratic systems structurally represent the interests of 
current voters more directly than those of future 
generations.

Philosophical
Thompson, D. F. (2010). Representing future generations: Political presentism and 
democratic trusteeship. Critical Review of International Social and Political 
Philosophy, 13(1), 17–37. https://doi.org/10.1080/13698230903326232

[P] 29 Limited rationality in decision making

Human decision-making is influenced by emotions, biases, and 
social context, rather than being fully rational or 
autonomous.

Human behavior is largely influenced by emotions and desires, with 
rational decision-making being limited and not always dominant.

Philosophical Spinoza, B. (2007). Theological-political treatise (J. Israel, 
Trans.). Cambridge University Press. (Original work published 1670)

[P] 30 Individualization in society

In 2035, social life is predominantly organized around 
individual choices and identities rather than collective 
norms.

Cultural Beck, U. (1992). Risk society. Sage.

[S]

31 Identity formation during 
adolescence

Adolescents are in a developmental stage in which they 
actively explore and form their personal and social 
identities.

Psychological Erikson, E. H. (1968). Identity: Youth and crisis. Norton.

[P] 32 Shifting age balance

Towards 2035, the demographic balance in the Netherlands is 
shifting, with older adults making up a growing share of the 
population compared to younger generations. The number of people 
aged 65 and over is expected to surpass the number of young 
people, resulting in a structural imbalance between age groups.

Demographic
Centraal Bureau voor de Statistiek. (2025). Bevolkingsprognose: Vanaf nu 
meer ouderen dan jongeren. Geraadpleegd op 26 maart 2026, van 
https://www.cbs.nl

[D]
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33 Shared reality as a condition for 
political disagreement
Political disagreement depends on a shared understanding of 
factual reality, which enables meaningful exchange of 
opinions.

Philosophical Arendt, H. (1967). Truth and politics. The New Yorker.

[P] 34 Legitimacy of opposing groups

Groups with different political views are less often 
recognized as legitimate participants in society and the 
political system.

Sociological Levitsky, S., & Ziblatt, D. (2018). How democracies die. Crown.

[S] 35 Political Neutrality in Social Contexts

Individuals tend to avoid expressing strong political views 
and may adopt a neutral stance in social interactions to 
prevent conflict or social tension.

Sociological Noelle-Neumann, E. (1974). The spiral of silence: A theory of 
public opinion. Journal of Communication, 24(2), 43–51.

[P]

36 Limited interaction between groups

Individuals primarily interact with others who share similar 
views, with limited contact between groups holding different 
perspectives.

Sociological Sunstein, C. R. (2017). #Republic: Divided democracy in the age of 
social media. Princeton University Press.

[S] 37 Shared narratives

Shared narratives influence how individuals interpret 
events, social structures, and their place in the world.

Cultural Harari, Y. N. (2014). Sapiens: A brief history of humankind. Harvill 
Secker.

[P] 38 Early-formed interests remain stable

Interests that are developed early in life (12-25 y) tend to 
persist over time and become resistant to change, shaping 
long-term patterns of engagement and behaviour.

Psychological
Prior, M. (2010). You’ve either got it or you don’t? The stability of 
political interest over the life cycle. The Journal of Politics, 72(3), 
747–766.

[P]

Psychological

[D]39 Friendships provide social support

Friendships are important sources of social connection,
support, and belonging. As single-person households become
more common, social ties outside the household remain
important for maintaining everyday connection and support.

Centraal Bureau voor de Statistiek. (2024). Prognose huishoudensgroei
vooral door meer alleenstaanden. Dunbar, R. I. M. (2021). Friends:
Understanding the Power of Our Most Important Relationships. Little, Brown.

40 Young people delay adulthood

The transition to adulthood is shifting to later stages of life, 
with young people reaching traditional milestones such as stable 
work, independent housing, and long-term relationships at older 
ages. 

This development is expected to persist as structural factors 
such as extended education, housing shortages, and labour market 
flexibility continue to shape life trajectories

Sociological Arnett, J. J. (2000). Emerging adulthood: A theory of development from the 
late teens through the twenties. American Psychologist, 55(5), 469–480.

[D]
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41 Migration narratives are contested

Dominant public narratives often frame migration as a crisis 
driven by extreme poverty, presenting migration as a 
structural and complex phenomenon shaped by development, 
networks, and opportunity 

Sociological
Vermeulen, M. (2019). Mensen migreren niet door te weinig, maar door nét 
genoeg geld (en nog 5 misverstanden over migratie ontkracht). De 
Correspondent.

[T] 42 Visual representations shape perception

The way information is visually represented influences how 
it is interpreted. 
Design choices, such as the use of arrows, scale, and 
direction, can frame complex phenomena like migration in 
ways that subtly shape attitudes and understanding.

Psychological
van Houtum, H., & Bueno Lacy, R. (2019). The migration map trap: On the 
invasion arrows in the cartography of migration. Mobilities. 
https://doi.org/10.1080/17450101.2019.1676031

[P] 43 Adolescents’ sensitivity to social rewards

During adolescence, heightened activity in brain regions 
associated with reward processing increases sensitivity to 
social rewards such as peer approval. 

Biological
Blakemore, S.-J., & Mills, K. L. (2014). Is adolescence a sensitive period for 
sociocultural processing? Annual Review of Psychology, 65, 187–207. 
https://doi.org/10.1146/annurev-psych-010213-115202

[P]

44 Digital communication accelerates more

Digital technologies increasingly enable faster, more 
continuous forms of communication and information exchange. 

This might create growing tension with systems that rely on 
slower processes of deliberation and decision-making

Technological Wetenschappelijke Raad voor het Regeringsbeleid. (2019). 
Voorbereiden op digitale ontwrichting. Den Haag: WRR.

[D]

Economic

[D]45 Investor ownership remains visible in
the housing market
Investors remain an important group in Dutch housing
transactions, although the recent direction is towards
selling. In Q4 2025, 16% of homes bought by owner-occupiers
had previously been investor-owned; in the four largest
cities this was almost 28%.

Kadaster. (2026). Investeerders 4e kwartaal 2025: recordaantal woningen
verkocht. Sociological

[S]46 Part-time work is common among young
people
Young people in the Netherlands often combine education with
small part-time jobs. More than seven in ten 15- to
25-year-olds were in education in 2025, often alongside a job
of fewer than 28 hours per week.

Centraal Bureau voor de Statistiek. (2025). Weer meer mensen met grote
deeltijdbanen.

47 Approaching overload of healthcare 
capacity

By 2035, healthcare systems increasingly face structural 
overload as demand for care continues to exceed available 
capacity, particularly due to ageing populations and complex 
care needs. 

This growing imbalance results in more frequent crisis 
situations and reduced ability to provide timely and 
appropriate care.

Demographic NOS. (2024). Nederland stevent af op zorginfarct en regels blokkeren 
hervormingen.

[D] 48 Increase in single-person households

By 2035, the number of single-person households continues to 
rise, becoming a larger share of total households. This 
ongoing increase contributes to a gradual decrease in 
average household size across the population.

Demographic Centraal Bureau voor de Statistiek. (2024). Prognose: 
huishoudensgroei in de toekomst vooral door meer alleenstaanden.

[T]
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49 Sexual activity among young people

By 2035, young people generally initiate sexual activity at 
a later stage in adolescence compared to previous 
generations, with first experiences occurring within a more 
extended developmental trajectory.

Sociological De Graaf, H., et al. (2024). Seks onder je 25e 2023. Rutgers & Soa 
Aids Nederland.

[S] 50 Experience-based value creation in 
the leisure economy

By 2035, economic value in the leisure sector is 
increasingly created through the staging of immersive 
experiences rather than the provision of products or basic 
services. 

This reflects a broader structural shift in how 
organizations generate revenue and differentiate themselves 
in competitive markets.

Economic B. Joseph Pine II, & James H. Gilmore. (1999). The Experience 
Economy. Harvard Business School Press.

[D]

Technological

[S]51 Digital communication reshapes
intimacy
Digital communication has become part of how adolescents
maintain existing relationships. Online communication with
friends can strengthen perceived friendship closeness,
meaning intimacy is partly mediated through digital channels.

Valkenburg, P. M., & Peter, J. (2007). Preadolescents' and adolescents'
online communication and their closeness to friends. Developmental
Psychology, 43(2), 267-277. https://doi.org/10.1037/0012-1649.43.2.267

Psychological

[S]52 Discrimination is linked to
physiological stress
Perceived discrimination is associated with poorer mental and
physical health. Research identifies heightened psychological
and physiological stress responses as one pathway through
which discrimination can affect health.

Pascoe, E. A., & Smart Richman, L. (2009). Perceived discrimination and
health: A meta-analytic review. Psychological Bulletin, 135(4), 531-554.
https://doi.org/10.1037/a0016059 Political

[S]53 Conflict can persist when bargaining
fails
War is costly, so negotiated settlements should often be
preferable to continued fighting. Conflict can nevertheless
persist when private information, incentives to misrepresent,
or commitment problems prevent a mutually acceptable bargain.

Fearon, J. D. (1995). Rationalist explanations for war. International
Organization, 49(3), 379-414. Economic

[D]54 Geopolitics shapes energy transition
pathways
European energy futures are shaped by geopolitical
uncertainty alongside decarbonisation, technology, and
demand. Energy security, strategic autonomy, and external
dependencies therefore influence how transition pathways are
designed.

Barani, M., et al. (2026). European energy vision 2050 and beyond: Designing
scenarios for Europe's energy transition. Renewable and Sustainable Energy
Reviews, 225, 116074. https://doi.org/10.1016/j.rser.2025.116074

55 The cognitive benefits of bilingualism

The ability to think in multiple linguistic systems is 
associated with increased cognitive flexibility, enabling 
individuals to perceive, interpret, and respond to their 
environment through a broader range of mental frameworks.

Psychological Costa, A., et al. (2014). The cognitive benefits of bilingualism. 
Pompeu Fabra University.

[P]

Sociological

[T]56 Strong position of English in Dutch
higher education

Taalunie. (2021). Staat van het Nederlands 2021.

English has a strong position alongside Dutch in higher education
and
scientific communication. In Dutch higher education, English is
often
used alongside or instead of Dutch.
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57 Increase in single-person households

Demographic

[T]

Centraal Bureau voor de Statistiek. (2024). Prognose: huishoudensgroei
in de toekomst vooral door meer alleenstaanden.

By 2035, single-person households are expected to make up 42
percent
of Dutch households. Most household growth between 2025 and 2035
is
projected to come from one-person households, especially as the
population ages.

58 Limited perceptibility of biodiversity 
loss within ecological systems

By 2035, biodiversity loss continues to occur across 
ecosystems, often in ways that are gradual, spatially 
dispersed, and not directly observable in everyday 
environments. 

As a result, ecological degradation remains partially 
disconnected from immediate human perception and experience.

Ecological
Intergovernmental Science-Policy Platform on Biodiversity and Ecosystem 
Services. (2019). Global Assessment Report on Biodiversity and Ecosystem 
Services.

[S] 59 Market coordination through competition 
and price mechanisms
In competitive markets, prices and competition coordinate 
the production and distribution of goods without central 
planning. 

Companies adjust their offerings based on demand, while 
competition allows consumers and workers to choose between 
alternatives, influencing which firms succeed or fail.

Economic Milton Friedman. (1980). Free to Choose. Harcourt.

[P]

Sociological

[T]60 Shared meals support social bonding

Eating with others is associated with stronger social bonds,
greater trust, and engagement with local communities. Shared
meals therefore provide recurring opportunities for everyday
social connection.

Dunbar, R. I. M. (2017). Breaking bread: The functions of social eating.
Adaptive Human Behavior and Physiology, 3(3), 198-211.
https://doi.org/10.1007/s40750-017-0061-4

61 Spatial allocation of land to 
agriculture
By 2035, a large share of land in the Netherlands remains 
allocated to agricultural use, shaping how space is 
distributed between food production, nature, housing, and 
other societal functions.

Ecological Centraal Bureau voor de Statistiek. (2023). Landgebruik in 
Nederland.

[S]

Psychological

[P]62 Beginnings loom larger than endings

People tend to give beginnings more attention and importance
than endings. Across studies of past and recurring events,
beginnings were judged more interesting, causally important,
and explanation-worthy than endings.

Teigen, K. H., Bohm, G., Bruckmuller, S., Hegarty, P., & Luminet, O. (2017).
Long live the King! Beginnings loom larger than endings of past and recurrent
events. Cognition, 163, 26-41. https://doi.org/10.1016/j.cognition.2017.02.013

63 Increasing risk of pandemics driven 
by human-environment interactions
By 2035, the risk of pandemics continues to increase as a 
result of intensified human interaction with natural 
ecosystems, including land-use change, biodiversity loss, 
and global connectivity. 

These conditions create more opportunities for pathogens to 
emerge and spread across populations.

Biological Intergovernmental Science-Policy Platform on Biodiversity and Ecosystem 
Services. (2020). Workshop Report on Biodiversity and Pandemics.

[T] 64 Ritual confusion

By 2035, shared rituals become increasingly fragmented, with 
fewer universally recognized practices and more variation 
between groups, communities, and contexts. 

As a result, common reference points for behavior and 
meaning become less standardized across society.

Sociological Byung-Chul Han. (2019). The Disappearance of Rituals.

[T]
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65 Recurring generational bias in 
evaluating younger cohorts

Older generations tend to perceive younger generations as 
less motivated or more entitled, reflecting a recurring 
cognitive bias rather than measurable differences in 
behavior or work ethic.

Psychological Protzko, J., & Schooler, J. W. (2019). Kids these days: Why the 
youth of today seem lacking. Science Advances.

[P] 66 Limited post-decision evaluation of 
voting choices
By 2035, individuals do not consistently evaluate whether 
their voting choices align with political outcomes or 
whether elected representatives deliver on expectations. 

The connection between electoral decisions and perceived 
political performance remains indirect and only 
intermittently reflected upon.

Psychological Christopher H. Achen, & Larry M. Bartels. (2016). Democracy for 
Realists. Princeton University Press.

[S] 67 Monetization of male insecurity 
within online subcultures

By 2035, online subcultures increasingly capitalize on male 
insecurity by offering simplified narratives of success, 
identity, and control, often paired with paid content, 
coaching, or products. 

These models leverage emotional vulnerability and promises 
of self-improvement to drive engagement and revenue.

Economic Theroux, L. (2024). Inside the Manosphere. Netflix.

[D]

By 2035, differences in educational attainment continue to 
shape divergent life experiences, with higher-educated 
individuals more likely to access broader social networks, 
better health outcomes, and greater opportunities, while 
lower-educated groups experience more constrained life 
conditions.

Cultural Organisation for Economic Co-operation and Development. (2025). 
Education at a Glance 2025.

[D]67b Life experiences based on education 68 Unequal quality of educational 

Sociological

[S]

Educational environments differ in the opportunities and
resources
they provide. Students from disadvantaged backgrounds are
more likely
to face barriers that shape educational outcomes and later
opportunities.

Organisation for Economic Co-operation and Development. (2018).
Equity in Education: Breaking Down Barriers to Social Mobility.

69 ‘Next generation will do better’ No.

The long-standing expectation that each generation will be 
better off than the previous one is weakening. Research 
shows that younger generations experience lower or more 
uncertain levels of well-being and economic security 
compared to older generations, challenging the historical 
narrative of continuous progress.

Economic Wood, D., Griffiths, K., & Emslie, O. (2019). Generation gap: 
Ensuring a fair go for younger Australians. Grattan Institute.

[D]

70 Demonstration; form over content

Public and political debates increasingly focus on how 
demonstrations are conducted—such as timing, methods, and 
slogans rather than on the issues being raised. Calls to 
restrict the right to protest are growing.

Political
Amnesty International. (2023). Under-protected and over-restricted: The state of 
the right to protest in 21 countries in Europe. Amnesty International. 
https://www.amnesty.org/en/documents/eur01/6743/2023/en/

[D]

Sociological

[S]71 Colonial legacies remain present in
public life
Colonial histories continue to shape postcolonial identities,
public memory, and debates about citizenship and recognition
in the Netherlands. These legacies remain part of how
contemporary society interprets its past and present.

Oostindie, G. J. (2011). Postcolonial Netherlands: Sixty-five years of
forgetting, commemorating, silencing. Amsterdam University Press.
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Demographic

[D]72 Housing shortage remains structural
in the coming years
The Netherlands continues to face a substantial statistical
housing shortage. The shortage was 4.6% in 2026 and is
projected to decline gradually, reaching just below the 2%
balance threshold around 2041.

Volkshuisvesting Nederland. (2026). Het statistisch woningtekort uitgelegd.
Based on ABF Primos projections.

73 In class: extreme viewpoints

Extreme political ideas and positions are increasingly 
becoming part of mainstream discourse in class, shifting 
what is considered acceptable within democratic debate

Sociological
Own fieldwork (2026). 
Conversations with teachers during Docentendag Maatschappijleer. 
Unpublished data, Delft University of Technology (see Appendix X).

[D] 74 In class: Increasing economic framing 
of societal issues
Societal and political issues are increasingly evaluated in 
terms of economic benefit and personal gain.

Economic
Own fieldwork (2026). 
Conversations with teachers during Docentendag Maatschappijleer. 
Unpublished data, Delft University of Technology (see Appendix X).

[D]

75 In class: Increased sensitivity

Young people show increased sensitivity in expressing 
opinions, influenced by social dynamics and fear of negative 
reactions.

Sociological
Own fieldwork (2026). 
Conversations with teachers during Docentendag Maatschappijleer. 
Unpublished data, Delft University of Technology (see Appendix X).

[T] 76 In class: Rise of issue-driven concern 
among youth
Young people become more politically engaged when societal 
issues directly affect or concern them.

Psychological
Own fieldwork (2026). 
Conversations with teachers during Docentendag Maatschappijleer. 
Unpublished data, Delft University of Technology (see Appendix X).

[T] 77 In class: Presence of envy-driven 
social comparison
Feelings of envy or resentment toward other students in the 
class.

Psychological
Own fieldwork (2026). 
Conversations with teachers during Docentendag Maatschappijleer. 
Unpublished data, Delft University of Technology (see Appendix X).

[S]

78 In class: Influence home environment

Individuals’ political engagement and attitudes are strongly 
shaped by their upbringing and home environment.

Sociological
Own fieldwork (2026). 
Conversations with teachers during Docentendag Maatschappijleer. 
Unpublished data, Delft University of Technology (see Appendix X).

[S] 79 Repetition of opinions from close 
social circles
Individuals tend to adopt and repeat opinions from parents, 
peers, or immediate social environments.

Psychological
Own fieldwork (2026). 
Conversations with teachers during Docentendag Maatschappijleer. 
Unpublished data, Delft University of Technology (see Appendix X).

[S]

36



80 In class: Identity formation through 
opposition
Adolescents, form their identity by positioning themselves 
in opposition to existing ideas, groups, or systems.

Psychological
Own fieldwork (2026). 
Conversations with teachers during Docentendag Maatschappijleer. 
Unpublished data, Delft University of Technology (see Appendix X).

[P]

Own fieldwork (2026). 
Conversations with teachers during Docentendag Maatschappijleer. 
Unpublished data, Delft University of Technology (see Appendix X).

[P]81 In class: more absolute expression

Teachers observe that adolescents can express political ideas
and
positions in more extreme or absolute terms during classroom
discussion.

Sociological

82 Perceived safety conditions 
expression
Students are more likely to express opinions when they 
perceive the environment as socially safe.

Psychological
Own fieldwork (2026). 
Conversations with teachers during Docentendag Maatschappijleer. 
Unpublished data, Delft University of Technology (see Appendix X).

[P]

83 Increasing reliance on externally 
controlled digital infrastructures 
Societies and institutions increasingly depend on digital 
infrastructures in platforms, cloud services, and algorithms 
that are controlled by external actors.

Technological
Van der Noordaa, L., & De Correspondent. (2024). Waarom we minder 
afhankelijk willen zijn van Amerikaanse techbedrijven. De Correspondent. 
Geraadpleegd op 2 april 2026, van https://decorrespondent.nl

[D] 84 Young people align behaviour with 
perceived group norms
Individuals tend to adjust their behaviour, opinions, and 
expressions to align with what they perceive to be the 
dominant norms within a group. 

This process is driven by the desire for social acceptance 
and the avoidance of rejection, leading people to conform 
even when group norms conflict with their personal beliefs.

Psychological
Own fieldwork (2026). 
Conversations with teachers during Docentendag Maatschappijleer. 
Unpublished data, Delft University of Technology (see Appendix X).

[P]

Political

[D]85 Educational inequality in policy
representation

Schakel, W., & Van der Pas, D. (2021). Degrees of influence: Educational
inequality in policy representation. European Journal of Political Research,
60(2), 418-437.

In the Netherlands, government policy is more responsive to the
preferences of highly educated citizens than to those of lower-
educated citizens. When preferences diverge, lower-educated groups
have less independent influence on policy.

Biological

[P]86 Social media likes engage
reward-related brain systems
In adolescents, viewing photos with many likes is associated
with greater activity in brain regions involved in reward
processing and social cognition. Visible peer endorsement
also influences whether adolescents like content themselves.

Sherman, L. E., Payton, A. A., Hernandez, L. M., Greenfield, P. M., &
Dapretto, M. (2016). The power of the like in adolescence. Psychological
Science, 27(7), 1027-1035. https://doi.org/10.1177/0956797616645673

87 Declining visibility of government 

By 2035, the physical and institutional presence of 
government becomes less visible in certain regions, 
particularly in rural areas, as local services and 
facilities are reduced or centralized. 

This decreasing visibility is associated with growing 
societal discontent and declining trust in public 
institutions.

Political an de Ven, C., & Koens, R. (2021). Hoe Den Haag uit Nederland 
verdween. De Groene Amsterdammer.

[D]
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88 Erosion of shared reality 

In contemporary societies, people increasingly no longer 
share a common factual basis of reality. Due to fragmented 
media environments, algorithmic filtering, and diverse 
information sources, parallel realities emerge in which 
different groups rely on different “facts” and 
interpretations. 

Sociological Luyten, M. (2024). Kiezen voor democratie

[D] 89 The peace dividend

Periods of war and peace influence how governments allocate 
financial and societal resources. During times of conflict, 
resources tend to shift toward military spending, while 
periods of peace can create a “peace dividend,” allowing 
investments in public services such as healthcare, 
education, and infrastructure.

Political Smith, R. (1994). The peace dividend: Military spending cuts and economic 
growth. Stockholm International Peace Research Institute (SIPRI).

[P]

Political

[P]89b Conflict redirects resources towards
military spending
Armed conflict and geopolitical tension can shift public
resources towards military expenditure. Global military
spending rose by 9.4% in 2024 and had increased every year
for a decade, illustrating how security crises reshape
spending priorities.

Stockholm International Peace Research Institute. (2025). Trends in World
Military Expenditure, 2024.

90 Increasing importance of 
postmaterialist values 
By 2035, values related to self-expression, quality of life, 
and individual freedom are expected to become increasingly 
important, particularly among younger generations. 

This reflects an ongoing shift from materialist values 
toward postmaterialist priorities, driven by rising levels 
of economic security and generational change.

Cultural Ronald Inglehart (1997). Modernization and Postmodernization

[D] 91 Declining reading literacy among 
young people
Reading literacy among young people in the Netherlands has 
been declining in recent years. Research shows that an 
increasing share of students struggle to meet basic reading 
levels, which may affect their ability to understand complex 
information and engage with society.

Sociological Programme for International Student Assessment (2022). PISA results

[T] 92 Impact of climate change on society

By 2035, climate change is expected to have an increasing 
impact on societies worldwide through more frequent extreme 
weather events, rising temperatures, and environmental 
pressures. 

Ecological Intergovernmental Panel on Climate Change (2023). Sixth Assessment 
Report

[D]

Philosophical

[P]93 Power can reduce perspective-taking

Galinsky, A. D., Magee, J. C., Inesi, M. E., & Gruenfeld, D. H. (2006).
Power and perspectives not taken. Psychological Science, 17(12), 1068-1074.
https://doi.org/10.1111/j.1467-9280.2006.01824.x

Experimental research finds that greater power can reduce
people's tendency and accuracy in taking other people's
perspectives. Positions of influence can therefore change how
decision-makers perceive and respond to others.

94 Celebration of freedom

In the Netherlands, freedom is actively commemorated and 
celebrated, particularly on Liberation Day (May 5th), which 
marks the end of World War II. 

This annual tradition reinforces awareness of freedom, 
democracy, and human rights, and emphasizes that these 
values are not self-evident but require continuous 
reflection and protection.

Cultural Nationaal Comité 4 en 5 mei. (2024). Waarom vieren we 
Bevrijdingsdag? Geraadpleegd van https://www.4en5mei.nl

[S]
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95 Support for radical-right parties in 

Political

[D]

Declining local public services can increase support for
populist-right
parties. Evidence from England shows that closures of primary-care
practices were followed by higher support for the populist right in
affected areas.

Dickson, Z. P., Hobolt, S. B., De Vries, C. E., & Cremaschi, S. (2026). Public Service
Decline and Support for the Populist Right: Evidence from England's National Health
Service. American Political Science Review, forthcoming. Preprint:
https://doi.org/10.31235/osf.io/s4mrn_v1

96 Decline of public service provision

By 2035, the quality and availability of public services 
such as healthcare, housing, and welfare continue to decline 
or come under pressure in certain regions. This affects 
citizens’ daily experiences and perceptions of economic 
security and state capacity.

Economic De Rijk, M. (2025). Gekaapt door het kapitaal. De Groene 
Amsterdammer.

[D]

Political

[P]97 Perceived competition can worsen
attitudes to immigrants
When immigrants are perceived as competing with the in-group
for scarce resources, negative attitudes towards immigrants
and immigration can increase. Framing societal problems in
terms of group competition can therefore shape out-group
attitudes.

Esses, V. M., Jackson, L. M., & Armstrong, T. L. (1998). Intergroup competition
and attitudes toward immigrants and immigration. Journal of Social Issues,
54(4), 699-724. https://doi.org/10.1111/j.1540-4560.1998.tb01244.x

98 Increasing influence of the EU on 
national legislation

By 2035, the European Union continues to play a significant 
role in shaping national laws and regulations across member 
states. 

Through directives, regulations, and policy coordination, a 
growing share of national legislation is influenced or 
determined at the EU level, affecting how democratic 
decision-making is distributed between national and 
supranational institutions.

Political European Parliamentary Research Service (2017). The impact of EU law 
on national law.

[D] 99 Redistribution of governance

By 2035, decision-making authority increasingly shifts away 
from the national level toward both supranational 
institutions such as the European Union and decentralized 
local governments such as municipalities. 

The national level becomes less central in shaping policy.

Political OECD (2019). Making Decentralisation Work: A Handbook for 
Policy-Makers

[D]

Political

[P]100 Formal sovereign equality coexists
with power inequality
International law formally recognises states as sovereign
equals, while states remain unequal in material power and
institutional influence. The principle of equality therefore
coexists with hierarchies in the international legal order.

United Nations. (1945). Charter of the United Nations, Art. 2(1). Simpson,
G. (2004). Great Powers and Outlaw States: Unequal Sovereigns in the
International Legal Order. Cambridge University Press.

101 Changing nature of sovereignty

By 2035, state sovereignty is increasingly redefined as 
decision-making authority is shared across supranational 
institutions, international agreements, and interdependent 
systems. This shifts how political power is organized beyond 
the nation-state.

Political
World Economic Forum. (2020). Global Governance Reform: 
Multilateralism for the 21st Century.

[D] 102 Separation between political 
leadership and administrative governance
Democratic systems are characterized by a structural 
distinction between political actors (elected officials) and 
administrative actors (civil servants). 

While politicians set direction and make decisions, 
administrative institutions are responsible for 
implementation and continuity, shaping how policies are 
translated into practice.

Political OECD. (2021). Government at a Glance 2021. Paris: OECD Publishing.

[S]
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103 Increasing reliance on data-driven 
governance
Governments are increasingly relying on data, algorithms, 
and digital systems to inform and guide decision-making 
processes. This trend reflects a shift toward more 
data-driven forms of governance, influencing how policies 
are designed, implemented, and evaluated over time.

Political OECD. (2019). The Path to Becoming a Data-Driven Public Sector.

[T] 104 Controllability of complex systems

Processes of rationalization foster the belief that complex 
systems and realities can be fully understood and controlled 
through knowledge, calculation, and technical means. This 
shapes how individuals and institutions approach uncertainty 
and decision-making.

Sociological Weber, M. (1917). Wissenschaft als Beruf.

[P] 105 Limited historic awareness

Knowledge of controversial and contested aspects of national 
history, such as colonialism, slavery, and past conflicts, 
is limited among citizens. 

This influences how individuals understand societal issues 
and relate to different social groups.

Cultural De Regt, S. (2017). Nederlanders hebben (te) weinig kennis over 
zwarte bladzijden uit de eigen geschiedenis.

[S]

Cultural

[P]106 Gender and decision rules shape who
gets heard
Deliberative settings can produce gender gaps in speaking
time and influence. Experimental evidence shows that group
composition and decision rules can either amplify or reduce
these inequalities in participation.

Karpowitz, C. F., Mendelberg, T., & Shaker, L. (2012). Gender inequality in
deliberative participation. American Political Science Review, 106(3),
533-547. https://doi.org/10.1017/S0003055412000329 Technological

[T]107 Online harassment shapes
participation
Online harassment includes name-calling, threats, stalking,
and sustained harassment. A 2020 US survey found that roughly
four in ten adults had experienced online harassment, with
younger adults particularly exposed.

Pew Research Center. (2021). The State of Online Harassment.
Philosophical

[P]108 Vastness can shift self-perspective

Experiences of awe in response to perceptually vast stimuli
can reduce the perceived importance of the individual self.
This sense of a smaller self is associated with greater
prosocial behaviour and can change how people locate
themselves relative to a wider whole.

Piff, P. K., Dietze, P., Feinberg, M., Stancato, D. M., & Keltner, D.
(2015). Awe, the small self, and prosocial behavior. Journal of Personality
and Social Psychology, 108(6), 883-899. https://doi.org/10.1037/pspi0000018

109 Perceived lack of voice in complex 
political issues
When citizens feel that their perspectives are not heard or 
acknowledged in complex political issues, this can undermine 
democratic engagement and trust. This dynamic introduces 
risks for democratic stability and participation.

Philosophical Hirschman, A. O. (1970). Exit, Voice, and Loyalty. Harvard 
University Press.

[P] 110 Majority rule creates structural 
exclusion risks
Democratic systems based on majority rule inherently carry 
the risk that certain groups are systematically excluded 
from decision-making, regardless of formal equality.

Philosophical Tocqueville, A. de. (1835). Democracy in America.

[P]
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111 Seasonal cycles structure societal 
rhythms
Seasonal changes structure patterns in daily life, 
influencing collective rhythms such as work, leisure, and 
social interaction, and shaping how societies organize time 
and activity.

Ecological Adam, B. (1990). Time and Social Theory.

[P] 112 Structural dependence on water 
management in low-lying regions
By 2035, low-lying regions such as the Netherlands remain 
structurally dependent on continuous and large-scale water 
management to ensure safety and habitability, with 
increasing pressure due to climate change.

Ecological IPCC. (2021). Climate Change 2021: The Physical Science Basis.

[D] 113 Functional representation in water 
governance
The Netherlands has a parrallel democratic system for one 
specific problem (water). 

Ecological Havekes, H., Hofstra, M., & Van den Berg, A. (2012). Water governance: The 
Dutch water authority model. Eleven International Publishing.

[S]

114 Increasing global migration flows

Global migration continues to increase, with the number of 
international migrants rising from approximately 173 million 
in 2000 to around 281 million in 2020, and projected to grow 
further toward 2035. 
This trend reflects ongoing economic, political, and 
environmental dynamics shaping population movement 
worldwide.

Sociological International Organization for Migration. (2022). World Migration 
Report 2022. Geneva: IOM.

[T] 115 Continued global growth of religious 
populations
Globally, religious populations are expected to grow toward 
2035 and beyond, with projections indicating that nearly 90% 
of the world population will identify with a religion by 
2050. This reflects demographic growth patterns and regional 
differences in secularization.

Demographic Pew Research Center. (2015). The Future of World Religions: 
Population Growth Projections, 2010–2050.

[T] 116 Tension between capital & labour

In capitalist systems, a structural tension exists between 
those who own capital (means of production) and those who 
sell their labour. This relationship shapes power, income 
distribution, and working conditions within society.

Economic Marx, K. (1867). Das Kapital.

[P]

117 Shift from physical to intelligent 
forms of capital
Capital is increasingly shifting from physical assets toward 
intangible forms such as knowledge, data, and artificial 
intelligence. As a result, economic value creation and power 
become more dependent on cognitive and digital systems 
rather than material resources.

Economic OECD. (2019). Measuring the Digital Transformation.

[T] 118 Emergence of countervailing forces 
in response to power
Concentrations of power tend to generate opposing forces 
that seek to challenge or rebalance authority, shaping 
democratic dynamics and preventing unchecked control.

Political Galbraith, J. K. (1952). American capitalism: The concept of 
countervailing power. Houghton Mifflin.

[P]
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119 Emergence of degrowth as an economic 
paradigm
Degrowth is increasingly discussed as an alternative to 
growth-oriented economic systems, emphasizing reduced 
resource use, redistribution, and well-being over GDP 
expansion.

Economic Kallis, G. (2018). Degrowth. Agenda Publishing

[T] 120 Algorithmic curation shapes cultural 
consumption
Digital platforms such as Spotify curate cultural content 
through recommendation algorithms, shaping user preferences 
and guiding consumption patterns. Users are exposed to 
personalized selections rather than actively exploring 
content independently.

Technological
Eriksson, M., Fleischer, R., Johansson, A., Snickars, P., & Vonderau, P. 
(2019). Spotify Teardown: Inside the Black Box of Streaming Music. MIT 
Press.

[S] 121 Sleep problems among adolescents

Sleep problems and insufficient sleep are common among 
adolescents, affecting their concentration, emotional 
regulation, and overall well-being. These conditions shape 
how young people process information and engage with daily 
activities.

Biological OECD/European Commission. (2024). Health at a Glance: Europe 2024. 
OECD Publishing.

[S]

Biological

[P]122 Puberty activates social and
motivational tendencies
Pubertal increases in reproductive hormones are associated
with the activation of social and motivational tendencies
that influence adolescent emotion and behaviour. Their
effects emerge through interaction with the social context.

Forbes, E. E., & Dahl, R. E. (2010). Pubertal development and behavior:
Hormonal activation of social and motivational tendencies. Brain and
Cognition, 72(1), 66-72. https://doi.org/10.1016/j.bandc.2009.10.007

123 Eco anxiety among youth

Many young people experience worry, distress, or anxiety 
related to climate change and its perceived future impacts. 
These emotional responses influence how they view the future 
and their role within society.

Psychological
Hickman, C., et al. (2021). Climate anxiety in children and young people and their 
beliefs about government responses to climate change: a global survey. The Lancet 
Planetary Health, 5(12), e863–e873. https://doi.org/10.1016/S2542-5196(21)00278-3

[S] 124 Loneliness among young people

Loneliness is prevalent among young people, with many 
reporting a lack of meaningful social connection despite 
being socially connected through digital environments. These 
experiences influence well-being and how individuals relate 
to others and society.

Sociological World Health Organization. (2023). Social isolation and loneliness. 
WHO.

[S]

125 Rising student debt

A growing number of young people carry student debt, which 
has increased in both prevalence and size. This financial 
burden shapes their economic starting position and 
influences decisions related to housing, work, and 
independence.

Economic Centraal Bureau voor de Statistiek. (2024). Twintigers hebben nu 
hoger inkomen, maar minder vaak een koopwoning.

[D]

Sociological

[D]126 Extended dependence on parents

Centraal Bureau voor de Statistiek. (2023). De groeiende groep
jongvolwassen thuiswonenden.

Young adults in the Netherlands are staying in the parental home for
longer. Between 2011 and 2021, the share of 18- to 31-year-olds
living
with parents increased, delaying transitions to independent living.

42



127 Financial reliance & autonomy

During adolescence and early adulthood, young people are 
structurally dependent on their parents for financial 
resources such as housing, education, and daily living. 

This dependence shapes their level of autonomy and 
influences decision-making in early life stages.

Sociological Arnett, J. J. (2000). Emerging adulthood: A theory of development from the 
late teens through the twenties. American Psychologist, 55(5), 469–480.

[S] 128 Increasing scarcity of resources

Scarcity of essential resources such as water, physical 
space, and energy is expected to increase due to population 
growth, climate change, and rising demand. 

These pressures reshape how societies allocate resources and 
prioritize needs.

Ecological Intergovernmental Panel on Climate Change (IPCC). (2023). Sixth 
Assessment Report.

[D] 129 Extreme weather events

Extreme weather events such as heatwaves, floods, droughts, 
and storms are becoming more frequent and intense due to 
climate change. These events increasingly disrupt daily life 
and place pressure on infrastructure and societies.

Ecological Intergovernmental Panel on Climate Change (IPCC). (2023). Sixth 
Assessment Report.

[D]

130 Social interaction from physical to 
digital
Young people spend increasing amounts of time online, with a 
growing share reporting near-constant internet use. As a 
result, social interaction increasingly takes place in 
digital environments, reshaping how and where young people 
meet and communicate.

Technological Pew Research Center. (2024). Teens, Social Media and Technology.

[D] 131 Reduced social cues in digital 
interaction
Digital communication environments provide fewer non-verbal 
cues such as facial expressions, tone, and body language, 
influencing how messages are interpreted and how people 
respond to each other.

Sociological Joseph B. Walther (1996). Computer-mediated communication: Impersonal, 
interpersonal, and hyperpersonal interaction. Communication Research.

[P] 132 Immediate feedback in physical 
interaction shapes behavior
Face-to-face interaction provides immediate social feedback 
through presence and response, influencing how individuals 
adjust their behavior and expression in real time.

Sociological Goffman, E. (1959). The Presentation of Self in Everyday Life.

[P]

133 Increasing emphasis on skills over 
knowledge in education
Education systems increasingly prioritize skills such as 
critical thinking, collaboration, and problem-solving over 
the memorization of factual knowledge. This shift changes 
how students engage with information and societal issues.

Cultural OECD. (2018). The Future of Education and Skills: Education 2030.

[T]

Sociological

[D]134 Global teacher shortages

Education systems worldwide face a major teacher shortage.
UNESCO projects that 44 million additional primary and
secondary teachers are needed by 2030, including new
positions and replacements for teachers leaving the
profession.

UNESCO & International Task Force on Teachers for Education 2030. (2024).
Global Report on Teachers: Addressing Teacher Shortages and Transforming
the Profession.
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135 Emergence of romantic relationships 
during adolescence
During adolescence, young people begin to form romantic 
relationships, which play a significant role in the 
development of identity, emotional regulation, and social 
understanding. 

Sociological Deborah Laursen & Jensen-Campbell (1999). The nature and functions 
of social exchange in adolescent romantic relationships.

[P] 136 Collective experiences at festivals 
and events
Festivals and large-scale events create temporary shared 
experiences in which individuals participate simultaneously 
in collective rituals, emotions, and atmospheres. These 
moments contribute to a sense of belonging and shared 
identity among participants.

Cultural Victor Turner (1969). The Ritual Process: Structure and 
Anti-Structure.

[P] 137 Governance of digital platforms

The governance of major digital platforms is largely 
controlled by private companies, which set and enforce rules 
for online interaction without direct democratic oversight. 
This concentration of power shapes the public discourse an 
how it is structured and regulated.

Political UNESCO (2023). Guidelines for the Governance of Digital Platforms.

[S]

138 Growth of precair work

Precarious forms of work, such as temporary contracts, gig 
work, and flexible employment, are becoming more common 
among young people. These forms of employment are 
characterized by income instability, limited security, and 
fewer long-term prospects.

Economic International Labour Organization (2023). World Employment and 
Social Outlook.

[T]

Philosophical

[P]139 Language can frame reasoning

Metaphorical wording can influence how people conceptualise
social problems and which solutions they prefer. Language
therefore does more than describe an issue: in some contexts,
it can frame reasoning about it.

Thibodeau, P. H., & Boroditsky, L. (2011). Metaphors we think with: The
role of metaphor in reasoning. PLOS ONE, 6(2), e16782.
https://doi.org/10.1371/journal.pone.0016782

140 Quantification prioritizes 
measurable aspects over qualitative ones
In contemporary society, measurable aspects of reality are 
often prioritized over qualitative or less tangible 
dimensions. This emphasis on quantification shapes how 
problems are defined, evaluated, and addressed, often 
overlooking aspects that are difficult to measure.

Cultural

[P]

Espeland, W. N., & Stevens, M. L. (2008). A sociology of quantification.
European Journal of Sociology, 49(3), 401-436.

Sociological

[T]141 Youth nicotine use shifts towards
e-cigarettes
Nicotine use among young people increasingly includes
e-cigarettes. WHO estimated in 2025 that at least 15 million
adolescents aged 13-15 used e-cigarettes globally; in the WHO
European Region, prevalence among 13- to 15-year-olds was
14.3%.

World Health Organization. (2025). WHO global report on trends in
prevalence of tobacco use 2000-2024 and projections 2025-2030.

142 Level of autonomy in dutch education

Students in the Dutch education system are given relatively 
high levels of autonomy in organizing their learning, 
including responsibility for planning, independent work, and 
self-directed study. This shapes how they engage with 
learning and take ownership of their development.

Cultural Inspectorate of Education (2023). De Staat van het Onderwijs.

[S]
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Technological

[T]143 Rapid growth of AI investment

Investment in artificial intelligence has risen rapidly.
Between 2015 and 2023, global venture-capital investment in
AI start-ups tripled from USD 31 billion to USD 98 billion;
investment in generative-AI start-ups rose from USD 1.3
billion in 2022 to USD 17.8 billion in 2023.

OECD. (2024). OECD Digital Economy Outlook 2024 (Volume 1): Embracing the
Technology Frontier. OECD Publishing. Cultural

[T]144 Generative AI lowers the barrier to
content production
Generative AI systems can rapidly create new text, images,
audio, video, and other forms of content in response to
prompts. Their widespread availability changes the speed and
scale at which synthetic media can be produced.

Lorenz, P., Perset, K., & Berryhill, J. (2023). Initial policy
considerations for generative artificial intelligence. OECD Artificial
Intelligence Papers, No. 1. https://doi.org/10.1787/fae2d1e6-en Technological

[T]145 Reduced control over personal data

Data-intensive digital services create persistent concerns
about control over personal information. In the OECD Truth
Quest Survey, about one-third of respondents felt they did
not have control over their personal information online.

OECD. (2024). OECD Digital Economy Outlook 2024 (Volume 2): Strengthening
Connectivity, Innovation and Trust. OECD Publishing.

146 The welfare state provides a 
foundation of social security
The Dutch welfare state provides systems of social security, 
education, and healthcare that support individuals 
throughout their lives, shaping expectations of stability, 
support, and state responsibility.

Economic Centraal Bureau voor de Statistiek (2023). Welvaart in Nederland.

[S]

Political

[T]147 AI increasingly mediates citizen
participation
AI tools are increasingly used to support
citizen-participation processes, including analysis,
facilitation, and communication. Their use creates
opportunities as well as risks involving bias, exclusion,
transparency, and accountability.

OECD. (2026). Artificial Intelligence and the Future of Citizen
Participation: Typology of Applications, Opportunities and Challenges for
Democratic Innovation. OECD Publishing. https://doi.org/10.1787/a1ee2e0a-en

148 Repetition perceives truthfulness

Repeated exposure to information increases the likelihood 
that individuals perceive it as true, regardless of its 
factual accuracy. Familiarity influences judgments of 
credibility more than objective verification.

Psychological Daniel Kahneman (2011). Thinking, Fast and Slow.

[P]

149 Democracy is a construct

Democracy is not a natural or self-evident system, but a 
construct based on shared ideas, values, and agreements that 
require continuous interpretation, maintenance, and 
collective belief.

Philosophical Baruch Spinoza (1670). Tractatus Theologico-Politicus.

[P] 150 Increasing focus on societal 
“immunization” against perceived threats
Toward 2035, societies increasingly organize themselves 
around mechanisms of protection against perceived risks and 
external threats, shaping policies, technologies, and 
everyday practices that define boundaries between what is 
considered safe and unsafe.

Philosophical Peter Sloterdijk (2009). Spheres / Immunological theory.

[T]
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151 Declining fertility rates

Toward 2035, fertility rates are expected to remain below 
replacement levels in many countries, leading to smaller 
younger generations and ageing populations, reshaping 
societal structures and intergenerational dynamics.

Demographic United Nations (2024). World Population Prospects.

[T] 152 Childhood is seen as protective life 
phase
Childhood is widely understood as a distinct and protected 
phase of life, in which young people should be shielded from 
responsibilities, risks, and pressures in order to support 
healthy development.But it is also a cliche: children differ 
in emotions and feelings they have

Cultural Philippe Ariès (1962). Centuries of Childhood.

[P] 153 Increasing diversity within society

Toward 2035, Dutch society is becoming increasingly diverse 
in terms of cultural background, ethnicity, and identity, 
driven by migration and demographic change, shaping social 
interaction and perspectives within society.

Demographic Centraal Bureau voor de Statistiek (2023). Bevolking; 
migratieachtergrond.

[D]

Sociological

[T]154 Educational opportunities remain
unequal
Equal educational opportunities remain a structural concern
in the Netherlands. The Inspectorate reports that long-term
action is still needed to reverse negative trends in equal
opportunities and basic skills.

Inspectie van het Onderwijs. (2023). De Staat van het Onderwijs 2023.

155 Concentration of wealth leads to 
concentration of political influence
In capitalist economies, capital tends to grow faster than 
income from labor, leading to increasing concentration of 
wealth. This concentration translates into unequal political 
influence—through lobbying, media ownership, and access to 
decision-making—potentially undermining the principle of 
political equality (“one person, one vote”).

Economic Piketty, T. (2014). Capital in the Twenty-First Century. Harvard 
University Press.

[P] 156 I am good, we are bad

Individuals tend to evaluate their own lives more positively 
than society as a whole. While people report high 
satisfaction with their personal situation, their perception 
of broader society is often more negative. 

This gap is shaped by indirect information about 
others—primarily through media and narratives—leading to a 
distorted view of societal conditions beyond one’s immediate 
environment.

Psychological Hannah Ritchie (2024). Many people are individually optimistic but think the world is falling 
apart. Substack.

[P]

157 Fast negative events vs slow 
positive developments
Events that occur rapidly and evoke strong emotions (such as 
disasters or crises) are more likely to receive attention 
and media coverage. 

In contrast, gradual positive developments, such as 
reductions in poverty or improvements in health, unfold 
slowly and are less visible in everyday perception. As a 
result, public understanding of societal trends is 
disproportionately shaped by fast, negative events.

Psychological Hannah Ritchie (2024). Many people are individually optimistic but think the world is falling 
apart. Substack.

[P] 158 Limited and fragmented understanding 
of democracy
Research among adolescents shows that while many are able to 
mention basic elements of democracy, only a small proportion 
can form a comprehensive and multidimensional understanding. 

For example, in a Dutch study only 16 out of 40 adolescents 
were able to give a more complete description of democracy, 
and just 5 out of 27 showed a strong understanding of how 
democratic elements relate to each other. 

Sociological

[S]

Wanders, F. (2023). Democratische gezindheid van Nederlandse adolescenten
(10-18 jaar): Kennis, houding, gedrag en de rol van burgerschapsonderwijs.
ProDemos.
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159 Democratic values in situations of 
conflict
Although adolescents generally express strong support for 
democratic values such as freedom, they experience 
difficulty applying these values in concrete situations 
where values conflict. 

Psychological

[S]

Wanders, F. (2023). Democratische gezindheid van Nederlandse adolescenten
(10-18 jaar): Kennis, houding, gedrag en de rol van burgerschapsonderwijs.
ProDemos.
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C.3 // From context factors to clusters
Overview of how the context factors were grouped into clusters.
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C.4 // From clusters to the two framework axes
How clusters were translated into the two dimensions of the future framework.
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C.5 // From future relationships to democratic capacities
Complete synthesis table. Copied from word.
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// D
Final Design

D.1 // Final Lieve Toekomst booklet
The complete final booklet.
Presented in spreads.

Front					     Back
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D.2 // Final Lieve Toekomst 
booklet - ‘tussenpagina’.

Overview card as the ‘heart of 
the book

D.3 // Final Lieve Toekomst 
booklet - picture
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D.4 // Nine examples from practice
The complete set of nine example interventions, one for each democratic capacity. Working illustrative.
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D.5 // Additional Lieve Toekomst materials
One-pager and other final communication/design materials included in the 
project.
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