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PREFACE

The Molenpoort Passage has implanted itself  like a “beast”1 in the middle of  the old town 
of  Nijmegen. A manifesto of  contemporary architecture from the ‘70s, comprising a faceless 
building complex, merely dedicated to shopping and consumption in an atmosphere of  constant 
overstimulation.  

In contrast, when looking back into the history of  the place around 350 years ago, a 
church2��_PQKP�[\QTT�M`Q[\[�\WLIa�QV�I�UWLQÅML�NWZU3, but also a guesthouse and farm-
houses were located on the site. To take the perspective of  these ancient buildings and 
let them speak, we4�UILM�\PM�ÅTU�„What time is this place?“.5

What fascinated me most about the look back into history was that the Molenpoort orig-
inally has been a place of  orderly togetherness, characterised by numerous rituals and 
prescribed procedures, and then was transformed into something completely opposite, a 
place of  sheer consumption, without social togetherness and no encouragement for hu-
man interaction.6  Realizing how detrimental this development has been, I came up with 
the vision of  revitalizing the place with a senseful purpose and a human order again, 
which in my view can convincingly  be realised by establishing a centre for spiritual and 
mental education. To achieve this, I propose – on urban scale – to set up three areas on 
the site – for the church, for a school and for a place for adult education. Those areas 
shall basically be separated from each other, but at the same time remain connected: 
ÅZ[\Ta�Ja�UISQVO�RWQV\�][M�WN �IV�I[[MUJTa�PITT�IVL�I�KIV\MMV��\W�JM�[M\�]X�QV�\PM�OTI[[�
covered pavillon in the center of  the site, a fragment to remain from the existing Mo-
lenpoort Passage, and secondly by ways of  communication between each other, through 
KWVVMK\QVO�WXMVQVO[�QV�\PM�[MXIZI\QVO�_ITT[�IVL�\PZW]OP�\PM�RWQV\�][IOM�WN �NIKQTQ\QM[�QV�

1  The term “beast” was introduced by the P1-group investigating the Shopping Mall.

2  At that point in time the Regulierenkerk. 

3  Today the Sint-Petrus Canisius Kerk.

�� �7]Z�8��OZW]X�KWV[Q[\ML�WN �)TUI�*W]_MV[��)TM`�+WUIVKMIV]��)TMRIVLZI�.MZZMZI��)VLZM_�3MT[W��-TQ[IJM\P�1PZQO��
Julie Moraca, Laura Piccinin and Roséane Singotani

�� �<PM�ÅTU�KIV�JM�[MMV��I\�P\\X["��^QUMW�KWU�][MZ� ��   ���NWTLMZ�� ��! �

�� �<PM�WٻKQIT�_MJ[Q\M�WN �6QRUMQOMV[�<W]ZQ[\�1VNWZUI\QWV�LM[KZQJM[�Q\�I[�NWTTW_["�ºMolenpoort Passage is shopping in more 
than 50 shops in Beauty, Kids, Fashion, Lifestyle and Food. From your daily shopping to the best in fashion and design. And anything in 
between! But there is more: you can park your car conveniently in one of  the 280 parking spots on the roof  of  the shopping mall. From there 
you can walk straight into the shops! Fun events are organised on a regular basis so shopping really becomes fun shopping – for all the family. 
The public toilets have been voted the best and cleanest in the Netherlands in 2014. If  you’re looking for a comfortable and relaxed shopping 
M`XMZQMVKM�aW]�KIV�M^MV�JZQVO�aW]Z�KPQTLZMV�\W�;XMMT_QVSMT�6IVVQM[��JMKI][M�\PI\¼[�_PI\�aW]¼TT�ÅVL�I\�\PM�5WTMVXWWZ\�\WW	�<PM�TQJMZIT�[PWX�
hours at the Molenpoort Passage (on workdays from 8.30am) give early birds the opportunity to do their shopping or have breakfast here. Ideal 
for travellers!¹��;MM�P\\X["��MV�^Q[Q\VQRUMOMV�KWU�TWKI\QWV[��� !��!����UWTMVXWWZ\�VQRUMOMV�
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each of  the other areas. 

)[�Ua� [XMKQÅK�XZWRMK\� NWZ�J]QTLQVO� IVL�LM[QOV�� W]\� WN � \PM[M� \PZMM� 1�PI^M� KPW[MV� \PM�
school area, for which I have planned a basic school with an attached boarding house. 
The school shall educate children from class one to eight, and the boarding house shall - 
QV�\PM�\ZILQ\QWV�WN �\PM�O]M[\�PW][M�NWZUMZTa�WV�\PM�[Q\M�·�WٺMZ�QV�XIZ\QK]TIZ�X]XQT[�_Q\P�I�
LQٻK]T\�NIUQTa�JIKSOZW]VL�\PM�WXXWZ\]VQ\a�\W�JM�IKKWUUWLI\ML�WV�\PM�[Q\M�7 Boarders 
and day pupils shall form a school community, with the aim to learn in a safe framework 
and to practise a living together in an orderly environment. 

In a place like this, dedicated to the upbringing, the education and the socialization of  
KPQTLZMV��1�[MM�I�OZMI\�JMVMÅ\��M^MV�QUXWZ\IVKM��WN �XMZNWZUQVO�ZQ\]IT[��<PI\�Q[�_Pa�1�LMIT�
with this topic in my research, trying to shed some light on the question how architecture 
- both through spatial planning and through the design of  the individual building - can 
support the living of  rituals and encourage the inhabitants to perform those. 

In the implementation, however, it appeared to be of  value not to completely erase the 
building of  the Molenpoort shopping centre, which has shaped the place over the last 
decades, but to include it in the redesign by using certain grids and parts of  the build-
ing - not only in order to save resources, but also to honour this part of  the history of  
the place. This is an important element of  picking up the idea and the concept of  Bri-
colage and will become visible in more detail below in the design part of  this booklet. 
<PM�\PMUM�WN �*ZQKWTIOM��QV�Q\[�UM\IXPWZQKIT�[MV[M��IT[W�MVKW]ZIOML�UM�\W�ZMÆMK\�WV�\PM�
atmosphere and the rituals on the site some 350 years ago, aiming to build on those in 
my proposal to revitalize the site – both on urban and spatial scale as well as on scale of  
the school-buildings.

�� �+]ZZMV\Ta��\PMZM�Q[�WVTa�WVM�JI[QK�[KPWWT�QV�\PM�[]ZZW]VLQVO�WTL�XIZ\�WN �6QRUMOMV��_Q\P�VW�NIKQTQ\QM[�\W�IKKWU-
UWLI\M�X]XQT[�I[�JWIZLMZ[��0W_M^MZ��]V\QT��! ���VMIZJa�\PM�NIUW][�+IVQ[Q][�+WTTMOM��I�KI\PWTQK�=VQ^MZ[Q\a�]VLMZ�
the supervision of  Jesuit priests, was accommodating students on site. The impressive College building at the Berg en 
Dalseweg still exists. See Fig. 6



A .    R E S E A RC H



10

I .  INTRODUCTION

The success of  performing and experiencing rituals in a positive sense is highly dependent on 
our built environment. Architecture, as often wrongly assumed, is not, and by no means should 
be, only functional. The relation between social interaction and architecture is a highly relevant 
debate in the time of  the modern age. 

1.   Problem statement and basic question

We are living in a world of  uncertainty, today, with the pandemic, even more so than 
ever. Human beings rely on rituals and routines, in order to give structure to their day, 
week, year, even life. Those are close-knit with the social functioning of  a community. 
7VTa�\PW[M�_PW�KIV�NITT�JIKS�WV�NIUQTQIZ�[\Z]K\]ZM[��KIV�TQ^M�PIXXQTa�IVL�[I\Q[ÅML�IVL�
can feel a sense of  belonging. In particular today, in the modern age, rituals should not 
be abolished , but, to the contrary, be maintained and cultivated - provided that they are 
not used as a sheer instrument of  discipline and subordination.!   

The success of  performing and experiencing rituals in a positive sense is highly depend-
ent on our built environment. Architecture, as often wrongly assumed, is not, and by no 
means should be, only functional. Traditionally, human architecture is shaped through 
meaningful, spiritual, social and cultural aspects. And vice versa: architecture does have 
[QOVQÅKIV\�QVÆ]MVKM�WV�W]Z�[WKQIT�JMPI^QW]Z[�10 The relation between social interaction 
and architecture is a highly relevant debate in the time of  the modern age.

The relevance of  the built environment for the interaction between human beings is, in 
XIZ\QK]TIZ��^Q[QJTM�WV�[Q\M[�TQSM�\PM�5WTMVXWWZ\�8I[[IOM��[Q\]I\ML�QV�\PM�KMV\MZ�WN �6MRUM-
gen. There, old structures were buried under a massive shopping centre. Shopping and 
consumption have taken over public spaces. Continuous overstimulation has replaced a 
peaceful and shielded enclosure in which, in former times, routines and rituals were con-
ducted in an environment of  humanity. Today, the facade of  the Molenpoort passage is 
crumbling and more and more shops become vacant, which gives evidence of  the fact 
that the current concept does no longer meet the needs of  the people.
The dominance of  consumption and the issue of  ongoing overstimulation is part of  our 
M^MZaLIa¼[�TQNM��.]Z\PMZUWZM��W]Z�_WZTL�\WLIa�PI[�JMKWUM�^MZa�ZI\QWVIT�IVL�[KQMV\QÅK��
In addition, globalization is erasing and replacing cultural heritage and traditional prac-

 � �8QKSMT��/������ ���/M[MTT[KPIN\TQKPM�,QٺMZMVbQMZ]VO#�:Q\]IT#�[WbQITMZ�?IVLMT��P\\X["��___�[WbQWTWOQM�XPQT�NI]�LM�
ÅTM[���� ����ZQ\]ITG��XLN

!� �<PQ[�Q[[]M�TQM[�QV�\PM�KMV\ZM�WN �I�LMJI\M�IUWVO�M`XMZ\�_ZQ\MZ[�WV�\PM�^IT]M�WN �ZQ\]IT[�QV�[KPWWT[��[MM�;MK��111�����
below.

10� �2WVM[��8��*����������)ZKPQ\MK\]ZM�IVL�:Q\]IT"�0W_�J]QTLQVO[�[PIXM�[WKQM\a��*TWWU[J]Za�8]JTQ[PQVO�8TK���Xٺ����
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\QKM[��?PI\�QVL][\ZQITQbI\QWV�_I[�NWZ�UIVSQVL�I\�\PM�MVL�WN �\PM�� \P�KMV\]Za��\WLIa�Q[�NWZ�
us the digital revolution and with that a vigorous overload of  information and perma-
nent distraction. 

As Peter Blundell Jones rightly points out, consciousness of  place and the importance of  
spatial order to experience a sense of  direction is in particular endangered by the fast 
changing technology: “A recent extension is satellite navigation, which situates us in abstract space 
with more precision than ever, but leaves us in terms of  bodily space completely lost.”11 

One may add that the constant availability of  the internet further boosts this develop-
ment. In particular, the young generation, children and teenagers, today are absorbed 
by the internet, constantly being connected by smartphones and the like,  living more 
or less  in  a virtual world and with that losing the feel of  belonging, safety and being at 
home.   

All of  this raises the question how to respond to these challenges of  our time and in 
XIZ\QK]TIZ"�_PQKP�KWV\ZQJ]\QWV�KIV�IZKPQ\MK\]ZM�XZW^QLM�\W�\PI\�MVL��5WZM�[XMKQÅKITTa��
with regard to the urban site in question: what can be done to breath social life back 
QV\W�IV�IZMI� TQSM� \PM�5WTMVXWWZ\�8I[[IOM��IVL�_Q\P�ZMOIZL�\W�\PM�XZWRMK\�WN �I�[KPWWT�
and boarding house, which measures can be found and used in the built environment to 
counteract these trends?

2.   Research Focus

Against this background, my research aimed to investigate the following: Based on two 
PaXW\PM[M[���Q��\PI\�P]UIV�JMQVO[�IZM�[\ZWVOTa�LMXMVLMV\�WV�ZQ\]IT[�IVL�ZW]\QVM[�WV�\PM�
WVM�PIVL��IVL��QQ��\PI\�_M�IZM�QVKZMI[QVOTa�QV�VMML�WN �I�J]QT\�MV^QZWVUMV\�\PI\�ZILQI\M[�
stability and community on the other hand, the question arises about the connection and 
interaction between architecture and the performance of  rituals. How can we develop 
an architecture, which encourages daily as well as ceremonial rituals which become an 
integral part in humans’ regular habits, in order to strengthen a sense of  belonging and 
togetherness? The aim has been to investigate this topic not only on the scale of  the 
building, but also on an urban scale.

11� �2WVM[��8��*���������X������
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3.   Methodology12 

There i[�I�P]OM�IUW]V\�WN �TQ\MZI\]ZM�IVL�[KQMV\QÅK�XIXMZ[�WV�\PM�\WXQK�WN �ZQ\]IT[��IVL�\PM�
[XMKQÅK�Y]M[\QWV�IJW]\�\PM�ZWTM�IVL�\PM�^IT]M�WN �ZQ\]IT[�QV�[KPWWT�Q[�JZWILTa�LQ[K][[ML��
Also the theme of  Architecture and rituals is well covered. Digging into these sources has 
been one important part of  my research. 

Taking input and evidence from interviews which I conducted with pupils, parents and 
teachers has been of  additional value. Based on a questionnaire, I gathered numerous 
responses and feedback on how they experienced rituals in school. 

Thirdly, studies of  reference landmark buildings, inter alia such as Aldo van Eyck’s mu-
nicipial orphanage in Amsterdam13  and Hans Scharoun’s Gymnasium in the city of  
Lünen14, contributed meaningful knowledge.

.QVITTa��I� [XMKQÅK� [W]ZKM�WN � QVNWZUI\QWV� NWZ�UM�_I[�¹<PM�ÆaQVO�+TI[[ZWWU”, a novel by 
Erich Kästner, which opened great insights into the life of  all members in a boarding 
school and introduced, in a very vivid portrayel, important settings for my Design pro-
RMK\��[]KP�I[�\PM�KTI[[ZWWU[��\PM�LQVQVO�PITT��\PM�LWZUQ\WZQM[�IVL�[MKZM\�PQLQVO�[XW\[���

12� �,]ZQVO�\PM�8��W]Z�RWQV\�ZM[MIZKP�_I[�KWVKMZVML�_Q\P�PQ[\WZQKIT�ZM[MIZKP�I[�_MTT�I[�MUXQZQKIT�ZM[MIZKP��1V�I�ÅZ[\�
step we researched in a classical sense, by collecting relevant information through literature and archival work, mapping 
\PM�M^WT]\QWV�WN �\PM�KQ\a�IVL�QLMV\QNaQVO�ZMTM^IV\�KI[M�[\]LQM[��1V�I�[MKWVL�[\MX�IVL�QV�WZLMZ�\W�JZQLOM�\PM[M�\_W�LQٺMZMV\�
ÅMTL[�WN �ZM[MIZKP�_M�UILM�\PM�J]QTLQVO[�\PMU[MT^M[�\PM�KMV\ZM�WN �\PM�_WZS��_MI^QVO�I�VIZZI\Q^M�IZW]VL�\PMU��?M�XZW-
KM[[ML�\PM�ÅVLQVO[�QV�_ZQ\\MV�[\WZQM[��I�[KZQX\�IVL�M^MV\]ITTa�I�UW^QM��_PQKP�_I[�\WTL�NZWU�\PM�XMZ[XMK\Q^M�WN �\PM�\PZMM�
KPIZIK\MZ[��*a�X]\\QVO�W]Z[MT^M[�QV�\PM�[Q\]I\QWV�WN �\PM�J]QTLQVO[��XZWRMK\QVO�MUW\QWV[��ZMTI\QWV[PQX[�IVL�KWV^MZ[I\QWV[�
WV�\W�\PMU��IV\PZWXWUWZXPQbQVO��_M�KW]TL�]VZI^MT�UMIVQVO[�IVL�ZMTI\M�\W�\PMU��,]ZQVO�\PM�[MKWVL�XPI[M�\PM�LM^MTWX-
ment of  the urban planning, we approached the plot through the use of  sections. Again the method made the building 
the protagonist and the section was helpful in the means of  identifying relations. The sections were accompanied by 
observations on site and around the city. I processed the observations in form of  short stories and drawings, which 
depicted the observed situations in sequences. What all these methodologies try to achieve, is to identify relationships 
between parts and processing the material through narratives. It is about observing and interpreting.  

13� �*]QT\��!����!����QV�LMX\P�IVITabML�Ja�B�ZV��<���������*I]�3�ZXMZ�*M_MO]VO��8ZWbM[[]ITM�:I]UOM[\IT\]VO�QV�LMZ�5WLMZVM, 
,M]\[KPMZ�3]V[\^MZTIO��*MZTQV��X��!ٺ��

14  *]QT\��!�����!����QV�LMX\P�IVITabML�Ja 0WP�;TWLKbaS��+���6][M��6���3�PVM��/���<�VVM[UIVV��)����!!����0IV[�
;KPIZW]V�·�)ZKPQ\MS\�QV�,M]\[KPTIVL�� !���!����+�0�*MKS�5�VKPMV��X��� ٺ��
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Fig. 1 The site. Own drawing.
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II .  FIELD

¹<PW[M�LIa[�_MZM�\PM�OWWL�LIa[��_PMV�1�ZMTQML�WV�\PM�ZPa\PU[�1�KW]TL�NMMT�QV�IVL�IZW]VL�UM#�
inhales and exhales, sleeping and waking, the shift of  sun and moon and the course of  the 
season’s colours.”, the Farmhouse says.15

1.   Situation found - today and in former times

In the south of  the cQ\a�WN �6QRUMOMV�TIa[�\PM�\ZQIVO]TIZ�XTW\��_PQKP�Q[�\PM�[]JRMK\�WN �\PQ[�
years graduation studio “Bricolage”. The site is enclosed by three streets: Firstly the 
Molenstraat, which is a wide pedestrian street and main entrance to the city. It is lined 
Ja�[PWX[��ZM[\I]ZIV\[�IVL�JIZ[��;MKWVLTa�\PM�BQMSMZ[\ZII\��Z]VVQVO�WZ\PWOWVIT�NZWU�\PM�
Molenstraat and lined by smaller buildings and shops. And lastly the Tweede Walstraat, 
which runs along the back of  the plot with urban housing on the site opposite the plot. 
The name of  this street refers to the former city wall, that ran in place of  this street. This 
street is clearly perceived as a backside. It is frequented by cars entering the city and it 
is also a place where many drug users linger. Generally the plot can be described as a 
UW\TMa�IKK]U]TI\QWV�WN �^IZQW][�J]QTLQVO[��NZWU�LQٺMZMV\�\QUM[��WN �LQٺMZMV\�[\aTM[��_Q\P�
LQٺMZMV\�NWZU[�IVL�[QbM[�

?PMV�_M�OW�JIKS�QV�\QUM�\W�\PM�aMIZ�WN ���� �IVL�TWWS�I\�\PM�XIQV\QVO�QV�JQZL¼[�MaM�^QM_�
NZWU�0MVLZQS�.MT\UIV��[MM�.QO�������\PM�PQ[\WZQK�[Q\M�WN �\PM�5WTMVXWWZ\�8I[[IOM�Q[�KTMIZTa�
ZMKWOVQbIJTM��<PM�LQ[\QVK\Q^M�\ZQIVO]TIZ�[PIXM��\PM�VIZZW_�>TIIU[MOI[�\PI\�K]\[�Wٺ�\PM�
tip of  the site and even the small bend in the upper part of  the Molenstraat, which forms 
a small square, are all traits still visible today. 
 
The plot was located in a rather peculiar location. It bordered on one side directly on the 
KQ\a�_ITT��IVL�_I[�NZIUML�Ja�\_W�KQ\aOI\M[��\PM�5WTMVXWWZ\�IVL�\PM�BQMSMZXWWZ\��<PM�
most prominent building at that point in time was the Regulierenkerk and the attached 
monastery, which were surrounded by small farm buildings and a lot of  open land. If  we 
go back even further in the past, the sites origin evolved from a small community around 
\PM�+PZQ[\QIV�J]QTLQVO��W]\[QLM�WN �\PM�KQ\a�_ITT[�WN �6QRUMOMV��<PM�TWWS�JIKS�I\�\PM�XTW\�
revealed a number of  rituals and routines as characteristics of  the plot.

 

15  Line from the script of  the movie „ What time is this place?“
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.QO���� <PM�[Q\M�QV���� ��Ja�0MVLZQS�.MT\UIV. \ISMV�NZWU�P\\X["��JMMTLJIVS�K]T\]ZMMTMZNOWML�VT��LWK]UMV\�V]UJMZ"�
����!��
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2.   Understandings of  time - what time is this place?

)[�I�ÅZ[\�[\MX of  the research on the urban scale, we, as a group in P1, tried to get to the 
bottom of  the history of  the place. The closer look back at the Molenpoort revealed a 
number of  rituals and routines, performed centuries ago on the site, as characteristics 
WN �\PM�XTW\��<PQ[�[MV[M�WN �KWUU]VQ\a�_M�NMT\�\W�LQ[KW^MZ�L]ZQVO�\PI\�RW]ZVMa�\PZW]OP�\PM�
XI[\�KI]OP\�Ua�[XMKQÅK�QV\MZM[\�

The investigation of  the history of  the plot did not only unravel the formerly strong 
sense of  community on the plot, but also a recurring theme of  understanding time. We 
tried to express the results of  our investigation by presenting the story of  this small com-
munity in the movie “What time is this place?º��JI[ML�WV�I�ÅK\QWVIT�[KZQX\��1V�\PM�UW^QM�\PM�
narration was told from the perspective of  three representative characters: the church, 
\PM�O]M[\�PW][M��\PM�NWZUMZ�UWVI[\MZa��IVL�WVM�WN �\PM�NIZU�J]QTLQVO[��-IKP�WN �\PW[M�
PIL�LQٺMZMV\�]VLMZ[\IVLQVO[�WN �\QUM�

  
The farmhouse followed a cyclical time, by relying on the seasons and nature. The farm-
house said: “Those days were the good days, when I relied on the rhythms I could feel in and around 
UM#�QVPITM[�IVL�M`PITM[��[TMMXQVO�IVL�_ISQVO��\PM�[PQN\�WN �[]V�IVL�UWWV�IVL�\PM�KW]Z[M�WN �\PM�[MI[WV¼[�
colours.”16

The church on the other hand embraced fragmentary time, by collecting and integrat-
QVO�LQٺMZMV\�J]QTLQVO�XIZ\[�NZWU�LQٺMZMV\�KWV[\Z]K\QWV�XMZQWL[��;WUM\PQVO��_PQKP�Q[�[\QTT�
visible today. Furthermore, the church with its church tower was the main contributor 
in the distribution of  standardized time. The church said: “Lift your head up, look up to me 
and I will tell you what time it is.”17

Lastly the guesthouse, a place of  hospitality and charity, ordered the life of  its inhab-
itants by sets of  rituals and rules, structuring the day and the year in a strict rhythmic 
timetable. Everything was prescribed, from the times of  the meals, the separation of  
women and men, the closing of  the building at night. Even the yearly periods, during 
_PQKP�\PM�[\W^M[�_MZM�ITTW_ML�\W�J]ZV��_MZM�Å`ML��  The guest house said: “My residents 
were controlled, forced to wear this particular dress. Through time the residents imitated each other. My 
residents would eat at 6 o’clock during the winter.” �!

Not only was it interesting to understand that each building had a strong individual 
character, but also the dependence among each other was striking - how wonderful, we 
\PW]OP\��\PI\�J]QTLQVO[��R][\�I[�P]UIV�JMQVO[��KIV�PI^M�ZMTI\QWV[PQX[�JM\_MMV�MIKP�W\P-
MZ��)VL�QV�ILLQ\QWV"�Q\�IXXMIZML�\PI\�MIKP�WN �\PM�\PZMM�J]QTLQVO[��Ja�Q\[�[XMKQÅK�QVLQ^QL]IT�
purpose, followed and conducted rituals. During those days, such ritualistic patterns 
were not only to be found in buildings and institutions, but also on the scale of  the city. 
-IKP�VQOP\�I\�!"���W¼KTWKS��\PM�KQ\a�KTW[ML�Q\[�OI\M[��XZM^QW][Ta�[QOVITTML�Ja�\PM�ZQVOQVO�
of  the church bells.  

16 Line from the script of  the movie „ What time is this place?“

17 Line from the script of  the movie „ What time is this place?“

� � 3MQR[MZ��2����!!����0M\�7]L�*]ZOMZMV�/I[\P]Q[�\M�6QRUMOMV, 1592-1992��,MKIXW"6QRUMOMV��X���!����

�! Line from the script of  the movie „ What time is this place?“
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.QO�������Two maps at night, depicting the ritual of  closing the city’s gates. For the night, life is encapsulated within the 

JW]VLIZa�WN �\PM�KQ\a�IVL�\PM�ZM[XMK\Q^M�J]QTLQVO��,ZI_QVO��-TQ[IJM\P�1PZQO������!�����
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3.   Losses - over time until today 

However, as it lays in the nature of  time, things have changed. Two characters vanished 
from the site, and with them their particular characteristics and rituals: The farmer and 
PQ[�KTW[M�ZMTI\QWV�\W�VI\]ZM�I[�_MTT�I[�\PM�O]M[\PW][M�IVL�Q\[�X]ZXW[M�WN �WٺMZQVO�PW[XQ-
tality and charity. The church, even though in a very altered appearance, is still there 
today. But not many people go to church anymore. Furthermore, the sacral building is 
now encircled by the massive expansion of  the Molenpoort Passage, which, in contrast 
to the before mentioned understandings of  times, tries to get rid of  time completely, 
aiming to seduce people to forget about their own schedule and to get lost in the world 
of  shopping. 

As Professor Paul Vermeulen��IN\MZ�PI^QVO�[MMV�W]Z�ÅTU��ZQOP\N]TTa�KWVKT]LML"�“This play is 
rather a tragedy than a comedy”.20 The characters have been driven apart, the plot has lost its 
intimate identity, its sense for community and its complexity - and yet no reconciliation 
has been brought about. The plot has grown into a homogeneous mass. Mass in a literal 
sense, because almost all space is built on and the buildings have no room, standing wall 
by wall. The tiny inner courtyard, next to the church, is the only remaining open space. 
Additionally, the site has become a transit space. People move through or pass by, but 
almost no one is staying. 21

Alas, what would the farmhouse say, when it would see the sterility in this place, the lack 
of  sensing and experiencing nature in the city? And alas, what would the guest house say, 
seeing all people so focused on their own time, all synchronization is lost?

20� �8ZWN�QZ��8�-�4�2�+��>MZUM]TMV���!�����������8��-KPWM[��?ZIX�]X�ZIX�

21� ;MM�\PM�WٻKQIT�_MJ[Q\M�WN �\PM�UITT��.V����IJW^M�"�¹You can park your car conveniently on the roof  of  the shopping mall. From 
there you can walk straight into the shops…. Ideal for travellers!”
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.QO���� <PM�[Q\M�\WLIa��<ISMV�NZWU"�P\\X["��___�OWWOTM�LM�UIX[��;KZMMV[PW\����!�������
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III .    RITUALS

¹:Q\]IT[� IZM� ][ML� I[� UIZSMZ[� QV� \QUM�� <PMa� [MZ^M� I[� [MXIZI\QVO� LM^QKM[� _PQKP� []OOM[\� I�
pre-ritual and post-ritual state which differ from each other.”22 That is, in fact, quite true for 
schoolchildren as well, passing through schoollife day by day - a stepladder from the entry to 
the exit, from the enrolment ceremony to the graduation party.

1.   Rituals in general 

*MNWZM�\PM�[XMKQÅK�Y]Mstion of  relevance and value of  rituals in schools will be discussed 
JMTW_��Q\�[PW]TL�ÅZ[\�JM�JZQMÆa�KTIZQÅML�QV�_PQKP�]VLMZ[\IVLQVO�1�UISM�][M�WN �\PM�\MZU��
as it is by no means uniform in the discussion.

1V�[MIZKP�WN �I�LMÅVQ\QWV
1\�Q[�LQٻK]T\��QN �VW\�QUXW[[QJTM��\W�ÅVL�I�[QVOTM�PWTQ[\QK�LMÅVQ\QWV�NWZ�\PM�\MZU�ZQ\]IT��1\�
all depends on the observer, because rituals can be interpreted in various ways. Many 
researchers, anthropologists and theorists have racked their brains on this topic. Well-
known names include +TQٺWZL�/MMZ\b��>QK\WZ�<]ZVMZ��5IZa�,W]OTI[�and -Z^QVO�/WٺUIV.  Nev-
ertheless, the ambiguity and controversy surrounding the term persists.

In a classical sense, rituals are mostly connected to religious events, such as church servic-
M[��JIX\Q[U[�IVL�KWVÅZUI\QWV[��)�LMÅVQ\QWV�OQ^MV�Ja�Merriam-Webster is: “The established 
NWZU�NWZ�I�KMZMUWVa��;XMKQÅKITTa"�\PM�WZLMZ�WN �_WZL[�XZM[KZQJML�NWZ�I�ZMTQOQW][�KMZMUWVa�º23 However, 
TM[[�VIZZW_�LMÅVQ\QWV[�KIV�JM�NW]VL��NWZ�M`IUXTM�QV��\PM�:IVLWU�0W][M�,QK\QWVIZa"�“a 
predescribed code of  behaviour regulating social conduct(...).”24 and in Meyers Enzyklopädisches 
Lexikon  „Procedure according an established order …, and in Sociology: term for a particularly ex-
XZM[[Q^M�IVL�[\IVLIZLQ[ML�QVLQ^QL]IT�WZ�KWTTMK\Q^M�NWZU�WN �JMPI^QW]Z��:Q\]IT[�IZM�LM\MZUQVML�Ja�\ZILQ\QWV�
and usually have no conscious purpose.“ 25

The latter appears to be more appropriate, because obviously rituals appear not only in 
religious contexts, but in daily life. 

22� �9]W\M�\ISMV�NZWU�2W]JMZ\��<�)����������:Q\]IT�;XIKM"�IV�)ZKPQ\MK\]ZM�WN �+WVVMK\QWV�IVL�7ZQMV\I\QWV��5I[\MZ�,Q[[MZ\I\QWV�
=+<��+IXM�<W_V��X��!�

23� �:Q\]IT�������,MK��������QV"�5MZZQIU�?MJ[\MZ��P\\X["��UMZZQIU�_MJ[\MZ�KWU�LQK\QWVIZa�ZQ\]IT

24� �<PM�:IVLWU�0W][M�,QK\QWVIZa�WN �\PM�-VOTQ[P�4IVO]IOM��6M_�AWZS"�:IVLWU�0W][M����!�����X�������

25� �5-A-:;�-VbaSTWXqLQ[KPM[�4M`QSWV��*QJTQWOZIXPQ[KPM[�1V[\Q\]\�)/��5IVVPMQU���!�����X������
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0W_M^MZ��U]KP�UWZM�[XMKQÅK�IZM�LMÅVQ\QWV[�I[[MUJTQVO�\PM�^IZQW][�MTMUMV\[�KPIZIK\MZ-
izing rituals, such as, for example, the one given by Michael Göhlich��_PW�LMÅVM[�:Q\]IT[�I[�
“recurring interactive patterns of  action that constitute and process the boundaries, orders and norms of  
a community by means of  physical-sensual expression, stylised gestures and scenic arrangements. For me, 
the necessary characteristics of  rituals are the form of  repetition, the aspect of  the sacred, their symbolism 
IVL�XMZNWZUI\Q^Q\a�I[�_MTT�I[�\PM�OMVMZI\QWV�IVL�XZWKM[[QVO�WN �KWTTMK\Q^M�QLMV\Q\a�IVL�LQٺMZMVKM�¹ 26

+PIZIK\MZQ[\QK[�WN �:Q\]IT[
According to Bell27, the main attributes characterizing rituals can be summarized by the 
terms formalism, traditionalism, disciplined invariance, rule-governance, sacral symbol-
ism and performance. Following on from this, one can identify the following character-
istics to describe rituals:

Rituals are a set sequence of  activities, expressed in words, gestures, actions and the like. 
This implies some formalism, somehow a kind of  “careful choreography”.�  

:Q\]IT[�IZM�XMZNWZUML�Ja�WVM�WZ��UWZM�NZMY]MV\Ta��[M^MZIT�[XMKQÅK�XIZ\QKQXIV\[��WN\MV�Ja�
a whole community. However, even if  performed by only one person, there is usually 
a participating audience. Insofar, rituals always carry a performative element, and thus 
N]TÅT�\PM�N]VK\QWV�WN �NWZUQVO�KWUU]VQ\QM[��! 

<PQ[�MٺMK\�Q[�N]Z\PMZ�ZMQVNWZKML�Ja�\PM�NIK\��\PI\�:Q\]IT[�IZM�I�NWZU�WN �KWUU]VQKI\QWV�
IVL�IT_Ia[�M`XZM[[� [WUM\PQVO��JM� Q\�I� [WKQIT�WZLMZ��I� [XMKQÅK�� [WUM\QUM[�PQMZIZKPQKIT�
position, an emotion, a behaviour or a point in time that marks a change.

:Q\]IT[�IZM�ZMXM\Q\Q^M�IVL�IZM�XMZNWZUML�I\�I�[XMKQÅK�XWQV\�QV�\QUM��1V[WNIZ��ZQ\]IT[�[]X-
port the experience of  cyclical rhythm and continuity, and in doing so, the feeling of  
safety and security.

9]Q\M�WN\MV��IVL�WN �QUXWZ\IVKM�NWZ�\PM�[XMKQÅK�\WXQK�LQ[K][[ML�PMZMQV��ZQ\]IT[�IZM�PWTL�
in a particular place. In other words, rituals, as a rule, are linked to the space in which 
\PM�XMZNWZUIVKM�\ISM[�XTIKM��_PQKP�QV�NIK\�Q[�VW\�ZIZMTa�\PM�[XMKQÅK�J]QT\�MV^QZWVUMV\�

)VL�ÅVITTa��ZQ\]IT[�KZMI\M�QLMV\Q\a��JMKI][M�M^MZa�KWUU]VQ\a��QV[\Q\]\QWV��ZMOQWV��ZMTQOQWV�
IVL�K]T\]ZM�PI[�Q\[�W_V��[XMKQÅK�ZQ\]IT[�

All in all, the performance of  rituals can provide a strong base for reliability, together-
ness and shared homelyness. 

26� �/�PTQKP��5��������"�:Q\]ITM�]VL�;KP]TM����1V�"�?]TN��+��BQMZNI[��2���0Z[O��"�1VVW^I\QWV��]VL�:Q\]IT���2]OMVL���/M[KPTMKP\�
und Schule������*MQPMN\�LMZ�BMQ\[KPZQN\�N�Z�-ZbQMP]VO[_Q[[MV[KPIN\���������?QM[JILMV��X������ ��;IUM�]VLMZ[\IVLQVO�Ja�
;KP]Tb�/ILM��/���;KP]Tb�/ILM��0���������:Q\]ITM�QV�LMZ�/IVb\IOM[[KP]TM���?MOM�b]Z�7ZQMV\QMZ]VO�]VL�/MUMQV[KPIN\[QLMV\QÅSI\QWV� 
1V�)XXMT��;���:W\PMZ��=���������;KP]TI\UW[XPqZM���4MZVTIVL[KPIN\��4MJMV[_MT\��?WKPMV[KPI]^MZTIO��;KP_ITJIKP��X��
����_PW�XWQV\�W]\�\PM�MTMUMV\[�WN �ZMXM\Q\QWV��\PM�KWTTMK\Q^M�LQUMV[QWV��\PI\�WN ��:Q\]IT[�\W�JM�XMZNWZUML�QV�IK\QWV�IVL�
\PMZMNWZM�IT_Ia[�KWVVMK\ML�_Q\P�[MV[WZa�M`XMZQMVKM[���\PM�Å`ML�[MY]MVKM��IVL�\PM�MTMUMV\�WN �[\aTQ[I\QWV�

27� �*MTT��+I\PMZQVM��!!����:Q\]IT"�8MZ[XMK\Q^M[�IVL�,QUMV[QWV[��6M_�AWZS"�7`NWZL�8ZM[[��XX���� [[�

� � �;MM�*MTT��+I\PMZQVM���!!����XX������

�!� �;KP]Tb�/ILM���������X�����
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<aXM[�WN �:Q\]IT[
Depending on plaKM��\QUM�IVL�M`XZM[[QWV��ZQ\]IT[�KIV�JM�LQ^QLML�QV\W�LQٺMZMV\�\aXM[��J]\�
mainly into two:

Everyday rituals often serve to divide the day or week into perceptible sections or to 
regulate social interactions. They are not too strict in the course of  action and are often 
XMZNWZUML�]VKWV[KQW][Ta��-`IUXTM[�IZM�\PM�RWQV\�XMZNWZUIVKM�WN �[XMKQÅK�UMIT[��JM�Q\�
\PM�KWٺMM�JZMIS��\PM�IN\MZVWWV�\MI�WZ�\PM�UWZM�NM[\Q^M�LQVVMZ�WV�;]VLIa��JM�Q\�IV�IX-
propriate way of  greeting, such as shaking hands, or be it the disciplined, British styled 
queuing when waiting at the bus stop.

Extra-ordinary rituals, in contrast, mark special occasions. Such occasions can have 
UIVa�LQٺMZMV\�JIKSOZW]VL[��NZWU�\PM�_MLLQVO�\W�\PM�N]VMZIT��IVL�NWZU�PQOPTQOP\[�WZ�
also marking points within longer periods of  time, such as the year or even the whole 
life. These are often rites of  passage, e.g. the representation of  a social role change like, 
NWZ�M`IUXTM��\PM�LIa�WN �\PM�ÅZ[\�MV\Za�WN �[KPWWT�WZ�\PM�OZIL]I\QWV�KMZMUWVa�\W�UIZS�\PM�
[]KKM[[N]T�ÅVQ[P�WN �IV�IKILMUQK�ML]KI\QWV�

:Q\]IT[�IVL�KWV^MV\QWV[��PIJQ\[�WZ�M^MV�ZW]\QVM[
The boundary between conveV\QWV�IVL�ZQ\]IT[�Q[�^IO]M��?Q\P�ZMOIZL�\W�I�[XMKQÅK�[Q\]-
ation, it is not easy to draw clear boundaries. A quote of  Peter Blundell Jones30 describes 
this uncertainty well:  “The point here is that with ritual, as with architecture, no hard line can be 
drawn between the utilitarian and the ceremonial, between the practical and the symbolic, because they 
exist along a continuous scale in contrast with one another.“

A plausible distinction in my view is that actions of  convention or habits always serve 
I�[XMKQÅK�X]ZXW[M��QV[\Z]UMV\IT�IK\QWV���NWZ�M`IUXTM"�\PM�Å`ML�IK\QWV[�WN �XZMXIZQVO�I�
meal following a recipe. Rituals, on the other hand, aim to visualise something or to 
M`XZM[[�I�UMIVQVO��M`XZM[[Q^M�IK\QWV���0W_M^MZ��I�PIJQ\�WZ�I�KWV^MV\QWV�KIV�JMKWUM�I�
ritual,31�WVKM�\PM�ZMXMI\ML�IK\QWV�Q[�M`XMZQMVKML�I[�I�KMZMUWVa�IVL�ÅTTML�_Q\P�I�[XMKQÅK�
meaning. And vice versa can a ritual become a habit, e.g. when the actual purpose is 
forgotten but the action is still carried out. 

-^MV�\PW]OP�LQٺMZMV\�QV�NZMY]MVKa��JW\P�ZQ\]IT[�IVL�ZW]\QVM[�PI^M�QV�KWUUWV�\PI\�\PMa�
are regular performed procedures, which help to structure communal life, to reinforce 
activities and behaviours at certain times and in certain surroundings. They give struc-
ture and therefore support an atmosphere of  togetherness, reliability, trust and comfort.

<W�[]U� Q\�]X��JW\P�ZQ\]IT[�I[�_MTT�I[� RWQV\Ta� [PIZML�PIJQ\[�IVL�ZW]\QVM[�I[�UMV\QWVML�
above, are of  utmost importance for human interaction. Bearing that in mind, a broad 
understanding and meaning of  rituals appears to be recommendable, extending the 
theme to the performance of  conventions as well.

30� �2WVM[��8��*���������X�!�

31� �-TQILM��5����!�����The Sacred and the Profane,: The nature of  religion; Harcourt Brace Jovanovich, New York: “…even the 
UW[\�PIJQ\]IT�IK\�KIV�JMKWUM�I�ZQ\]IT��\ZIV[NWZUQVO�U]VLIVM�IK\Q^Q\a�QV\W�I�KMZMUWVa�WN �[aUJWTQK�WZ�M^MV�[XQZQ\]IT�[QOVQÅKIVKM�¹
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2.   Rituals in school

Schools are “total institutions”, and with that to a large extent ritually organised 

Schools are, and always have been, “to a large extent ritually organised institutions”.32 This is 
not a surprise, because rituals are of  particular importance in what -Z^QVO�/WٺUIV calls 
“total institutions”��<PW[M�IZM��IKKWZLQVO�\W�/WٺUIV��“places of  residence and work where a 
TIZOM�V]UJMZ�WN �TQSM�[Q\]I\ML�QVLQ^QL]IT[��K]\�Wٺ�NZWU�\PM�_QLMZ�[WKQM\a�NWZ�IV�IXXZMKQIJTM�XMZQWL�WN �\QUM��
together lead an enclosed, formally administered round of  life.”33 Examples given by /WٺUIV�com-
prise homes for the blind or aged, mental hospitals, prisons, army barracks, monasteries 
and convents, and also Boarding Schools.34 

Schools in general are, in my view, also total institutions in that sense. In fact they match 
the four main characteristics, /WٺUIV assigns to total institutions: Batch living35, binary 
management36��\PM�[XMKQÅK�QVUI\M¼[�ZWTM�IVL�IV�QV[\Q\]\QWVIT�XMZ[XMK\Q^M��.WZUIT�[M\[�WN �
KWV[MK]\Q^M�IK\QWV[��_PQKP�KIV�LM^MTWX�\W�ZQ\]IT[��IZM�KPIZIK\MZQ[\QK�NWZ�\PM�[XMKQÅK�QV-
mate’s role in particular. That is, for example, true for the admission procedures, which 
may be done in a highly ritualised manner.37 
 
<PMZMNWZM��ZQ\]IT[�PI^M�IT_Ia[�XTIaML�I�UIRWZ�ZWTM�QV�[KPWWT��<PQ[�Q[�XIZ\Ta�L]M�\W�\PM�NIK\�
that the school functions like a small society in which the roles, behaviour and coexist-
ence must be well ordered.

A broad variety of  rituals can be encountered in school.  Those range from enrolment 
and graduation ceremonies, summer festivals and Christmas celebrations�  to daily or 
weekly exercises like the Monday morning circle, rituals of  silence and concentration, 
return rituals for class work etc.�! Besides such, in a way institutional rituals, which are 
mainly initiated by teachers, one can observe ritual practices developed by the pupils 
themselves. For example, the doorway to the classroom is marked in a ritualized action 
of  exclusion of  pupils from outside the class. It is presented as a boundary line not to be 
crossed. In such a „performance“ of  the doorway as a boundary, the members of  the 
class experience of  togetherness, and a class community is built up and strengthened.40

32� ��?]TN��+������ ���:Q\]ITM�QU�/Z]VL[KP]TIT\MZ"�8MZNWZUI\Q^Q\q\��5QUM[Q[�]VL�1V\MZS]T\]ZITQ\q\��QV"�BMQ\[KPZQN\�N�Z�-ZbQMP]VO[-
wissenschaft, 11. Jg, Heft 1, p. 67. 

33� �/WٺUIV��-���!�����Asylum��6M_�AWZS"�,W]JTMLIa�)VKPWZ��X��``QQQ���

34� �;MM�2WVM[��3��IVL�.W_TM[����! ���/WٺUIV"�\PM�ZILQKIT��QV�1LMI[�WV�1V[\Q\]\QWV[��:W]\TMLOM���3MOIV�8I]T��4WVLWV��
p12

35  Batch living describes a situation where “each phase of  the member’s daily activity is carried on in the immediate company of  a 
large batch of  others, all of  whom are treated alike, and required to do the same thing together.º�C2WVM[�IVL�.W_TM[�X�����

36� �?Q\P�JQVIZa�UIVIOMUMV\��/WٺUIV�UMIV[�\PI\�¹\_W�LQٺMZMV\�[WKQIT�IVL�K]T\]ZIT�_WZTL[�CQ�M��UIVIOMZ[�IVL�QVUI\M[E��LM^M-
TWX��RWOOQVO�ITWVO[QLM�MIKP�W\PMZ�_Q\P�XWQV\[�WN �WٻKQIT�KWV\IK\��J]\�TQ\\TM�U]\]IT�XMVM\ZI\QWV°º��IVL�¹�[\Iٺ�CQ�M�<MIKPMZ[°E�\MVL�\W�[MM�ITT�
patients or prisoners or pupils as being alike...”.

37  Jones and Fowles, p.14.

� � �;MM�;KP]Tb�/ILM���������X�����_PW�KI\MOWZQbM�\PW[M�I[�¹ZMXM\Q\Q^M�UIKZW�ZQ\]IT[¹�

�!� �;W�KITTML�¹5QKZW�:Q\]IT[º��[MM�;KP]Tb�/ILM��������X�����

40� �-`IUXTM�OQ^MV�IVL�LQ[K][[ML�Ja�;KP]Tb�/ILM��������X����
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Fig. 6  ;KPWWT[�QV�6QRUMOMV��*T]M�%�M`Q[\QVO�[KPWWT[��aMTTW_�%�NWZUMZ�[KPWWT[���7_V�LZI_QVO�
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+ZQ\QKIT�LQ[K][[QWV�WN �\PM�ZWTM�WN �ZQ\]IT[�QV�[KPWWT[�QV�8MLIOWLa 
During�\PM�»��[�IVL��!��[�ZQ\]IT[�QV�[KPWWT[�_MZM�JZWILTa�ZMRMK\ML�I[�JMQVO�¹backward and 
outdated”.41 The prevailing view then was that rituals were misused as means of  discipline 
to restrict pupils in their spontaneity, creativity and autonomous actions. Rituals were 
perceived as instruments of  law and order.  

*a�\PM�MVL�WN �\PM�» �[��PW_M^MZ��Q\�JMKIUM�UWZM�IVL�UWZM�KTMIZ�\PI\�\PM�„new freedom“, 
which was the result of  the extensive abolition of  rituals in schools, was perceived by 
UIVa�I[�IV�WXXZM[[Q^M�MUX\QVM[[�\PI\�WٺMZML�VMQ\PMZ�[\Z]K\]ZM�VWZ�[]XXWZ\��)V�„enslave-
ment by rituals“ was followed by an „enslavement by formlessness”, as ;\MٺMV[Sa drastically put 
it.42  

With the observation that rituals can provide the experience of  safety, in particular in 
times of  confusion and disorder, the value of  rituals in schools experienced a renaissance 
in the pedagogical discussion43 and the shaping power of  the ritual for the purpose of  
cultivating coexistence was increasingly recognized,44 especially in everyday’s school life. 
It was felt that „good“ rituals are able to give a reliable orientation to coexistence, to 
LQ^QLM�\PM�[KPWWT�LIa[�IVL�\W�ÅTT�\PMU�_Q\P�\MV[QWV��IVL�\W�KWV^Ma�UMV\IT�[]XXWZ\�\W�\PM�
individual.45

7_V�XW[Q\QWV�IVL�KWVKT][QWV
Even though rituals still are quite often seen as being constricting, even manipulative, 
the desire to revive rituals is undeniably these days. There are good reasons to assume 
that rituals in school are even more important today because children are growing up 
QVKZMI[QVOTa�QV�NIUQTQM[�_PMZM�[\Z]K\]ZM[�IZM�[KIZKM��<PMZM�IZM�VW�RWQV\�UMIT[��VWZ�LWM[�
a structured family life give guidance. This indicates that School can increasingly no 
longer be limited to knowledge transfer, but must take over educational work that was 
previously done in the families in order to build up community capacity, willingness to 
perform and orientation among the children.46 

Against that background, I believe that rituals in school are of  value and have an impor-
tant function. This is due to a number of  positive aspects of  rituals,  one may acknowl-
edge: 

• Rituals provide security, because procedures and orders do not have to be invented 
anew each time. The continuous recurrence indicates reliability.

41� �;KP]TbM�/ILM��������X��!�IVL�;\MٺMV[Sa��.���:Q\]ITM�IT[�4MJMV[QV[bMVQMZ]VOMV��X��������!��QV�?MZUSM��5���0O���������
:Q\]ITM�]VL�1V[bMVQMZ]VOMV�QV�;KP]TM�]VL�=V\MZZQKP\� LIT Verlag, Münster - Hamburg, London., p. 101

42� �;MM�;\MٺMV[Sa��.���������X������

43� �;MM�;\MٺMV[Sa��.���������X�����

44� �;KPMNMZ�>QM\WZ��/����������:Q\]ITM�QV�LMZ�;KP]TM��mJMZ�,QٺMZMVbMV�]VL�[aUJWTQ[KPM�/MUMQV[IUSMQ\MV. In: Schömerkemper 
�0Z[O���,QٺMZMVbMV��JMZ�LQM�XWTQ\Q[KPM�]VL�XqLIOWOQ[KPM�*MLM]\]VO�^WV�=VOTMQKPPMQ\MV�QU�*QTL]VO[_M[MV��?MQVPMQU��
p. 154

45� �:QMOMT��-����!!���:Q\]ITM��7LMZ"�,QM�3]T\]Z�LM[�B][IUUMVTMJMV[� In: Pädagogik, 46., p. 6.

46  Seydel, O. :Q\]ITM���.MQMZ���*MOMOV]VO��,I[�*MQ[XQMT�LMZ�;KP]TM�*]ZO�0WPMVNMT[��QV�?MZUSM��5���0O���������:Q\]ITM�]VL�1V-
[bMVQMZ]VOMV�QV�KP]TM�]VL�=V\MZZQKP\��41<�>MZTIO��5�V[\MZ���0IUJ]ZO��4WVLWV��X�����ٺ�
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• Rituals provide structure and order by highlighting important events or regulating 
social interaction.

• Rituals promote a sense of  belonging through the collective participation and the 
simultaneous exclusion of  others, standing outside. 

• Rituals help to clarify social processes, make them perceptible and understandable. 

However, it is a delicate line to be drawn between rituals being misused versus their 
engagement for the better.

Ultimately, I very much believe that in school, the atmosphere as a whole and the way 
QV�_PQKP�I�ZQ\]IT� Q[�][ML�� Q[�LMKQ[Q^M� NWZ�PW_� Q\� Q[�XMZKMQ^ML�IVL�_PI\�MٺMK\� Q[�PI[�WV�
\PW[M�_PW� XIZ\QKQXI\M�� 1V� \PM� MVL�� I[� IT_Ia[�� \PM� IK\WZ[� \PMU[MT^M[�UISM� \PM� LQٺMZ-
MVKM��\PM�_Ia�PW_�\PMa�QVQ\QI\M�IVL�XMZNWZU�ZQ\]IT[��<PW[M�IZM��QV�[KPWWT[��QV�\PM�ÅZ[\�
XTIKM�\PM�\MIKPMZ[�IVL�W\PMZ�[]XMZ^Q[QVO�[\Iٺ��J]\�IT[W�\PM�X]XQT[�\PMU[MT^M[��)V�M`KMZX\�
from what I gathered from an interview I did with a former school director, now in his 
mid-sixties, may illustrate this: 

“When thinking about rituals in school, the start of  the lesson in Latin in my own schooldays as a pupil 
comes back to my memory. When the Latin teacher entered the classroom, everybody stood up and he and 
we were facing each other in an upright, standing position. And we said “Salve Magister”, and he in 
return said “Salvete Discipulis”, and then we sat down and the lesson started…. I never perceived this 
as a disciplinary element, but rather an expression of  mutual respect and recognition. It marked the end 
of  the break and the start of  the lesson, put us all back from play into some kind of  concentration on the 
following. It was in the late sixties, early seventies then, and he was the only teacher who started his lesson 
with such an exercise. Interestingly, at the same time, he was the only one who invited us right from the 
ÅZ[\�LIa�\W�KITT�PQU�Ja�PQ[�ÅZ[\�VIUM��IVL�\W�ZMXTIKM�\PM�NWZUIT�¹;QMº��0MV��Ja�\PM�^MZa�XMZ[WVIT�¹,]º�
�2W]���Y]Q\M�M`\ZIWZLQVIZa�QV�\PW[M�LIa[��1V�ILLQ\QWV��PM�[XMV\�I�TW\�WN �PQ[�NZMM�\QUM�WZOIVQbQVO�PQSQVO�\W]Z[�
and expeditions and the like for us – outside and apart the formal school schedule…”
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IV.    RITUALS AND ARCHITECTURE

:Q\]IT[�¹WKK]Z�QV�[XIKM��QV�NIK\��\PMa�VW\�ZIZMTa�ZMY]QZM�I�[XMKQNQK�TWKI\QWV��IVL�\PM�LMNQVQ\QWV�
and embellishment of  that location is arguably among architecture’s primary tasks. When 
created for or adapted to ritual processes, buildings reinforce their efficacy, carry memories of  
\PMU�QV�\PMQZ�WZOIVQbI\QWV��IVL�JW\P�O]QLM�IVL�MVKW]ZIOM�\PMQZ�ZMXM\Q\QWV�º47 

1.   Examples - to lay the ground

Architecture, the sequence of �J]QTLQVO[�IVL�ZWWU[��QVÆ]MVKM[�XMWXTM�IVL�KIV�\PMZMNWZM�
underline and support rituals and has also been used in this sense from time immemo-
rial. For example: the staircase in a baroque palace raised the position of  the king in 
contrast to the visitor, who needed to wait at the bottom of  the stairs. The more steps the 
king would come down to greet the visitor, the more important he was. A similar prin-
KQXTM�KIV�JM�NW]VL�QV�\PM�IZKPQ\MK\]ZIT�MTMUMV\�WN �\PM�MVÅTILM��7Z�WVM�UIa�\PQVS�IJW]\�
\PM�8ITIKM�WN �>MZ[IQTTM[�� 1V� Q\[� KMV\ZM� \PM� \MV�UM\ZM�_QLM�IVL� [M^MV\a�Å^M�UM\ZM�TWVO�
„Galerie des Glaces“ can be found. 

This gallery full of  mirrors served mainly as a kind of  covered promenade where vis-
itors  went to show their presence at court and where they hoped to catch the eye of  
the king.�   One of  the reasons for the dimensions of  this hall of  mirrors was so that the 
Z]TMZ�KW]TL�QOVWZM�]V_MTKWUM�[]XXTQKIV\[�QV�XI[[QVO�Ja�WZ�[PW_�PQ[�IٺMK\QWV�\W�W\PMZ[�
through conversation.�! 

The connection between architecture and social life and with it the performance of  
rituals, is clearly visible in the two following examples, which shall be discussed in more 
detail:

<PM�:WUIV�>QTTI
The Roman private house was not only the family‘s retreat, but also the setting for 
QUXWZ\IV\�ZQ\]IT[�WN �[WKQIT�TQNM��_PQKP�_I[�ZMÆMK\ML�QV�Q\[�IZKPQ\MK\]ZIT�LM[QOV��<PM�ZM-
ception of  guests and clients was an important ritual in the daily life of  an important 
pater familias. The more clients paid their respects to him every morning and the more 

47� �2WVM[��8��*�����������X������

� � �L»)ZKPQUJI]L��6����������>MZ[IQTTM[��;\QMJVMZ�>MZTIO�/UJ0�/Z�V_ITL����X��!�

�!� �*WMSPW��0ٺ���ML��"�8ITq[\M��;KPT�[[MZ��:M[QLMVbMV���BMV\ZMV�M]ZWXqQ[KPMZ�/M[KPQKP\M��3IZT�5�TTMZ�>MZTIO�-ZTIV-
OMV���!!���X��!��N��
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.QO���� -`IUXTM�WN �I�ZWUIV�>QTTI����.I]KM[������)\ZQ]U������8MZQ[\aT������-`MLZI����I�1UX]T^Q]U��KQ[\MZV�����K�>M[\QJ]T]U�
�MV\ZIVKM�����L�<IJTQVQ]U����M�+]JQK]TI����N �8Q[KQVI����O�<ZQKTQVQI��LQVQVO�ZWWU���7_V�LZI_QVO��XIZ\QITTa�\ISMV�NZWU"�P\\X"��XMW-
XTM�L]SM�ML]�f_R���=+G?MJG;Q\M�XTQVa�^QTTI[�PW][M�KWV[XMK\][�P\UT�������������
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O]M[\[�PM�TI^Q[PTa�MV\MZ\IQVML��\PM�UWZM�QVÆ]MV\QIT�IVL�_MIT\Pa�PM�IXXMIZML�\W�JM��*W\P�
QVÆ]MVKM�IVL�_MIT\P�_MZM�M[[MV\QIT��JMKI][M�\PMa�[MZ^ML�\W�LMUWV[\ZI\M�IVL�UIVQNM[\�
his important position.50 

;QVKM�\PM�IZKPQ\MK\]ZM�WN �\PM�VWJTM�:WUIV�PW][M�NWTTW_ML�KMZ\IQV�KTMIZTa�LMÅVML�Z]TM[��
it gave the viewer and visitor a clear impression of  the social role of  the master of  the 
house and, vice versa, also the visitor’s own position and the behaviour expected from 
him once he was admitted to the house.

Even the design of  the entrance to the noble Roman house had an important function 
in this sense. Usually there was not only one gate, but a large central arch closed by a 
double gate and one or two smaller doors next to it. As a rule, only the smaller doors 
were used, the main entrance was only opened wide at certain times, for example when 
the master of  the house was giving an important reception, or in the morning to in-
dicate that he was now ready to receive the homage of  the clients and guests51. After 
MV\MZQVO�\PM�PW][M��\PM�ÅZ[\�ZWWU�_I[�\PM�^M[\QJ]T]U��_PQKP�_I[�QV\MVLML�\W�XZMXIZM�
the visitor for the luxury of  the house. It was accordingly generously dimensioned52. The 
vestibulum led into the atrium, the centre of  the house. Here the master of  the house 
received his clients every morning, who were admitted in accordance with their hierar-
chical ranking53.  More illustrious guests were received and entertained in the triclinium 
leading from the atrium. 

8IZ\QK]TIZTa�VWJTM�PW][M[�PIL�[M^MZIT�LQVQVO�ZWWU[��_PQKP�_MZM�MY]QXXML�QV�LQٺMZMV\�
ways. Here, too, the guest‘s esteem by the master of  the house could already be seen 
from whether he was entertained in a more or less large and luxuriously furnished tri-
clinium54 . Finally, the private areas of  the house were usually at the back of  the house. 
Strangers were not allowed here, which, apart from their location, was also achieved by 
shielding these rooms with courtyards and corridors in front55. 

Thus, the arrangement and design of  the rooms of  the Roman house provided its owner 
with an architectural framework for living his social role by performing certain rituals. 

<PM�+PQVM[M�AIUMV
Another example of  particular evidence of  rituals in Architecture is the Chinese 
Yamen.56�<PZW]OPW]\�+PQVI�� \PM�AIUMV�_I[� \PM�WٻKQIT� ZM[QLMVKM�WN � \PM�XZW^QVKQIT�
magistrate and seat of  the government during the 17th century. Important terms that 
describe the architecture of  the Yamen are: hierarchy, centrality, axis and sequence. 

50� )ZQu[��8��]VL�,]Ja��/����! ���/M[KPQKP\M�LM[�XZQ^I\MV�4MJMV[�����*IVL"�>WU�:�UQ[KPMV�1UXMZQ]U�b]U�*abIV\QVQ[KPMV�:MQKP, S. 
.Q[KPMZ��.ZIVSN]Z\�IU�5IQV��X��!�

51� )ZQu[���! ����X�����

52� )ZQu[���! ����X�����

53� )ZQu[���! ����X����!

54� )ZQu[���! ����X�����

55� )ZQu[���! ����X�����

56� )V�M`\MV[Q^M�MTIJWZI\QWV�WV�\PM�AIUMV�]VLMZ�\PM�XMZ[XMK\Q^M�WN �:Q\]IT[�Q[�OQ^MV�Ja�2WVM[��8��*����������X����[[��
The following is partly based on this valuable source.
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To ensure order was one important task of  the Chinese magistrate in the 17th century. 
<PI\�ZIVOML�NZWU�JMQVO�\PM�R]LOM�WN �\PM�TWKIT�KW]Z\��\PM�WZOIVQbMZ�WN �\PM�UQTQ\QI��\PM�
WVM�KWTTMK\QVO�\I`M[�\W�W\PMZ�X]JTQK�_WZS[��-^MZa�N]VK\QWV�WN �\PM�AIUMV�PIL�Q\[�[XMKQÅK�
locality, following an holistic order and meaning. And also  the way one had to move be-
tween and within these buildings was set up in linear sequence of  spaces, the experience 
of  the visitor heightened by thresholds and gates. 

 A Yamen had for the most part a very similar and standardized architectural set up: They 
appeared as a small city within a city, because they had their own wall surrounding the 
complex as well as a big entrance gate. Buildings which were located within the Yamen 
\aXQKITTa�KWUXZQ[ML�I�OZIVIZa��IV�WZXPIVIOM��I�O]M[\�PW][M��^IZQW][�WٻKM[��I�\MUXTM��I�
Confucian school, a police station, the prison and a poor house. In addition, the Magris-
trate had his private rooms within the Yamen.
 
<PM[M�LQٺMZMV\�N]VK\QWV[�_MZM�TWKI\ML�ITWVO�\PZMM�XIZITTMT�I`M[��Z]VVQVO�^MZ\QKITTa�NZWU�
South to North, with the entrance gate in the South. Most emphasis lay on the middle 
axis, with a raised walkway and a set of  gates. Peiifang were autonomous gates, which 
had no other purpose then to enrich the path as an alley of  progression. The path was 
built up as a sequence and each visitor had to pass through alternating spaces of  court-
yards, gates and buildings.

This was to emphasize a hierarchy and the progression from public in the south towards 
the most private spaces of  the magistrate in the northern end of  the Yamen.

The residence of  the magistrate, and even more to the extreme, his bed room, were the 
last spaces of  this path and the most private ones. To take this privacy even further, there 
was no exit and therefor no entrance towards this end of  the Yamen.

Along the two outer axes, all other functions were located, but again in a strict order: all 
XW[Q\Q^M�N]VK\QWV[��[]KP�I[�\PM�\MUXTM��\PM�O]M[\PW][M�IVL�\PM�IKKW]V\QVO�WٻKM[��_MZM�
located along the east axis, while all functions with a negative connotation, such as the 
prison and the military quarters of  stables, were placed on the west axis. 

The two key elements one can observe in the set up of  a Yamen are hierarchy and 
privacy. Those are connected with Axis  and Centre versus periphery. The central path 
and the axis, the progression through a series of  halls and courts, traversing layer after 
TIaMZ�QV�QVKZMI[QVO�M`KT][QWV�IVL�XZQ^IKa��KTMIZTa�U][\�PI^M�PIL�IV�MVWZUW][�QVÆ]MVKM�
on the visitor:  ¹7V�MV\MZQVO�\PM�XITIKM�OI\M�PM�[MMU[�\W�[PZQVS�QV\W�PQU[MTN��I[�\PW]OP�\PMZM�_MZM�VW\�
room. If  he halts, it must never be in the middle of  the gate, nor in going through does he ever tread on 
the threshold. As he passes the Stance, a look of  confusion comes over his face, his legs seem to give way 
under him and words seem to fail him. While holding up the hem of  his skirt, he ascends the Audience 
0ITT��PM�[MMU[�\W�LW]JTM�]X�IVL�SMMX[�QV�PQ[�JZMI\P��[W�\PI\�aW]�_W]TL�VW\�\PQVS�PM�_I[�JZMI\PQVO�I\�ITT��
7V�KWUQVO�W]\��IN\MZ�LM[KMVLQVO�\PM�ÅZ[\�[\MX�PQ[�M`XZM[[QWV�ZMXTIKM[�QV\W�WVM�WN �[I\Q[NIK\QWV�IVL�ZMTQMN��)\�
\PM�JW\\WU�WN �\PM�[\MX[�PM�Y]QKSMV[�PQ[�XIKM��IL^IVKQVO�_Q\P�IV�IQZ�WN �UIRM[\QK�LQOVQ\a��7V�ZMOIQVQVO�PQ[�
place he resumeanair of  wariness and hesitation.”57

57� �9]W\M�\ISMV�NZWU�2WVM[��8��*���X�� ��_Q\P�NWW\�VW\M����
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.QO�� � )�XTIV�WN �I�\ZILQ\QWVIT�KPQVM[M�AIUMV�NZWU�\PM���\P�KMV\]Za��\ISMV�NZWU"�2WVM[��8��*����������)ZKPQ\MK\]ZM�IVL�
Ritual – How buildings shape society. Bloomsbury Publishing Plc.
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2.   Rituals in school architecture

There is broad agreement that a school building with its design characteristics has an 
MٺMK\�WV�\PM�TMIZVMZ[��_PQKP�Q[�IT[W�XMZKMQ^ML�IVL�XZWKM[[ML�]VKWV[KQW][Ta���  Thus, it is 
clear that rituals that are positively felt for everyday school life, the school year and the 
entire school time can also be supported by the architecture of  the school building or 
buildings and the design of  the school grounds. For the architect 0IV[�;KPIZW]V, for ex-
ample, it was important that a student who over the years became an adult in his school 
also experienced his own development spatially.�! 0IV[�;KPIZW]V saw the school as an or-
ganism consisting of  many small organs that work together. Therefore, the structure of  
order in his opinion cannot follow any additive principle. The succession of  individual 
spaces, however well technically and functionally solved, is not enough. Rather, it is the 
school parts of  a whole and they work together as organs in the organism and organisms 
in the whole.

Using images and text sources, conversations and written interviews, as well as my own 
experiences, I tried to identify key points and describe their ritual-related statements and 
MٺMK\[�QV�WZLMZ�\W�UISM�\PM[M�ZM[]T\[�][IJTM�NWZ�Ua�XZWRMK\��<PW[M�IZM�W]\TQVML�QV�\PM�Å^M�
little leporellos.

�  ;KPZILMZ��6����������?ITLWZNXqLIOWOQS�]VL�;KP]TJI]��?MTKPMZ�B][IUUMVPIVO�JM[\MP\�QV�3�TV�+PWZ_MQTMZ'��
GRIN Publishing. p. 7.

�!� 0WP�;TWLKbaS��+���6][M��6���3�PVM��/���<�VVM[UIVV��)����!!����X��� ٺ�



entering and leaving 



Ê<PMa�IXXZWIKPML�\PM�[KPWWT��aW]�KW]TL�ITZMILa�[MM�Q\��°��_Q\P�Q\[�QTT]UQVI\ML�ÆWWZ[��[IQTQVO�IKZW[[�\PM�[MM�I\�
VQOP\�¹�1

Just as a ship embodies its own world, the school is also a closed unit. The change into another 
world is also and especially underlined by the architectural design of  the entrance. Entering 
and leaving the school becomes an important ritual that marks the transition to the other 

world.  

5IaI�[IQL"�ÊQV�\PM�UWZVQVO�NWZ�UM�\PM�[KPWWTLIa�ZMITTa�[\IZ\[��_PMV�1�_ITS�\PZW]OP�\PM�JQO�MV\ZIVKM�OI\M�WN �
Ua�[KPWWT¹

An entrance can be friendly, it can be authoriative, sometimes even scary. Or like the tra-
ditional Chinese Paifang, the entrance can be reduced to the statement of  entering. The so 
called Paifang is common in Chinese architecture in the Yamen of  the 17th century. It had an 
exclusively ceremonially function without practical meaning, by dramatizing the experience of  
entering. Often the visitor had to pass through several Paifangs on the way to the magistrate, 

which made its importance and the process of  approach tangible. 2

In former times, schools were places of  discipline and hierarchies. This was often already 
symbolized in the entrance. How would you feel when you would have walk through the en-
trance of  the Primary School in the Haimhauserstraße in Munich? The entrance looks like a 
monster, it’s mouth wide open and eyes on you. It has teeth and angry eyebrows. The monster 
makes sure, that the students get to their classrooms quickly. There is no invitation to linger at 
the entrance, dreading to start the school day. No one wants to be eaten by these sharp teeth. 

Text sources: 

1 Kästner, E. (1933) ,I[�ÆQMOMVLM�3TI[[MVbQUUMZ. Atrium Verlag (Zürich). p. 57.

2 Jones, P. B. (2016). Architecture and Ritual – How buildings shape society. Bloomsbury 

Publishing Plc. p 71

Image sources:

Fig. 1 from: Kästner, E. (1933) ,I[�ÆQMOMVLM�3TI[[MVbQUUMZ. Atrium Verlag (Zürich). p. 57. With 

own notations

Fig. 2 from: Guttman, E., Kaiser, G., Mazanek, C. (Eds.) (2017). Shifting patterns – Christo-

pher Alexander und der Eishin Campus. Park Books Zürich. 

Fig. 3 from: Jones, P. B. (2016). Architecture and Ritual – How buildings shape society. 

Bloomsbury Publishing Plc. p 76

Fig. 4 from: Djahanschah, S. (Ed.) (2017). Zukunftsfähiger Schulbau – 12 Schulen im Ver-

gleich. DETAIL Business Information GmbH München.

Fig. 3  A chinese Paifang Fig. 4 Main entrance, Primary School Haimhauserstraße in Munich, sculptor Joseph Floßmann)LJ����'DV�ŴLHJHQGH�.ODVVHQ]LPPHU��(ULFK�.¦VWQHU��S������ZLWK�RZQ�QRWDWLRQ )LJ����(QWUDQFH��(LVKLQ�&DPSXV��&KULVWRSKHU�$OH[DQGHU



insight for outsiders



Text sources: 
1 Dyer, E. (2016, February 3). 1V\MZ^QM_�_Q\P�0MZUIV�0MZ\bJMZOMZ�������. https://architecture-
andeducation.org/2016/02/03/interview-with-herman-hertzberger/

Image sources: 
Fig. 1 Own photography
Fig. 2 Unknown Author. (2019, June). +Q\a�[KPWWT[�I[�UMM\QVO�XTIKM[��P\\X["��IZKPQ\MK\]ZMIVLML]KI\QWV�
WZO����!�������KQ\a�[KPWWT[�I[�UMM\QVO�XTIKM[��
Fig. 3 Krb, Valerie (2015, September). https://www.meinbezirk.at/neubau/c-lokales/vor-
platz-der-schule-neustiftgasse-umgestaltet_a1472219

¹1�ZMUMUJMZ�_PMV�1�_I[�QV�\PM�5WV\M[[WZQ�[KPWWT�I[�I�aW]VO�KPQTL�IVL�Ua�NIZ\PMZ��_PW�_I[�I�UMLQKIT�LWK\WZ��
KIUM�\W�[KPWWT��0M�PIL�JMMV�_I\KPQVO�UM�\PZW]OP�\PM�_QVLW_��IT\PW]OP�1�LQLV¼\�SVW_�IVL�IN\MZ_IZL[�PM�[IQL�

\W�UM�¹�aW]�LQL�VW\PQVO�\PM�_PWTM�UWZVQVO�º�1

As the school is an autonomous institution, many are denied access to the school building, at 
least on a normal day. 

At a school entrance a board with house rules dictates who is allowed to enter and at what 
times:

Ê,WO[�IZM�VW\�ITTW_ML¹��<PM�[KPWWT�aIZL�Q[�WXMV�W]\[QLM�WN �[KPWWT�PW]Z[�I[�I�XTIa�aIZL�]V\QT���"���W¼KTWKS�¹

Fig. 1 $�VFKRRO�LQ�*HUPDQ\�ZLWK�RSHQLQJ�KRXUV�� )LJ����$SROOR�6FKRRO��$PVWHUGDP��+HUPDQ�+HUW]EHUJHU )LJ����1HZ�)RUHFRXUW�RI�D�VFKRRO�LQ�YLHQQD

However especially parents are curious how their children behave during the schooldays. Is it 
not possible to catch a glimpse through the window?

The Apollo school in Amsterdam by Herman Herzberger: 
<PM�_QVLW_�[]OOM[\[�I�OM[\]ZM"�aW]�IZM�ITTW_ML�\W�PI^M�I�XMIS�QV[QLM��<PM�LQٺMZMVKM�QV�PQOP\�
in the window allows for this inviting gesture. It is about separation and connection at the same 

time. Only in the proximity of  both it becomes graspable. 

Most pupils on the other hand enjoy their freedom and don’t like to be disturbed by the gaze 
of  outsiders.

<QU�KWUXTIQVML"�¹7]Z�KTI[[ZWWU�Q[�JI[QKITTa�QV�\PM�KMTTIZ��1�LW�VW\�TQSM�\PQ[�[W�U]KP��JMKI][M�M^MZaWVM�KIV�TWWS�
QV[QLM�º�

The school is a protected space that should not be accessible to outsiders at all or only to a 
limited extent. When bringing their children to school or picking them up, parents usually only 
come as far as the school entrance. The morning farewell and the pick-up at the end of  the 
school day therefore are also rituals which cannot take place on the cramped sidewalk in front 
of  the school, but should have its own place, ideally with seating that allows waiting parents to 

get into conversation.



dreaming and escaping



¹<PMV�TM\¼[�OW	�[PW]\ML�\PM�8ZQU][��¹7^MZ�\PM�NMVKM�QV\W�\PM�ITTW\UMV\[	º�������<PMa�ZIKML�W]\�WN �\PM�PITT��=TQ�
ZIV�VM`\�\W�5I\PQI[��¹1N �\PMa�KI\KP�][�VW_��_M�IZM�LWVM�NWZº�PM�OI[XML��������<PM�[Q`�JWa[�PIL�ZMIKPML�\PM�MLOM�

WN �\PM�XIZS��KTQUJML�\PM�NMVKM�IVL�[_]VO�W^MZ�º�1

In the story the six friends embark on an adventure, to rescue their captive friend. Secretly they 
leave the school grounds and climb over a fence.

Schools are relatively closed institutions, the school ground most of  the time shielded by a 
fence, the entrance closed by a gate and strict rules, which are to be followed by all members. 
Yet important processes happen in the shadow, in the background, in secret spots. These are 
the places where pacts are made, friendships are formed, where students as well as teachers can 

let their social roles fall, dream and be free.  

)LJ����'DV�ŴLHJHQGH�.ODVVHQ]LPPHU��(ULFK�.¦VWQHU��S������ZLWK�RZQ�QRWDWLRQ 

Escaping sometimes means breaking the rules or at least to hide from the teachers gaze. 

5I`�KWVÅLM["��Ê5a�NI^W]ZQ\M�[XW\�QV�\PM�[KPWWT"�<PMZM�Q[�I�[UITT�KWZVMZ�WN �\PM�[KPWWT�aIZL��_PQKP�\PM�\MIKPMZ[�
LW�VW\�W^MZTWWS��1\�Q[�I�SQVL�WN �[KPWWT�OIZLMV��J]\�VW\PQVO�PI[�JMMV�OZW_V�\PMZM��1\�Q[�JMPQVL�\PM�[KPWWT�J]QTLQVO�º�

Friendships and peer groups with their very own rituals and rules develop in such hiding places. 

-UUI�\WTL�UM"�¹5a�JM[\�LIa�I\�[KPWWT�_I[�_PMV�1�_I[� TaQVO�_Q\P�Ua�NZQMVL[�WV� \PM�[TWXQVO� TI_V�WN � \PM�
[KPWWTaIZL�IVL�\PM�[]V�_I[�[PQVQVO�WV�][�º

)LJ����+LGLQJ�6SRW��0RQWHVVRUL�6FKRRO��'HOIW��+HUPDQ�+HUW]EHUJHU

The hiding spots can be anywhere from secret places on the schoolyard, to small niches within 
the building. 

Ê1\�[W]VL[�N]VVa�J]\�UW[\�[\]LMV\[�_MZM�PIXXa�\W�[XMVL�\QUM�[PIZXMVQVO�\PMQZ�XMVKQT[�W^MZ�\PM�JQV�QV�\PM�KTI[[�
ZWWU��<PM�JQV�_I[�XTIKML�KTW[M�\W�\PM�LWWZ��I_Ia�NZWU�\PM�\MIKPMZ¼[�LM[S��<PMZMNWZM��\PM�M`K][M�WN �[PIZXMVQVO�
_I[�^MZa�XWX]TIZ�NWZ�UIVa�ZMI[WV["�ÅZ[\��\W�M[KIXM�NWZ�I�NM_�UQV]\M[�NZWU�\PM�\MIKPMZ¼[�OIbM#�[MKWVL��\W�\ISM�I�

XMMS�W]\[QLM#�IVL�\PQZL��\W�RWQV�[WUMWVM�MT[M�_PW�_I[�IT[W�[PIZXMVQVO�I�XMVKQT�¹��

Detailed sketch of  a classroom from Paula. The bin is drawn and marked as an integral com-
ponent of  the classroom in the upper right corner.

)LJ�����6NHWFK�RI�FODVVURRP���E\�3DXOD��ZLWK�D�QLFKH�IRU�WKH�ELQ��VLQN�DQG�VKHOYHV

-[KIXQVO�[WUM\QUM[�IT[W�UMIV[�\W�ÅVL�I�[XW\�\W�PQLM�NZWU�M^MZaWVM��M^MV�aW]Z�NZQMVL[��QV�WZLMZ�
\W�PI^M�\QUM�\W�\PQVS�IVL�ZMÆMK\��-[XMKQITTa�_PMV�aW]�TQ^M�QV�I�JWIZLQVO�[KPWWT�IVL�aW]�IZM�
constantly surrounded by your peers and teachers. Jonnys ritual is to climb on to the window 

sill and look out on to the city.

Ê.QVITTa�ITT�J]\�WVM�_MZM�I[TMMX��<PM�WVM�_I[�2WVVa��0M�OW\�]X�IVL�KZMX\�WV�WVM�WN �\PM�TIZOM�_QVLW_[��0M�
[_]VO�PQU[MTN �]X�WV\W�\PM�_QLM�_QVLW_�[QTT��X]TTML�]X�PQ[�NMM\��\]KSML�\PMU�]VLMZ�PQ[�VQOP\OW_V��IVL�TWWSML�

LW_V�I\�\PM�KQ\a�¹�3

)LJ����:LQGRZ�QLFKH��'DV�ŴLHJHQGH�.ODVVHQ]LPPHU��(ULFK�.¦VWQHU��S������ZLWK�RZQ�QRWDWLRQ

Text sources: 

1 Kästner, E. (1933) ,I[�ÆQMOMVLM�3TI[[MVbQUUMZ. Atrium Verlag (Zürich). p. 37. 

2 Deyer, E. (2016, March 22). ;KPWWT[�[PW]TL�NMMT�UWZM�TQSM�PWUM"�IV�QV\MZ^QM_�_Q\P�4QVI�1WZLIVISQ���
https://architectureandeducation.org/2016/03/22/interview-with-lina-iordanaki/

3 Kästner, E. (1933) ,I[�ÆQMOMVLM�3TI[[MVbQUUMZ. Atrium Verlag (Zürich). p. 99. 

Image sources: 

Fig. 1 from: Kästner, E. (1933) ,I[�ÆQMOMVLM�3TI[[MVbQUUMZ. Atrium Verlag (Zürich). p. 37. With 

own notations

Fig2  from: Van der Keuken, J. and Hertzberger, H. https://www.ahh.nl/index.php/en/pro-

jects2/9-onderwijs/114-montessori-school-delft

Fig. 3  from: Interview with Paula

Fig. 4  from: Kästner, E. (1933) ,I[�ÆQMOMVLM�3TI[[MVbQUUMZ. Atrium Verlag (Zürich). p. 99. With 

own notations



making the course of  the school day visible



Ê<_W�P]VLZML�[\WWT[�_MZLM�UW^ML��<_W�P]VLZML�PQOP�[KPWWT�[\]LMV\[�[\WWL�]X�VWQ[QTa�IVL�X][PML�\W_IZL[�\PM�
XWZ\IT�WN �\PM�LQVQVO�PITT��4]VKP�I\�\PM�3QZKPJMZO�JWIZLQVO�PW][M�[KPWWT�_I[�W^MZ¹�1

Schooldays are strictly timed, divided into equal sized time segments and alternated by smaller 
and larger break times. Time often plays an important role in the architecture of  the school 
J]QTLQVO��1[�Q\�NWZ�M`IUXTM�I�KWQVKQLMVKM�\PI\�\PM�KTI[[QK�ÆWWZ�XTIV�WN �I�[KPWWT�_Q\P�I�[\ZIQOP\�

hallway and rooms of  equal size looks confusingly like a timetable?

)LJ����'DV�ŴLHJHQGH�.ODVVHQ]LPPHU��(ULFK�.¦VWQHU��S������ZLWK�RZQ�QRWDWLRQ 

¹<PM�IVITWOQbI\QWV�WN �[XIKM�IVL�\QUM�Q[�VW\�TQUQ\ML�\W�^WKIJ]TIZa�J]\�Q[�M^QLMV\�WV�IV�IZKPQ\MK\]ZIT�TM^MT�I[�
_MTT��.WZ�M`IUXTM��\PM�[XI\QIT�KWVÅO]ZI\QWV�WN �\PM�[KPWWT�UQZZWZ[�Q\[�\MUXWZIT�N]VK\QWVQVO"�JW\P�\PM�[XIKM�IVL�\PM�
\QUM�WN �\PM�LQ[KQXTQVM[�\MVL[�\W�JM�KMTT]TIZ��<PM�UW[\�KWV^MV\QWVIT�\aXM�WN �[KPWWT[�Q[�\PM�XPa[QKIT�QVKIZVI\QWV�WN �

TQVMIZ�IVL�LQ[KZM\M�\QUM�º��

)LJ�����$�GDLO\�WLPHWDEOH�DQG�D�SDUWLDO�JURXQG�SODQ�IRU�WKH�$DUQLYDONHD�VFKRRO�E\�6LU«Q��������LQ�7LSROD�

5IVa�LQٺMZMV\�ZQ\]IT[�IVL�IK\Q^Q\QM[�\PZW]OP�W]\�\PM�LIa�OQ^M�\PM�X]XQT[�[MK]ZQ\a�IVL�PMTX�\PMU�
to understand the daily routine. The school architecture can support this by designating certain 

areas for certain times of  the day.

Sketches of  their classrooms from Bela and Jannis in comparison. Jannis drawing shows a 
classical classrom, rectangular shaped with rows of  tables and a teachers pult. Belas classroom 
WV�\PM�W\PMZ�PIVL�WٺMZ[�\PM�X]XQT[�LQٺMZMV\�IZMI[�NWZ�LQٺMZMV\�[\]LQM[�L]ZQVO�\PM�LIa��<PMZM�
is a room dedicated to group works and a room for quiet work with individual seating. A third 
room has many little niches, a morning circle, a reading corner, a music area and a drink bar. 

)LJ�����6NHWFK�RI�FODVVURRP���E\�%HOD��ZLWK�GLIIHUHQW�DUHDV�IRU�GLIIHUHQW�DFWLYLWLHV�
)LJ�����6NHWFK�RI�FODVVURRP���E\�-DQQLV

Text sources: 

1 Kästner, E. (1933) ,I[�ÆQMOMVLM�3TI[[MVbQUUMZ. Atrium Verlag (Zürich). p. 23. 

Image sources: 

Fig. 1 from: Kästner, E. (1933) ,I[�ÆQMOMVLM�3TI[[MVbQUUMZ. Atrium Verlag (Zürich). p. 23. With 

own notations

Fig. 2  from: Jormakka, K. (1995). Heimlich Manœuvers – Ritual in Architectural Form. 

Verso. p. 121.

Fig. 3  a from Interview with Jannis

Fig. 4  from: Interview with Bela

Fig. 5  from: Heidenfelder, C. (2020 August) 1V\MZVI\�;]UUMZPQTT. https://www.planet-wissen.

de/gesellschaft/lernen/geschichte_der_erziehung/pwieinternatsummerhill100.html



celebrating the school year



Ê<PM�+PZQ[\UI[�XIZ\a�M`KMMLML�ITT�M`XMK\I\QWV[��)\�\PM�JMOQVVQVO��\_W�XZQUIZQM[�XTIaML�\PM�XQIVW��<PMV�\PM�
PMILUI[\MZ�,WK\WZ�*��/Z�VSMZV�OI^M�I�[PWZ\�[XMMKP��1\�_I[�[QUQTIZ�\W�ITT�\PM�+PZQ[\UI[�[XMMKPM[�PM�PIL�OQ^MV�
\PZW]OPW]\�PQ[�TQNM��������<PMV�NWTTW_ML�\PM�ÅZ[\�XMZNWZUIVKM�WN �\PM�.TaQVO�+TI[[ZWWU��<PM�XMZNWZUIVKM�_MV\�

^MZa�_MTT�¹�1

Special celebrations are markers in the school year and allow for a short period of  time to break 
out of  the daily school routine. They arise emotions and bring the whole school community - 

X]XQT[��\MIKPMZ[��[\Iٺ��XIZMV\[�IVL�ZMTI\ML�NIUQTa���\WOM\PMZ��

Paul wrote�¹<PM�JM[\�LIa�WN �[KPWWT�NWZ�UM�M^MZa�aMIZ�Q[�\PM�MVZWTTUMV\�WN �\PM�VM_�[\]LMV\[��JMKI][M�\PMZM�1�
XTIa�\PM�WXMVQVO�_Q\P�\PM�WZKPM[\ZI�IVL�\PMV�ZMXZM[MV\�\PM�[KPWWT�XIZIUMLQK[�JMNWZM�1�OW�\W�Ua�VWZUIT�KTI[[M[�º

Special celebrations ask for special locations. A formal hall creates a festive atmosphere.

End-of-year celebrations also emphasize the transition to the next school year and at the end 
the farewell to school and school days and the beginning of  a new phase of  life. Year for year 
the pupils grow physically and mentally and the yearly transition is an important ritual that 

makes it possible to experience growing up and evokes a feeling of  pride.  

¹1�TQSML�Ua�[MKWVLIZa�[KPWWT�JMKI][M�1�NMT\�\PI\�1�_I[�OZW_QVO�]X�IVL�1�VMMLML�\PQ[�KPIVOMº��

Such transition is not only marked by yearly celebrations. The change from one class and/or 
grade level to the next can also become physically experiencable in the school building. For 
example when moving position in the building and receiving a new classroom for the coming 

[KPWWT�aMIZ��)�J]QTLQVO�KIV�ZMÆMK\�\PQ[�KPIVOM�QV�[M^MZIT�_Ia[��

1V� \PM� >WTS[[KP]TM� ,IZU[\IL\� 0IV[� ;KPIZW]V� PIL� LM[QOVML� KTI[[ZWWU[� NWZ� LQٺMZMV\� IOM�
OZW]X[��_PQKP�PM�KITTML�[MKZM\�LQ[\ZQK\[��)LIX\ML�\W�\PM�IOM�OZW]X�\PM�KTI[[ZWWU[�LQٺMZML�QV�

spatial imprint, light exposure and colouring. 3

)LJ�����)RUPDO�+DOO��&DQLVLXV�&ROOHJH��1LMPHJHQ

Text sources: 

1 Kästner, E. (1933) ,I[�ÆQMOMVLM�3TI[[MVbQUUMZ. Atrium Verlag (Zürich). p. 147. 

2 Deyer, E. (2016, March 22). ;KPWWT[�[PW]TL�NMMT�UWZM�TQSM�PWUM"�IV�QV\MZ^QM_�_Q\P�4QVI�1WZLIVISQ���
https://architectureandeducation.org/2016/03/22/interview-with-lina-iordanaki/
3 Schmidt, M., Schuster, R. (Eds.) (2014). Schulgesellschaft – Vom Dazwischen zum Lern-

raum, 30 Schulgebäude im Vergleich. Jovis Verlag Berlin.

Image sources: 

Fig. 1 from: Van Leeuwen, W., Joosten, J. (2019). Het Canisius College – Monument van 

katholieke emancipatie. Uitgeverij Vantilt. p. 39

Fig. 2 from: Schmidt, M., Schuster, R. (Eds.) (2014). Schulgesellschaft – Vom Dazwischen 

zum Lernraum, 30 Schulgebäude im Vergleich. Jovis Verlag Berlin.

Fig. 3 from: Screenshot from the ZDF contribution. (Juöy 2017). -QVM�;KP]TM�b]U�?WPTN�PTMV� 
https://www.zdf.de/nachrichten/heute-in-deutschland/heute---in-deutschland-eine-schule-

zum-wohlfuehlen-100.html

)LJ����2QH�RI�WKH�6HFUHW�'LVWULFWV��9RONVVFKXOH�'DUPVWDGW��������+DQV�6FKDURXQG��GUDZQ�E\�6LQD�*DW]PHLHU)LJ����6FKRRO�GHVLJQHG�DV�D�VFKRRO�YLOODJH�DFFRUGLQJ�WR�WKH�PRGHO�RI�+DQV�6FKDURXQ��3URI��3HWHU�+¾EQHU��3OXV�%DXSODQXQJ
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I .  INTRODUCTION

1. History

As already mMV\QWVML�IJW^M�� \PM� \PMUM�WN � \PQ[�aMIZ»[�OZIL]I\QWV�XZWRMK\� Q[� \PM�ZMLM-
velopment of  the site of  the so-called Moolenport shopping centre in the centre of  
6QRUMOMV��7V�IV�IZMI�WN �IXXZW`QUI\MTa�������Uù��I�\_W�[\WZMa�[PWXXQVO�KMV\ZM�_Q\P�I�
XIZSQVO�LMKS�WV�\PM�\WX�ÆWWZ�_I[�J]QT\�QV��!����7ZQOQVITTa��\PMZM�_I[�I�KP]ZKP��I�O]M[\�
house to accommodate elderly and sick people and a farmhouse on what was then the 
W]\[SQZ\[�WN �6QRUMOMV��_PQKP�PI[�ZM\IQVML�Q\[�KPIZIK\MZQ[\QK�\ZQIVO]TIZ�[PIXM�\W�\PQ[�LIa��
For the rest, the area was used for agriculture. The church has survived to this day - in a 
UWLQÅML�NWZU��IT\PW]OP�I\�XZM[MV\�Q\�Q[�JMMV�X][PML�\W�\PM�MLOM�Ja�\PM�[PWXXQVO�KMV\MZ��
The name „Moolenport“ goes back to 1470, when the city wall expanded and this was 
the main gate to the city from the south. 

As mentioned in the introduction, I was fascinated by the stark contrast of  the original 
and current uses; in considering what new use the site could be put to, I was guided by 
the idea of  reviving the themes of  education and hospitality.  Observing the current 
TIKS�WN �[\Z]K\]ZM�IVL�W^MZ[\QU]TI\QWV�TML�UM�\W�\PM�ZM[MIZKP�\WXQK�Ê:Q\]IT[¹��5a�XZWRMK\�
in the narrower sense is dedicated to the design of  the primary school and attached 
boarding house, whereby I have been guided in the design - as will be explained in the 
following - by the themes of  „bricolage“ and „rituals“.

2. Reallocation of  the Moolenport site

<PM� QLMI�WN � TMI^QVO� \PM�IZMI�I[�I�]VQÅML structure that does not merge into the sur-
rounding buildings and cease to exist independently led us as a group to design a cul-de-
sac. In doing so, the analysis of  the current structure of  the building complex suggested 
\PM�XZM[MZ^I\QWV�WN �\PM�K]ZZMV\�OTI[[�PW][M�I[�\PM�KMV\ZM�WN �\PM�[Q\M�_Q\P�\PZMM�ILRWQVQVO�
departments. As already explained in the introduction, the recollection of  the historical 
use gave rise to the idea of  giving space back to the church on the site and also giving 
back a piece of  the site to the local residents as living space, as well as creating space for 
IL]T\�ML]KI\QWV��J]\�IJW^M�ITT�NWZ�I�XZQUIZa�[KPWWT�_Q\P�IV�ILRWQVQVO�JWIZLQVO�[KPWWT��
in which especially children from problem families are to be given access to social ori-
entation and education. Thus, using already existing structures, I  divided the site into 
\PZMM�bWVM[��KP]ZKP��IL]T\�ML]KI\QWV��[KPWWT���_PQKP�IZM�KWVVMK\ML�Ja�\PM�J]QTLQVO�IVL�
grounds in the middle, which serve for common use as a canteen and function room. 
;QVKM�\PM�UQLLTM�[MK\QWV�WN �\PM�[Q\M�KIV�WVTa�JM�IKKM[[ML�\PZW]OP�\PM�ILRWQVQVO�IZMI[��
it was clear that they should be interconnected. A visitor from the city therefore passes 
through a sequence of  spaces and gets in touch with the people around. 
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;QVKM�\PM�UQLLTM�[MK\QWV�WN �\PM�[Q\M�KIV�WVTa�JM�IKKM[[ML�\PZW]OP�\PM�ILRWQVQVO�IZMI[��Q\�
Q[�KTMIZ�\PI\�Q\�Q[�VW\�IZJQ\ZIZQTa�WXMV�\W�M^MZaWVM��J]\�Q[�XZQUIZQTa�IVL�ÅZ[\�IVL�NWZMUW[\�
QV\MVLML�NWZ�\PM�][MZ[�WN �\PM�ILRWQVQVO�IZMI[��<PM�bWVM[�IZM�[MXIZI\ML�Ja�_ITT[�J]QT\�WV�
the basis of  the existing beams. The walls are permeable at certain points, whereby - as 
will be shown with the example of  the school grounds - various passages and vistas are 
provided that make the wall an exciting design element. 
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II .  THE SCHOOL GROUNDS

1. Basic plan

5a�XZWRMK\�QV�\PM�VIZZWwer sense is the design of  the school grounds with a boarding 
house, a school building for the 4 to 5 year-old pupils, the school building for the pupils 
]X�\W�\PM�ÅVIT�aMIZ��I�J]QTLQVO�NWZ�_WZS[PWX[��I�[XWZ\[�PITT�IVL�I�[XWZ\[�ÅMTL��?PMV�IZ-
ranging the buildings and usable areas on the planned site, I tried to use and repurpose 
the existing buildings as much as possible in the sense of  the guiding theme of  „Brico-
lage“. On the other hand, in the sense of  my research theme, the arrangement of  the 
J]QTLQVO[�[PW]TL�ZMÆMK\�\PM�RW]ZVMa�WN �\PM�X]XQT[�NZWU�[\IZ\QVO�[KPWWT�\W�OZIL]I\QWV�QV�
the sense of  the ritual of  the school career described above and make it possible to ex-
perience it through the architecture. 

Ê<PMa�IXXZWIKPML�\PM�[KPWWT��aW]�KW]TL�ITZMILa�[MM�Q\��°��_Q\P�Q\[�QTT]UQVI\ML�ÆWWZ[��[IQTQVO�IKZW[[�\PM�
see at night.“ 60

Just as a ship embodies its own world, the school is also a closed unit. Inspired by this 
passage from the novel „<PM�ÆaQVO�+TI[[ZWWU“ by Erich Kästner the idea was to give the 
TIZOM�[KPWWT�J]QTLQVO�MKPWM[�WN �IV�WKMIV�TQVMZ��)[�6QRUMOMV�][ML�\W�JM�I�0IV[MI\QK�KQ\a��
it was not far-fetched to turn the school career into a sea voyage with the stations of  the 
boarding house as a safe harbour with the connection to the city, via the pavilion for 
the little ones as a launch to the actual ocean liner, being the steamer heading towards 
this destination. Like the boys in the „Flying Classroom“ the pupils entering the school 
OZW]VL[�[PW]TL�ITZMILa�PI^M�\PM�[\MIUMZ�IVL�\P][�\PMQZ�LM[\QVI\QWV�QV�^QM_��^Q[]IT�I`Q[���
<PM�[KPWWT�KIZMMZ��\PM�XI[[QVO�\PZW]OP�\PM�LQٺMZMV\�TM^MT[�IVL�KTI[[M[�_Q\P�\PM�I[[WKQI\ML�
individual developments should thus already be experienced through the arrangement 
of  the buildings. It should be made clear, that this is not meant in a dreadful sense, but 
rather as something for the pupils to look forward to and be proud of. 

2. Entrance area

The school ground lies hidden within the intimate space of  the plot and away from the 
bustling city life. Therefore the entrance and transition from one world into the other is 
an important part of  the design, also because in everyday school life the entry and exit in 
the morning and afternoon is an important ritual, which marks the beginning and end 
of  the schoolday. As shown in the research, the design of  the entrance should already 
clearly express that the border to another society is being crossed here. Therefore, the 
entrance gate is not an arbitrary entrance, but has the character of  a gatehouse. Echoes 

60 3q[\VMZ��-����!���� p. 57.
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of  the historic Molenpoort or a city gate in general are intentional. Just as it is clear to 
the visitor of  a classical opera house that here they are entering an area where special 
rules of  conduct apply, the pupils should immediately recognise that they are now en-
tering the school society. Due to its depth, the entrance frames the view into the school 
grounds behind it and thus emphasises the change into a new area. At the same time, 
it signals to outsiders that the public space is being left behind here and that a space 
reserved for members of  the school society is beginning.  

3. Space for farewell

Apart from this another important ritual takes place at the school entrance, namely the 
goodbyes in the morning and pick-ups after school by the parents. If  these rituals had to 
take place in the street or on the pavement, they could not really be lived. Communica-
tion would also be lost. A separate area with the possibility of  lingering and thus also of  
M`KPIVOM�JM\_MMV�XQKSQVO�]X�WZ�LZWXXQVO�Wٺ�NIUQTa�UMUJMZ[�XZWUW\M[�I�N]VK\QWVQVO�
connection between the school and the outside world. On the benches available, one can 
wait and engage in conversation. And the little corner within the gate turns into a safe 
bus station. Sometimes it is not the parents but the children who have to wait for their 
pick up. Then they can sit in this nook, with a small window for watch out to the street, 
yet still being within the safe school grounds. 

However, it is also important that this area does not merge countorlessly into the school 
grounds, because the various societies and their members should remain tangible. In-
side, the school belongs to the pupils and the teachers; family members are only admit-
ted here as an exception. This is immediately recognisable to everyone through the stairs 
TMILQVO�LW_V�\W�\PM�IK\]IT�[KPWWT�OZW]VL[�IVL�\PM�LQٺMZMV\�ÆWWZQVO��_Q\PW]\�\PM�VMML�
NWZ�IV��]VNZQMVLTa��JIZZQMZ��

4. School grounds, place for breaks, retreats, special events

Everyday school life is characterised by rituals, that give structure to the day. One of  
these rituals is the interruption of  lessons by the regular smaller or larger breaks. The 
small breaks are mostly spent in or near the classrooms, the big breaks take place in the 
schoolyard or - if  available - in the canteen. Through the interviews conducted in the 
course of  my research, I learned that private, very personal and special retreat spaces 
are of  high importance to the students during the big breaks. That‘s why the planning 
of  the outdoor areas includes various places, niches and secret corners that enable the 
students to withdraw into their private sphere during the breaks. 

An important design element is also the wall, which is intended to be more of  a shelter 
than a barrier. Therefore, in addition to the passageways, there are also vistas and views 
over the wall and features that enable the younger pupils in particular to include the wall 
in their play. The passage to the canteen, as well as the assembly hall, is located in the 
middle of  the area. It is not permanently open, but only at lunchtime or when special 
school events are scheduled. This takes away the arbitrariness of  the passageway and 
gives a clear signal for structuring the school day and the school year. 

<PM�XW[[QJQTQ\a�WN �ZM][QVO�\PM�ZWWN �WN �\PM�ZMUIQVQVO�XIZ\�WN �\PM�ILRIKMV\�[PWXXQVO�KMV-
tre _I[�I�_MTKWUM�OQN\�\W�IKKWUWLI\M�\PM�[XWZ\[�ÅMTL��I[�I�XTIKM�IJW^M�\PM�ZWWN[�WN �\PM�
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city, something very special. The centre of  the schoolgrounds however is the rotunda, 
which turns the middle section of  the schoolyard into a kind of  marketplace. The ro-
tunda has steps where pupils can sit alone or in groups. This is where all the pupils from 
JW\P�[KPWWT�J]QTLQVO[�KWUM�\WOM\PMZ��<PM�XWWT�Q[�ÅTTML�_Q\P�_I\MZ���\W�UISM�Q\�TQ^MTa���J]\�
only a few centimetres high, which is enough to create a surface enlivened by wind and 
TQOP\�IVL�\W�PI^M�I�KWWTQVO�MٺMK\�QV�[]UUMZ��<PM�_I\MZ�KIV�JM�LZIQVML�QV�WZLMZ�\W�\W�
create a stage that allows performances in the open air season and thus creates another 
space for special events. As will be explained in the description of  the individual build-
ings, in addition to the communal areas, each house has its own outdoor areas that allow 
the respective peer group to be among themselves.
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III .  THE BOARDING HOUSE

The boarding house, in the tradition of  the guest house formerly on the site, is intended 
\W�WٺMZ� QV�XIZ\QK]TIZ�X]XQT[�_Q\P�I�LQٻK]T\� NIUQTa�JIKSOZW]VL�I�[INM�IKKWUUWLI\QWV�
and at the same time the opportunity to relearn or experience social life with its struc-
\]ZM[�NWZ�\PM�ÅZ[\�\QUM��<PM�JWIZLQVO�PW][M�Q[�LMTQJMZI\MTa�TWKI\ML�I\�\PM�JMOQVVQVO�WN �\PM�
school grounds facing the city because it provides a connection to the outside world. Just 
as the children who are not accommodated in the school come to school from the city in 
the morning and go back there after school, the boarders come from the boarding house 
and go back to it after school hours. 

A part of  the old building was reused for the boarding house, which has a special roof  
pitch due to the ramp on the roof. This old part is connected to a new building, which 
faces the street. The new building with a gabled roof  resembles and follows the look of  
the residential buildings along the street and therefore does not stand out immediately. 
1V�\PM�NWZU�WN �I�KTI[[QKIT�PW][M�Q\�[PW]TL�IT[W�ZMÆMK\�I�NMMTQVO�WN �_PI\�Q[�OMVMZITTa�XMZ-
ceived as homely architecture. The reused part generally is a part of  the former shop-
XQVO�KMV\ZM�_PQKP�QV�Q\[�[\Z]K\]ZM�Q[�ZMTI\Q^MTa�KPIW\QK��J]QTL�]X�WN �LQٺMZMV\�KWT]UV[��[\MMT�
I[�_MTT�I[�KWVKZM\M��IVL�_Q\P�I�[UITT�[\IQZKI[M��1V�I�_Ia�Q\�XZMLMÅVM[�I�ZMTI\Q^MTa�QV\ZQKI\M�
ÆWWZXTIV��0W_M^MZ��\PQ[�_I[�\PM�N]TT�QV\MV\QWV�IVa_Ia�IVL�\PM�M`Q[\QVO�[\Z]K\]ZM�KWUXTM-
mented this well. The intention was to make the boarding house feel like a home. This 
NMMTQVO�Q[�NWZ�I�OZMI\�XIZ\�KZMI\ML�QV�\PM�LQٺMZMV\QI\QWV�WN �\PM�QVPIJQ\IV\�IVL�I�^Q[Q\WZ��
Whilst the inhabitant feels at home, because he is aware of  all the passages through the 
PW][M��ITT�\PM�KWZVMZ[��\]ZV[�IVL�PQLLMV�[XW\[��\PM�^Q[Q\WZ�UQOP\�NMMT�TW[\�I\�ÅZ[\���

Generally the design of  the rooms in the building was mainly determined by the rituals 
WN �NIUQTa�TQNM��1V�\PM�MV\ZIVKM�IZMI�Q[�\PM�LIQTa�_WZSXTIKM�WN �\PM�PW][M�UW\PMZ�NI\PMZ��
so that a farewell or greeting of  the children is guaranteed when they enter and leave. 
At the same time, this area separates the public from the private. In the private area, it 
Q[�VW\�IJW]\�PQMZIZKPQM[��<PI\�Q[�_Pa�\PM�XI\P[�IZM�QV\ZQKI\M�IVL�\PMZM�IZM�LQٺMZMV\�_Ia[�
to reach certain rooms. The needs of  the various users of  the house are also taken into 
account: the side entrance, which provides direct access to the utility rooms, is primarily 
intended for employees and suppliers. However, this access may also be attractive for 
[\]LMV\[�QN �\PMa�_IV\�\W�OM\�\W�\PMQZ�W_V�ZWWU�Y]QKSTa�IVL�]VLM\MK\ML��QV�\PM�M^MVQVO��
\PM�[QLM�MV\ZIVKM�Q[�WN �KW]Z[M�TWKSML���<PM�KWUUWV�ZWWU[�IZM�ITT�QV\MZKWVVMK\ML��J]\�
not immediately accessible from the entrance and therefore intimate and safe.

The children should experience a normal family life, which is mainly characterised by 
preparing and taking meals together at certain times. For this reason, the kitchen is not 
separate, but - as in the classic family home - right next to the dining area, so that the 
children are immediately called upon to help there with cooking and tidying up after-
wards. The most central room is the common room, which has the purpose for daily 
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gatherings and weekly house parliament meetings. Because it is located underneath the 
former car ramp, it is higher then the other rooms and has a certain formality to it. 
<PZW]OP�[UITT�_QVLW_[�Q\�Q[�KWVVMK\ML�\W�\PM�]XXMZ�ÆWWZ��_PMZM�\PM�KPQTLZMV�ZWWU[�IZM�
TWKI\ML��\W�KZMI\M�I�KWVVMK\QWV�IVL�XW[[QJTM�KWUU]VQKI\QWV�IKZW[[�\PM�ÆWWZ[���

The sleeping rooms are kept simple and furnished with a bed, a cupboard and table. 
Two children share one room, to create close relations between the children.
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IV.  THE PAVILION

<PM�NWZU�WN �\PM�XI^QTQWV��_PQKP�PW][M[�\PM�ÅZ[\�\_W�KTI[[M[�WN �\PM�[KPWWT��ZM[]T\ML�NZWU�
\PM�ZM][M�WN �\PM�WTL�[\Z]K\]ZM[#�QV�\PQ[��\PM�NWZU�Q[�^MZa�Å\\QVO�JMKI][M�Q\�PI[�I�\ZQIVO]-
lar shape and with a new roof  has a reminiscence of  a tent and thus emphasises the 
playfulness that is still in the foreground at this phase of  the school career. At the same 
time, the canopy signals that this is a sheltered space. The structure inside is conceivably 
simple and thus quickly comprehensible for small children. There are two classes to the 
right and left of  an entrance area, the building is single-storey. The entrance area is not 
heated, so that the seasons can also be experienced in the school building. In winter, 
a curtain helps against the penetrating cold and the ceremony of  closing the curtain 
thus once again makes the change of  seasons clear. The incidence of  light through the 
skylights of  the entrance hall, which are open in all directions, also varies according to 
the time of  year and the time of  day. There are benches under the windows as places of  
retreat in a small circle. 

Each classroom has windows also facing the entrance hall, which allow communication 
from within the classroom. Each classroom also has a direct exit to an outdoor area 
assigned to that class, which can be used as an outdoor classroom. The wall gives the 
possibility to implement a permanent blackboard that can also be used as a painting 
surface by the children outside of  class. 

Generally the pavilion focuses on the needs of  the young age group, which is strongly 
connected to the senses, of  feeling, seeing, experiencing and moving. Therefore the pa-
vilion is more open to nature, of  experiencing the seasons and the large entrance hall 
for example gives extra space for movement and  for gymnastic breaks in-between the 
classes. 
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V. THE MAIN SCHOOL HOUSE

<PM�UIQV� [KPWWT�J]QTLQVO��_PQKP�PW][M[� OZILM[��� \W� �� Q[� LMTQJMZI\MTa� TWKI\ML�I\� \PM�
end of  the school grounds, as already mentioned at the beginning, so that every pupil 
who enters the grounds already has the destination in view and the path to be taken is 
also architecturally marked out. The form of  the school building is given by the reused 
beams of  the old building. The rear wall connects without openings to the part left as a 
shopping arcade and clearly demarcates it from this and the pedestrian zone behind it. 
As in the other two buildings, the existing structure complemented the function of  the 
J]QTLQVO��\PQ[�Q[�VW\�LQٺMZMV\�QV�\PM�[KPWWT�J]QTLQVO��0MZM�\PM�KTMIZ�OZQL�WN �KWT]UV[�IVL�
beams resembles the structured school day. The facade takes up this grid as well. The 
LQٺMZMV\�_QL\P�WN �\PM�KWT]UV[�OQ^M�\PM�NIKILM�Q\[�ZPa\PU��.]Z\PMZUWZM�\PM�LM[QOV�WN �\PM�
façade was inspired by the look of  an ocean liner - newly dressed in aluminium panels 
and with visible screws. 

The staircase - as it is - has an important meaning: it makes the progress in the school 
KIZMMZ�^Q[QJTM�IVL�\IVOQJTM��JMKI][M�\PM�KTI[[ZWWU[�IZM�LQ[\ZQJ]\ML�WV�\PM�ÆWWZ[�IKKWZL-
QVO�\W�aMIZ�NZWU�\PM�aW]VOM[\�WV�\PM�ÅZ[\�ÆWWZ�\W�\PM�WTLM[\�WV�\PM�\WX�ÆWWZ��;W�_PMV�
one walks up the stairs, he or she already has the destination in mind and a clear idea 
WN �_PMZM�\PM�RW]ZVMa�Q[�OWQVO��<PM�[\IQZKI[M�NWZU[�\PM�JIKSJWVM�WN �\PM�J]QTLQVO�IVL�Q[�
located between the existing shopping center and the school. The stairs are connected to 
WXMV�OITTMZQM[�WV�MIKP�ÆWWZ��\PZW]OP�_PQKP�\PM�X]XQT[�KIV�KWUU]VQKI\M�_Q\P�MIKP�W\PMZ��
They are also a space for showcasing the work of  the class to the whole school.

The room that follows the gallery is the entrance hall or group room. To the group room 
\_W�KTI[[ZWWU[�_Q\P�I�KTWISZWWU�KWVVMK\�WV�MIKP�ÆWWZ��<PM�OZILQMV\�NZWU�¹X]JTQKº�\W�
“private” from the schoolcommunity to the classfamily through the sequence of  spaces 
�[\IQZKI[M��OITTMZa��OZW]XZWWU��KTWIKSZWWU��KTI[[ZWWU��Q[�QV\MV\QWVIT��?PQTM�Q\�Q[�QUXWZ-
\IV\�\W�OQ^M�[XIKM�NWZ�\PM�_PWTM�[KPWWT�KWUU]VQ\a��Q\�Q[�R][\�I[�QUXWZ\IV\�\W�NWZU�[UITTMZ�
peer groups within the whole community. The gallery, as a semi-public area, is the space 
WN �QV\MZ[MK\QWV�JM\_MMV�\PM�\_W��1\�Q[�UW[\Ta�ZM[MZ^ML�NWZ�\PM�X]XQT[�WV�MIKP�ÆWWZ��aM\�JM-
cause it is open to the staircase it also welcomes visitors from other classes and provides 
perfect settings for the performance of  encounters. The classrooms on the other hand 
are the most private areas, which are only reached after having passed several spaces. 
<PM� \_W� KTI[[ZWWU[� TWKI\ML�WV� MIKP�ÆWWZ� IZM� KWVVMK\ML�Ja� I� [UITT� PQLLMV�PITT_Ia��
From there a round ship’s hatch gives a view down on to the schoolground. This gives 
the pupils the chance to spy out, without any one being able to see them. 
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<PM�NWTTW_QVO�Q[�I�ÅK\QWVIT�XQMKM�WN �_ZQ\QVO�·�Q\�Q[�VW\�[KQMVKM�ÅK\QWV��J]\�^MV\]ZM[�\W�\ISM�I�
look back into the past from a point in time which lays in the future:

It is the 7th of  July 2046, the day of  the 25th anniversary of  celebrating the topping-out 
WN �\PM�5WTMVXWWZ\�;KPWWT�QV�6QRUMOMV��<PM�^MZa�ÅZ[\�PMILUI[\MZ�WN �\PM�[KPWWT�PI[�JMMV�
invited to give the keynote speech to this very special event. Invited are not only current and 
NWZUMZ�X]XQT[�IVL�\MIKPMZ[�IVL�W\PMZ�[\Iٺ�WN �\PM�5WTMVXWWZ\�;KPWWT��J]\�\PM�MV\QZM�KWUU]-
nity around it as well: all, who go to church on the site, all, who make use of  the educational 
XZWOZIU�NWZ�IL]T\[��WٺMZML�WV�[Q\M��IVL�XIZMV\[��[QJTQVO[�IVL�ZMTI\Q^M[�WN �NWZUMZ�IVL�K]ZZMV\�
X]XQT[��6W\�[]ZXZQ[QVOTa��\PM�+Q\a�WN �6QRUMOMV�Q[�_MTT�ZMXZM[MV\ML�I[�_MTT��I[�Q[�\PM�XZW^QVKM�
of  Gelderland. 

When the former headmaster enters the stage in the assembly hall of  Molenpoort, the huge 
[KZMMV�JMPQVL�PQU�Q[�IK\Q^I\ML��XZM[MV\QVO�\PM�ÅTU�¹What time is this place”:

Speech of  the former headmaster of  Molenpoort School 
at the 25th Anniversary of  celebrating the topping-out of  the School

“A very warm welcome to all of  you! It is an honour to be invited to this special event and to 
give a speech – in celebration of  25 years of  the Molenpoort School. 

All of  you know this school very well, but only a few may have knowledge about what this 
site has been some 25 years ago, and what the school building has to do with the weirdly 
sounding term “Bricolage”, what the driving ideas have been when this school was built and 
which elements of  architecture were key for the result that was achieved. I had the privilege 
of  being closely involved in the overall process, at those days being a teacher of  a basic school 
nearby, who was asked to contribute his thoughts and practical experience of  life in school in 
\PM�MV\QZM�XZWKM[[�WN �XTIVVQVO�IVL�ZMITQbI\QWV��=T\QUI\MTa��1�ZMKMQ^ML�\PM�WٺMZ�\W�JMKWUM�\PM�
ÅZ[\�PMILUI[\MZ�WN �\PM�5WTMVXWWZ\�;KPWWT��1�VM^MZ�ZMOZM\\ML�\W�\ISM�WV�\PQ[�XW[Q\QWV�_PQKP��
for around 15 years to follow, gave me a huge satisfaction.

4M\�UM�OM\�JIKS�\W�\PW[M�LIa[��_PMV�IK\]ITTa�\PQ[�[Q\M��\PM�5WTMVXWWZ\��TWWSML�Y]Q\M�LQٺMZ-
ently:

Where we are sitting right now was the centre of  a huge shopping mall, the Molenpoort 
8I[[IOM��\PI\�[\ZM\KPML�W^MZ�I�_PWXXQVO������Uù�IVL�PW][ML�UWZM�\PIV����[PWX[��.ZWU�\PM�
_QVLW_[�IZW]VL�][��_M�_W]TL�PI^M�JMMV�TWWSQVO�W]\�WV\W�I�KIZ�XIZS�_Q\P�� ��XIZSQVO�[XIKM[�
\PI\�M`\MVLML�ZQOP\�]X�\W�\PM�KP]ZKP�IVL�\PM�ILRIKMV\�ZM[QLMV\QIT�PW][M[��<PM�NIKILM�_I[�
KZ]UJTQVO�IVL�WVM�[PWX�IN\MZ�\PM�W\PMZ�_I[�KTW[ML��)\�ÅZ[\�OTIVKM�WVM�UQOP\�\PQVS�\PI\�\PM�
fast success of  online shopping – which in 2020 received a tremendous push by the Corona 
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pandemic raging around the world at the time – was the main reason why large shopping 
KMV\ZM[����NWZUMZTa�KMTMJZI\ML�I[�I�VM_�IKPQM^MUMV\�QV�\PM��!��[�IVL��! �[���_MZM�QVKZMI[-
ingly losing their appeal and became more and more deserted. I believe that the decisive 
reason, however, was that people were more and more striving for values, human interaction 
and orderly togetherness, and the Molenpoort Passage did not meet these desires. Be it as 
it is, the Molenpoort Passage experienced a dramatic decline and it was decided to put the 
area to a new use.

In the search for a new purpose for the area, those responsible decided to build a school - 
our Moolenport School - and an adult education centre - now the Moolenport Centre of  
-L]KI\QWV��7VM�ZMY]QZMUMV\�WN �\PM�XZWRMK\��PW_M^MZ��_I[�\W�ZM][M�\PM�M`Q[\QVO�[\Z]K\]ZM[�WN �
the shopping centre as much as possible. Today we take it for granted that everything we no 
longer need is given a new purpose in order to conserve the scarce resources we have left. But 
JIKS�QV�\PM�\_W�\PW][IVL�\_MV\QM[��XMWXTM�ÅZ[\�PIL�\W�TMIZV�\PQ[��<PMa�_MZM�][ML�\W�\PM�QLMI�
from the past that everything was available in unlimited quantities, and they treated things 
with corresponding carelessness. If  a building was no longer to one‘s liking or in need of  
renovation, it was simply demolished and replaced by a new one. At the time of  the redesign 
of  the Molenpoort Passage, however, a rethinking began - not at least because of  the then 
clearly noticeable climate change - and people increasingly shifted to being more careful with 
materials and energy and to using existing materials as much as possible when planning a 
new building. Furthermore, in this way the designers were forced to be more creative, which 
resulted in a greater variety of  architecture than the uniform mush that had been common 
QV�\PM�XI[\��QV�KWZZM[XWVLMVKM�_Q\P�\PM�ZM[XMK\Q^M�¹BMQ\OMQ[\º��)VL�\PQ[�Q[�_PMZM�1�KWUM�JIKS�
to the term of  Bricolage, which I mentioned in the very beginning. Now, you may raise the 
question, what a Bricoleur is, and what Bricolage means, a term derived from the French 
word „bricoleur“, which means „to tinker“. In the highly modern and globalized world we live 
in today, Bricolage provides an approach which touches upon relevant themes, like the reuse 
of  materials and the valuing of  our immediate surroundings, history and traditions. 

Bricolage describes the idea and the concept of  solving problems with the resources at hand. 
A typical Bricoleur has been :WJQV[WV�+Z][WM, the main character in the famous novel written 
by Daniel Defoe. You might have read the book in school? Crusoe, a castaway, stranded 
alone on an island, where he had to survive with quite a limited collection of  things and ma-
terials at hand, either saved from his ship wreck or provided by the island. Such restriction 
forced him to observe his resources available very closely, to improvise and to come up with 
new solutions. For example, he built himself  a shelter, a boat, a calender and other things that 
he needed to live, out of  what he had at hand.

Now you might wonder what does Bricolage or Robbinson Crusoe have to do with our 
school. If  you did not already know, I will tell you now, that even though the shopping mall 
in its large extend from 25 years ago is gone, its remnants are what this school is build up 
from. Foundations, columns, pillars, which were formerly interconnected as one whole, were 
fragmented and now live on in each of  the buildings. Reused and reordered, each fragment 
has turned into an individual building, with its own character, freed from the constraints of  
the whole and exposing what was previously hidden.

I dare to say that Bricolage gives the chance for buildings to change personality. When we 
look closely, we can spot that we are surrounded by Bricolage. Just look out of  the window. 
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You see the St. Canisius kerk, where we celebrate the christmas ceremonial each year. Have 
aW]�M^MZ�_WVLMZML�_Pa�Q\[�JIKS�TWWS[�[W�LQٺMZMV\�NZWU�Q\[�NZWV\�NIKILM'�4M\�UM�\MTT�aW]��<PQ[�
church has had a moving past. A long time ago it was the most outstanding building in the 
whole Molenstraat, with not one but two very high towers and a highly decorated facade. 
Very sadly, during the 2nd worldwar it was seriously damaged. But instead of  building a 
completely new church, the undamaged part was kept and repaired with a new facade. We 
would refer to this as Bricolage, because in the given situation use was made of  what was al-
ready there. This not only gave the church a completely new look but also a renewed identity. 
Did you hear what it said in the movie, that I showed in the beginning? With its new dress 
it proudly concluded: “They must think I am a roman temple”. Old and new were combined and 
JMKIUM�[WUM\PQVO�VM_��*ZQKWTIOM�OQ^M[�\PM�KPIVKM�\W�ZMLMÅVM�XMZ[WVITQ\a��

Let me try to explain this in an other way. You as pupils grow up and learn many new things 
year by year. But you always build on the experiences you have already made. From that 
aW]�KIV�UW^M�NZWU�WV�[\MX�\W�\PM�VM`\��,]ZQVO�aW]Z�[KPWWT�aMIZ[�aW]�OW�\PZW]OP�LQٺMZMV\�
stages and you go from being a preschool child to a primary school pupil to a graduate. You 
IZM�KWV[\IV\Ta�UW^QVO�WV�IVL�KPIVOQVO�aW]Z�QLMV\Q\a��)VL�JI[QKITTa�Q\¼[�VW�LQٺMZMVMVKM�_Q\P�
buildings and Bricolage. The shopping centre has become a school. 

But it is not only the physical material, which can be reused to create something new. A 
XTIKM�PI[�UWZM�\W�WٺMZ�\PIV�\PI\��5MUWZQM[��[\WZQM[��NMMTQVO[��MUW\QWV[��I\UW[XPMZM[��
LZMIU[�IVL�[QOV[��M^MZa\PQVO�\PM�*ZQKWTM]Z�ÅVL[�IVL�^IT]M[��KIV�JM�][MN]T�\W�PQU��<PM�
school is not only made up using parts of  the former shopping center, it also contains pieces 
that date back much longer and lay in the history of  the plot. It was discovered that on the 
site with its characteristic triangular shape, which was then still on the outskirts of  the city 
[WUM�����aMIZ[�IOW��\PMZM�_MZM�NIZUPW][M[��I�O]M[\PW][M�IVL�ITZMILa���ITJMQ\�QV�I�LQٺMZMV\�
NWZU���\PM�KP]ZKP��<PQ[�Q[�PW_�\PM�TQ\\TM�ÅTU�1�[PW_ML�aW]�QV�\PM�QV\ZWL]K\QWV�KIUM�IJW]\��
QV�_PQKP�IV�I\\MUX\�_I[�UILM�\W�TM\�\PM�J]QTLQVO[�[XMIS�QV�WZLMZ�\W�IXXZWIKP�\PM�ZMLMÅVQ-
tion of  the site. These buildings had formed a strong community around the church, the 
O]M[\PW][M�WٺMZML�PW[XQ\ITQ\a�IVL�\PM�NIZUPW][M�PIL�I�[\ZWVO�KWVVMK\QWV�\W�VI\]ZM��<PM�
voices of  these buildings had been lost for some time, but when you walk through the gar-
dens today, through the boarding house, the school, the church and the assembly hall, and 
if  you listen closely, you might hear them again. 

For architecture and urban planning, Bricolage, and this was fascinating for me to learn, 
carries at least two elements: On the more practical level the question of  reusing the material 
and elements of  buildings already on site; in its more metaphorical sense the challenge to re-
ÆMK\�WV�\PM�[XQZQ\�IVL�I\UW[XPMZM�WN �\PM�[Q\M�QV�Y]M[\QWV��\WLIa�IVL�QV�NWZUMZ�\QUM[��QV�WZLMZ�
to build on that when developing a proposal. 

The result was a concept for the Molenpoort that made „education“ the overarching theme 
of  the revitalisation of  the site. This is how the three areas became reality, which you can see 
today when you look out of  the windows. The church has been given more space. It is now 
intensively used by the congregation. Next door, a place for adult education was created. The 
Molenpoort Centre of  Education is attractive to people far beyond the immediate neigh-
JW]ZPWWL�IVL�\PM�KQ\a��<WLIa��\PM�KQ\a�Q[�XZW]L�\W�JM�IJTM�\W�WٺMZ�UWZM�\PIV�����KW]Z[M[�
there with a wide variety of  topics throughout the year. Finally, the third area saw the crea-
tion of  the Molenpoort School, whose 25th anniversary we are celebrating today.
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The building we are currently sitting in, which we now only know as the „Kas¹��,]\KP�NWZ�
OZMMVPW][M���ITZMILa�M`Q[\ML�_PMV�\PM�[PWXXQVO�KMV\ZM�_I[�J]QT\��0W_M^MZ��\_W�ÆWWZ[�PIL�
no windows and no access to the outside because they were enclosed by the centre. Only the 
\WX�ÆWWZ�ITZMILa�PIL�\PM�KPIZIK\MZQ[\QK�OTI[[�LWUM�\PI\�TM\�LIaTQOP\�QV\W�KMZ\IQV�IZMI[�WN �\PM�
shopping centre. At that time, it was decided to preserve this part of  the Molenpoort Passage 
and to give the building a new purpose. As you know, it now houses a canteen and an assem-
bly hall, which are regularly used by the municipality, by the Centre of  Education and also by 
the school. For me, it has been especially nice to see how the shared use has helped to bring 
people together. Outstanding examples for me are the annual Advent baking for young and 
old, the long table at the end of  the Vierdaagse or the discussion and singing circles organised 
by the Church congregation. Later we will hear a contribution from the „BQVOMVLM�5WTMVIIZ[“ 
WV�\PM�[]JRMK\�WN �[KPWWT��

Perhaps some of  you have already asked themselves what the wall between the individual 
LMXIZ\UMV\[�Q[�ITT�IJW]\��?Pa�LWM[V»\�Q\�Z]V�LQٺMZMV\Ta�WZ�[\ZIQOP\MZ'�<PM�IV[_MZ�TQM[�QV�\PM�
history of  the place. This wall was created by recycling the old structures of  the shopping 
centre, which in a way also here lives on.

But it was not only these walls that were reused. I have already mentioned that the „Kas“ 
was given a new purpose, but the main school building, the pavilion and the boarding house 
also convert old structures. The façade of  the main school building is as it is because the old 
structures used were left visible. Incidentally, the building is called the „Steamer“ among the 
students for a reason.  The association with an ocean liner was intentional and was deliber-
ately encouraged by the large metal plates, the rivets and the round windows. The steamer is 
UMIV\�\W�[aUJWTQ[M�\PM�RW]ZVMa�\PI\�\PM�[\]LMV\[�\ISM�WV�\PMQZ�_Ia�\W�OZIL]I\QWV��<PM�NIK\�
\PI\�\PM�XZWOZM[[�WN �\PM�RW]ZVMa�\PZW]OP�\PM�[KPWWT�aMIZ[�KIV�IT[W�JM�M`XMZQMVKML�\PZW]OP�
the move from the pavilion for the younger pupils to the large school building accomadating 
the older ones and within the school building through the ascent from the lower to the higher 
ÆWWZ�LQL�VW\�ZMUIQV�PQLLMV�NZWU�\PM�[\]LMV\[�NWZ�TWVO��<PM�X]XQT[�WN �\PM�ÅVIT�aMIZ�KTI[[�_MZM�
called „those from the upper deck“ from the very beginning.

,MIZ�X]XQT[�IVL�XIZMV\[��LMIZ�ITT�WN �aW]��I\�\PM�[KPWWT»[�ÅN\QM\P�IVVQ^MZ[IZa��1�_QTT��_Q\P�[WUM�
TQSMTQPWWL��VW\�JM�QV^Q\ML�IOIQV�\W�OQ^M�I�[XMMKP�ZMÆMK\QVO�\PM�N]Z\PMZ�LM^MTWXUMV\�WN �\PM�
school. Therefore, please allow me to venture a look into the future today, before I close:

As the last years, decades and centuries have shown, the world is changing in an almost ad-
venturous way and at an even faster pace. But one thing has also become clear: education 
will always accompany humanity. The experiences of  history have shown that this is essential 
for a prosperous life and a prosperous coexistence of  mankind and thus a prerequisite for our 
continued existence on planet Earth. 

)\�TMI[\�\PM�TI[\�\_MV\a�Å^M�aMIZ[�PI^M�IT[W�[PW_V�\PI\�UIVSQVL�Q[�KIXIJTM�WN �TMIZVQVO�IN\MZ�
ITT��[W�1�IU�PWXMN]T�\PI\�\PM�[KPWWT�_QTT�IT[W�KMTMJZI\M�Q\[�ÅN\QM\P�IVVQ^MZ[IZa�I[�I�TQ^QVO�XTIKM�
of  education and promotion in the best sense of  the term.
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