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. . 'FU Delft
Personal Project Brief - IDE Master Graduation

Handing over power: Socially just design process exploration project title

Please state the title of your graduation project {above) and the start date and end date {below). Keep the title compact and simple.
Do not use abbreviations. The remainder of this document allows you to define and clarify your graduation project.

start date 06 - 07 - 2020 04 - 12 - 2020 end date

INTRODUCTION **

Please describe, the context of your project, and address the main stakeholders {interests) within this context in a concise yet

complete manner. Who are involved, what do they value and how do they currently operate within the given context? What are the
main opportunities and limitations you are currently aware of {cultural- and social norms, resources {time, money....), technology, ...).

space available for images / figures on next page

In the last decade, a word-wide debate has grown around issues of social injustice and its relationship with oppressive
systerns and the reproduction of violence towards sorne groups in society. Social oppression is the action by which a
group of individuals uses its access to power to mistreat, abuse, and discriminate other groups of people. The
consequence of this oppression is a social hierarchy (by class, gender, race, religion, income, etc) in which the
dominant group kenefits from the oppressed or marginalized through their access to privileges, like the access to
certain rights, resources, and in general better life quality, The oppressed groups, on the other hand, have less access
to the same rights, fewer resources, less quality of life, and less access to power and participation in the processes that
lead o thelr own marginalization and that are instead guided by the dominant groups,

Of course, thisis a global and systemic problem that has been in our society for centuries and has been tackled from
many disciplines and fields, Nowadays, there is still a lot of work to do, and also a lot to do in the design realm,
especially if we realize how much design mediates in our realities and in the shaping of our world. Some authors like
Arturo Escobar (2018) and Sasha Costanza-Chock (2020) have highlighted the importance of working to examine and
transform design values and practices so they do not reproduce the same system of inequality mentioned before but
they boost a more inclusive and plural reality, These efforts should nat be limited to more just design outcomes but
also in the processes and dynamics used to achieve those outcomes (Vink, Rodrigues, Wetter-Edman, 2017). Especially
when talking about social design, the intentions of the designers are to have a "positive impact” in society and
specifically towards the most vulnerable, These good intentions, however, are not always easy to accomplish. When
designing with societal ambitions, wicked problems represent a challenge especially in the process of engaging
different stakeholdlers within a co-design approach in which political agendas and power imbalances still play a
fundamental role in decision making (Keshavarz, 2015).

In this light, when working with marginalized communities, a dermocratic and just process of design is not always
reached, Some voices tend to have more influence than others, and sadly the voices that end up having less influence
in the project are the same voices that have less power in society and that are more affected by social oppression and
by the conditions designers claim they are trying to change (these voices are human voices but the oppression can
also be towards the environment and other non-human beings). This means that even when participatory and social
design proclaims to include in the process the cornmunities they are designing for, it still exists a vertical relationship
between the "expert designers” hired by an institution with power and the individuals of the cornmunity (Figure 1),
This vertical relationship needs to be changed for two main reasons: firstly, the marginalized comrunities do not have
the leadership and enough control in the projects that are designed for and with them. Secondly, the knowledge and
practices of the communities involved cannot determine the end result butin a very superficial way, because
methods, goals, and expectations following the mainstream definition and theory of design practice are imposed on
thern. This imposition can be considered a form of colonization in design by which the dominant way of doing and
thinking Is forced on a community affecting the research and design practices, This type of colonization ends up
reaffirming the power of the dominants groups mentioned at the beginning of this introcluction and oppressing the
already marginalized.
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image / figure 1: ertical and horizontal relationship in participatory design processe
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image / figure 2. __ Project Approach (referenced in the "planning and approach” section)
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PROBLEM DEFINITION **

Limit and define the scope and solution space of your project to one that is manageable within one Master Graduation Project of 30
EC (=20 full ime weeks or 100 working days) and clearly indicate what issue(s) should be addressed in this project.

ASSIGNMENT **
State inZ or 3 se ing to r , design, create and / or . that will solve {part of} the issue{s) pointed
inition”. Then illustrate this assignment by indicating what kind of solution you expect and / or aim to
ice combinati f illustrated through ervice combinati
case of a Specialisation and/or Annotation, make sure the assignment reflects this/these.

This project will focus on the power relationship between the designer and the community when developing
participatory design processes, The praject aims to decolonize® these processes looking for a more inclusive and
democratic practice when working with marginalized communities and will propase interventions that look for the
comrunity control and ownership of the design process and its outcomes . Instead of having a vertical relationship
between the designer and the community members, this project will look for strategies to create a horizontal
relationship where power is distributed to all the participants of the project (Figure 1}, To develop this horizontal
relationship, the project will examine the education theory of Paulo Frefre and apply it to the social design practice,
For example, in his work, Freire develops different strategies to position the teacher (the designer) at the same level as
the students (the participants) creating a space where everybody teaches and everybody learns (Freire, 1970), In this
way, any type of power hierarchy is abolished and everyone's voice has the same influence in the creation of a project.
This frarnework will then be tested in a neighborhood in Rotterdarn Zuid, where the majority of inhabitants is
compesed of immigrant families, Rotterdam Zuid generally deals with a low social index compared to the rest of the
city and this means that the neighborhood has low levels in indicators like basic human needs, well-being, and
opportunities to progress, This graduation project will elaborate upon and benefit from previous participatory design
projects done by the Participatory City Making Lab (PCM) with marginalized cormmunities, among others in
Afrikaanderwijk, Rotterdam and Schilderswijk, the Hague (Mulder, Pucci and Havenaar, 2018)

*#n this context, decolonizing design refers to the recognition that the practice of design can be a form of oppression
and colonization and it proposes new ways of doing design outside the the margins of mainstrearn discourse (Ansari,
2018),

The assignment for this project s to develop a participatory design process that aims to be rmore democratic, and sociall
Justwhen working with marginalized cornmunities, The exploration has to be done by extrapolating principles from
Frefre's theory on pedagogy that should e tramstated to the design practice and tested frra real=world case scenario

The main research questions for this assignment then are the following:

RQ1: How are participatory design processes oppressing a marginalized cormmunity?
RQ2: How can participatory design processes be decolonized?
With the sub RQ2" How can Paulo Freire's theory be applied in a participatory design process?
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PLANNING AND APPROACH **
e the example w - more examples can be found in Manual 2) that shows the different phases of your
s, and how you plan to spend your time. Please note that all activities should i|tW|th|n

or 100 working days, and your planning shou
emony. lllustrate your Gantt Chart by, for instance, exp
tivities and/o s of not spending time on your grad

APPENDIX

startdate 6 -7 - 2020 4 - 12 - 2020 end date

FULL TIME DURING SEMESTER- FULL TIME 20 WE EKS, 30 ETC

CALENDAR MONTH LY AUGUST SEFTEMBER. OCTOBER NOVEMBER DIC
CALENDAR WEEK. 6 13[ 20 [ 27 [ 5 [ 10 [ w [ 24| 1 7 Jw Tz Tas] s [e]wlaw]a2 g | 6 | 23
PROJECT WEEK 1|2 | 3| 45|67 |8 9 |10 | n [12 [ 15 |14 |15 16 | 17 [ 18 [ 19 | 20

LITERATURE REVIEW
FREIRE' READING
FREIRE'S GUIDELINES
WORSHOP POWER DYNAMICS STUD ENTS/PLANNING
MIORISHOPANALYSIS
DEFINE CRITERIA FOR THE COMMUNITY TO WO WITH
INSIGHT ANALYSIS (FREIRE + WORKSHOP)
DEFINITION GF £ ERIMENT 1

RESEARCH
PHasE

REPORTING
(| EXPERIMENT 1 AND RESULTS
INS1 GHT ANALYSIS/REFLETION EXPERIMENT 1
OF ABESIGN PREPARAT G EXPERIEMENT 2
EXPERIVENT 2 AND RESULTS
TS| GHT ANALYSIS/REFLETION EXPERIMENT 2
PREPARATION EXPERIEMENT S
EXPERIMENT 3 AND RESULTS

LEARNINGS/REFLECTI ON BXPERIMENT 3
FINAL REFLECTION AND WRAP-UF OF EXPERIMENTS

REPORTING

g FINAL IZING REP ORT
srosect PRESENTATION
PR EPARATION 1

As shown in Figure 2, this project will be developed in a double diamond process. In the first diamond, called the
research phase, | will do a first literature review and semi-structured interviews with design students to answer the
research question: How are participatory design processes being oppressive with marginalized communities? After
this, | will go more in-depth on Freire's theory answering the research questions of: How can design processes be
decolonized? and How can Freire’s theory be applied to participatory design processes? This first phase ends by
extrapolating the guidelines that will inform the set-up for the second phase and also ends with the recruitment of the
participants to work with in Rotterdam Zuid,

In the second diamond, a Research through Design Approach will be taken. In this phase, | will investigate which of the
principles and practices from Freire's theory found earlier can be relevant in the social design context, For this, | plan to
develop a participatory design process through 3 iterations called experiments in Figure 2,

Through the iterations, | will find how the principles extrapolated in the first diamond are relevant for the practice of
design and more specifically for participatory design practitioners that are looking for a more democratic and just
approach when working with marginalized cornmunities. To be able to analyze and reflect on how the practices are
appliedin a real case, a relevant project that builds engagernent will be defined with the community of Rotterdam
Zuid in experiment 1, leaving space for developing the project, establishing a plan of action, and concluding it in
experiments 2 and 3.

As shown in the Gantt ¢hart, the research phase (in yellow) will take 7 weeks, After that, in week 8 the midterm
meeting is planned and also the first experiment has to be defined. From there, every experiment takes 3 weeks (blue,
red and orange) till the green light that is planned for the beginning of week 17 leaving the last four weeks for the
finalization of the project and the graduation ceremony for the first week of December, Two breaks are also considered
in the project, one in the week after the midterm meeting and the other one in the last week of October,
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MOTIVATION AND PERSONAL AMBITIONS
Explain why you set up thi C ] pro
ve semester EXUd ur ities (e point out the compet

lS()ﬂd| aming ar ] ress in this

of the Graduation Proj )
ool and/or mt:th(,u, ugy . Stick to no more than five dmlntmns

I believe design can have the ability to transform the values we have into tangible and concrete experiences, In this
way, design is quite a good manifestation of what we are and what we believe in, However, during this master and
even in my work experience before that, | also noticed that even if design mediates so much in our realities and has
such a big impact on our lives, it does not reflect everyones views, | realized that many times we designers choose how
people's lives should be defined and developed, And the worst part of it, is that many times we don't even take into
account the people that is getting more affected by design decisions by perpetuating and reproducing mechanisms
of inequalities,

I see this project as my attempt to try something different. The opportunity to be critical and aware of how we
designers work and the consequences that our profession implies. | don't want to feel that, by doing what | do with my
profession, | take away the right of others to define thernselves and their life projects. On the contrary, | would like to
support others in their self-determination so we can reach collective change. And for this, | need to start "small". | need
to start by understanding how we as designer relate to others and how this relationships affect the cutcome and the
systems we make part of,

The goals and skills | want to achieve in this project are: 1. Design Research competences, 2, Reflective and critical
attitude to rry work and profession, 3. Be able to present in a coherent and professional way the cutcomes of a design
research, 4. Explore the impact of design processes in the social justice field.

References:

- Ansari, A (2018). What a Decolonisation of Design Involves: Two Programmes for Emancipation. Beyond Change:

Questioning the role of design in times of global transformations: proceedings of the The Second SDN Design

Research Winter Surmit 2018, Retrieved from

https://www decolonisingdesign.com/actions-and-interventions/publications/2018/what-a-decolonisation-of-design-i

nvolves-by-ahmed-ansari/,

- Costanza-Chock, S, (2020), Design justice: Community-led practices to build the worlds we need, MIT Press.

-Escobar, A (2018}, Designs for the pluriverse: Radical interdependence, autonomy, and the making of worlds, Duke

University Press.

-Paulo Freire, 1970, Pedagogy of the oppressed. New York, Continuum.

-Keshavarz, M. (2015), Design-Politics Nexus: Material Articulations and Modes of Acting.

- Mulder, I, Pucci, E.L, &Havenaar, Y. (2018), Empowerrent through Making: lessons on sustaining and scaling

cormmunity practices (Chapter 7). In M. Dezuanni, M, Foth, K. Mallan, &H. Hughes (Eds.), Digital Participation through

Social Living Labs — Valuing Local Knowledge, Enhancing Engagement. Cambridge, UK: Chandos Publishing, pp.
-140.15BN 978-0-081-02059-3,

-Vink, J,, Rodrigues, vV, and Wetter-Edman, K. (2017), Designing Good(s)? Exploring the Palitics of Sacial Design

Processes, Design Management Acaderny Conference, Hong Kong, 3, 961-977.

FINAL COMMENTS

In case your project brief needs final comments, please add any information you think is relevant
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APPENDIX B
Matrix of domination

Chapter 2 - Section 2.1.1

The matrix of domination “is a conceptual model that helps us think
about how power, oppression, resistance, privilege, penalties, benefits,

and harms are systematically distributed” (Costanza-Chock, 2020, p. 20).

According to this theory, every individual receives benefits and harms
at the same time based on their location in the matrix. In this model,
the identities that usually have priviledges in the system are the ones
in the green section of the circle. In the other hand, the identities that
experience oppression are in the pink side.

Figure 1: The matrix of domination.

Adapted from: Erete et al., 2018.
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APPENDIX C

APPENDIX

Interviews with design practitioners. Procedure

and analysis

Chapter 2 - Section 2.1.2

This section of the appendix describes more in detail the interviews

carried out with students, mentioned in Chapter 2 in the report. More
specifically, the structure and procedure of the interviews is explained
together with the analysis procedure of the data gathered showing one

interview as an example.

Procedure
The interviews started by asking the participants some questions about
the general meaning of power and their own experience with it (Figure

4). Some of the questions in this section were:

What does power mean to you?
When was the last time you felt powerful?
When was the last time you felt powerless? !

After this first part of the session, participants were asked to recall a
project where they worked in a participatory design process with a
marginalized community. They named the main stakeholders of the
project to identify then who participated in the design process, who
benefited from the design, and who they thought was harmed or
experienced a negative outcome with the design. For the last part of the
interview, a model was developed based and modified on an analysis of
community participation made by Costanza-Chock (2020, p. 91). In the
model (Figure 6), the X-axis represents all the steps of the design process
based on the five phases model, including also the first phase of the set-up
and the last phase of continuation of the project. The Y-axis represented
the level of participation of the less privileged participants based on the
ladder of participation developed by Arnstein (1969) being Inform the
lower level and supporting community initiatives the highest. In the
interview, participants were asked to mark the level of participation of the

1. The questions about the general idea of power were inspired and
borrowed from the article written by George Aye, “Design Education’s
Big Gap: Understanding the Role of Power” that can be found on
https://medium.com/greater-good-studio/design-educations-big-gap-
understanding-the-role-of-power-1ee1756b7f08
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STRUCTURE OF THE INTERVIEWS

JRPOSE

EXAMPLES OF QUESTIONS

DATA COLLECTED

ticipants about the
ower and oppression
ey meant for them

-What does power mean to you?
-What isthe best thing about having power?
-When was the last time you gave power away?
-When was the last time you felt powerless?

Ideas, thoughts and quotes wrote on
digial post-its

bject, identify the

\at participated in the
 benefited, who was
\ad more power in the
act and why

-Write down the stakeholders of your project
-Who participated in the design process? Who was
harmed, who benefited?

-Who do you think had more power and why?

- ldeas, thoughts and quotes wrote on
digial post-its
-Venn diagram with the stakeholders
that participated in the design
project, who was benefitted and who
was harmed

sel of participation of
y in every phase of the
on Arstein's ladder of
ticipation

Valuete thelevel of participation of the communityin
every phase of the project

-Acurve of participation

ractices, stratgies and
to give more power to
d communitiesduring
e process

-Do you think the community had enough power
duringthe process
-How could you have give the community more
power and control?
-How do you think the project might have been
different if the community had more power?

Ideas, thoughts and quotes wrote on
digial post-its

Figure 2: Summary of the activities done during
the interviews. The table shows the different
sections of the interviews, the purpose, some
examples of the questions and finally the type

of data collected for the analysis.
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less privileged members in the project to reflect later how that was related
——— : to the notion of power.

Finally, some last questions were asked to reflect on better practices and
2. Whe doyou ke about hving power? how to balance power in the PD processes. Some of these questions
were: Do you think the community had enough power during the
process?, How do you think the project might have been different if the
S community had more power? And What would you do differently in the
process to give more power to the community?

T — A table that summarizes what was done in the interviews can be seen in

Figure 2.

5.When was the last time you took power away from someone?

Figure 3: The supporting
material for the four sections
6.In what situation you don't trust yourself with a lot of power?

in the interviews before using

them.

7.When was the last time you felt powerful?

1.Can you recall your last design project with a marginalized community? 3.How was power manifested during the project?

8.When was the last time you felt powerless?

.‘.Iﬂ‘ - | m‘ﬂl ‘[]

2.Write down the main stakeholders of your project 4Who do you think had the most power and why?
9.How do you think power manifests in design projects?

1.Thinking about the actors that were more vulnerable, map their 2.Do you think the community had enough power during the
participation level in all of the stages of the project process?

h
‘Supporting comm 1 3.How could you have give the community more power and
iniatives control?

4.How do you think the project might have been different if
. the community had more power?

Acting fogether

Deciding together

Consultation

DEGREE OF PARTICIPATION
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1.Can you recall your last design project with a marginalized community?

You may have heard of the plastic problem in Indonesia: an endless stream of plastic is accumulating and leaking into the environment and the
worlds oceans at an alarming rate. Plastic has become deeply integrated into people’s daily routines and is seen widely as a necessity in Indonesia.

What if we were to change these routines and make them single-use plastic free?
The design challenge was to rethink the way clothes are cleaned in Jakarta’s laundry industry without the use of single-use plastics

For three months my team and | were fully immersed in the context, living in Jakarta and conducting qualitative user-research. Through deep
interviews, observation, internships at laundry shops and co-cre- ation we were able to map the context and redefine the problem. We discovered

that post laundry shops are small family businesses with

a day-to-day mindset, that do not have the financial means or the long-term-perspective to change their routine to be more environmen- tally
sustainable. Furthermore, we quickly learned that laundry shops do not perceive plastic as a problem; instead they see it as a necessity which
facilitates their daily operation in a convenient and affordable way. With our design intervention we aimed to enable these laundry busi- nesses to
adapt single-use plastic free solutions by providing them with financial security and ease.

2.Write down the main stakeholders of your project

Team
in.pact (4

e | BN

students)
intern that the fact that he
he was in was from

: indonisia he was
the project not representing
team the whole group

Figure 5: Section 2 of the interviews where the
participants were asked to recall a project and

reflect on them with the lens of power dynamics

1.Can you recall your last design project with a marginalized community?

2.Write duwn the main stakeholders of your pro‘«:l

Kiloan Laundry
shops (family
owned laundry
services) lower
class

Waste
management
system of
Jakarta

Bagas (indonesian Laundry
project team )
member that is service
now running the clients
project after we

handed it over) (secondary)

Environment

3.How was power manifested during the project?

4 Who do you think had the most power and why’
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3.How was power manifested during the project?

we had . ; "Bule" they

a lot of time Is white wouldnit
esencial say no to

power stranger us

4.Who do you think had the most power and why?

we made big i he wanted the other
decisions. We J USt we had direction and we
. . g . had our own goals
Decide which INVO |V€d two main we neded to decide

direction to go . . . Al ith
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their participation level in all of the stages of the project
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Figure 6: The model to represent
the level of participation of
the community in the different

stages of a project
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4How do you think the project might have been different f

ihecomminy b mre o Figure 7: Last section where

- participants reflected about

Sl good practices and lessons

. leart.

2.Do you think the community had enough power during the
process?

3.How could you have give the community more power and
control?

4.How do you think the project might have been different if
the community had more power?

5.Lessons learned
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Analysis

After all the interviews were conducted, all the qualitative Power in the process

B B EE
=

data (quotes, anecdotes, notes, etc) were interpreted and
analyzed with a digital adaptation of the on-the-wall method

(Sanders & Stappers, 2012) using the same online platform 2 - =
Miro. The insights were categorized in different clusters - =
giving valuable information about power, how it manifests = = BE==E
in design processes, and what could be good practices to -f_: ; =

horizontalize relations and balance power dynamics. An

image of the digital on-the-wall analysis is shown in the next

pages, Figures 8 and 9.

AR
I
I
(il
i

Figure 8: Anasysis on the wall with the clusters

found.
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Challenges

Bad practices
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Notion of power

Figure 9: Analysis on the general concept of power
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APPENDIX D

APPENDIX

Frerian concepts in detail

Chapter 2 - Section 2.2.3

His efforts must be imbued with a
profound trust in people and their creative
power. To achieve this they have to be
partners with the students. For the role

of student among students would be to
undermine the power of oppression and
serve the cause of liberation (Freire, 2000,

p. 75).

Co-Learning
(teacher-students, students-teachers)

One of the most important aspects of problem-posing education is

the relationship developed between students and the teacher. In this
method, by establishing a non-hierarchical relationship, students are
empowered by receiving advice and support but in a non-directive
way (Campbell and MacPhail 2002). In the education that seeks for
liberation, there is no complete knowledge possessed by the teacher. In
Freire’s words: “the teacher must know that both learning and teaching
are in a contradictory dialectical process, in which the better one
learns, the better one can teach, and the more one teaches, the more it
is possible to learn” (Freire in Freire etal,198S, p.9). This notion means
that Problem-Posing education promotes spaces where all participants
(teachers and students) can learn equally during the process of co-
constructing knowledge, becoming responsible for a process in which
all grow. The situation does not mean that the teacher does not have
previous knowledge or cannot propose any topic to the students but

it means that the educator cannot impose any view or choices without
consultation and reflection with the students.

The contribution of this concept to the alternative
understanding of a decolonial PD process:

In PD processes this concept could inspire to foster democratic activities
of mutual learning and collaborative work that can bring to community-
led solutions that are not determined from a top-down approach. As

it was also mentioned in the analysis of the interviews, tailoring the
process and adjusting the methods used seems to go in line with Freire’s
propositions. Participants should be able to discuss the methods and
adapt them based on their own needs, desires, and capabilities. When
getting in contact with the community, the designer needs to have an
open mind and a sense of incompleteness (Freire, 2000) to be able to
engage with participants and have the complete trust of entering a space
of learning from others and not “teaching” as an expert.
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Dialogue

Related to the concept of co-learning, Freire specifies that cognition

is impossible without dialogical relations (Freire, 2000). According to

the philosopher, for students to be co-learners in the process, all the
actors involved have to engage in a process of dialogue. In the learning
space there can'tjust be one person talking (as what happens in the
banking model), but all the actors have the right to speak. In PO, Freire
explains that there are some preconditions to enter dialogue. In the first
place, Freire talks about love for the world and humanity. The second
precondition for dialogue is humility which means respecting the
experience, the knowledge, and the expectations of others (Freire, 1985).
Faith is the next requirement for dialogue which means believing in the
power of people to intervene in the world before even meeting them. This
type of power relates to the concept of “power to’, as the inherent capacity
and ability of all beings to intervene in the world. The next precondition
is hope; because it is just with hope that the dialoguers can continue
working as they expect something coming out of their efforts (Freire,
2000). Finally, a true dialogue is impossible without people engaging in
critical thinking (for a visual summary of the concept of dialogue and its
preconditions, see figure 10).

The contribution of this concept to the alternative
understanding of a decolonial PD process:

Dialogue (with its preconditions) is the way to create trust between
participants (Freire, 2000). As was mentioned in the interviews, the lack
of trust can be a problem when engaging communities in participatory
design practices. One good strategy discussed with the interviewees
suggested that spending time with people could be a good practice to
develop trust. In this case, Freire’s theory adds one more strategy, as
dialogue creates a horizontal relationship between social actors. Looking
for spaces of dialogue seems crucial to build trust and power-balanced
relationships. In addition, as one of the preconditions of dialogue is faith
on the capacity of the people to change reality before even meeting them.
This concept could be interesting for the design practice as it presupposes
an attitude of humility from the designers who, because their trust in the
community and their creative power, have the capability to value others’
knowledge even when different from theirs.
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Because dialogue is an encounter among
women and men who name the world, it
must not be a situation where some name
on behalf of others. It is an act of creation.
(Freire, 2000, p.89)

Men and women who lack humility (or
have lost it) cannot come to the people,
cannot be their partners in naming the
world. Someone who cannot acknowledge
himself to be as mortal as everyone else
still has a long way to go before he can
reach the point of encounter (Freire, 2000.
90)
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Love
Humility
Faith
Hope
Critical thinking

Figure10: Dialogue with its preconditions and

the result: Trust

APPENDIX

]7 Trust

Critical Reflection:
examination of ourselves and our reality

Most scholars seem to agree that critical reflection in Freire refers to
examining everyday realities and to analyze the relationships between
individuals in their contexts and structural oppression (Jemal, 2017). For
Freire (2000, p. 86), “not oppressive order could permit the oppressed

to begin to question: Why?” and this means to think about underlying
structures that determine many of our experiences in our specific
contexts. Ultimately, critical reflection requires participants that can
discuss the status quo in their socio-cultural context and question the
power dynamics surrounding their social identities (Jemal, 2017).

The contribution of this concept to the alternative
understanding of a decolonial PD process:

Critical Reflection can be related to some of the research done about
oppression in the previous chapters of this report. As was noticed,
oppression is a situated experience depending on the position of
social actors in the matrix of domination and can be experienced in
three different levels (personal, community, and systemic). Under
this principle, a PD process inspired by Freire should look for critical
reflection and the possibilities to ask ourselves the question “Why?".
By analyzing the contexts and promoting a deep understanding of its
situations, all the actors involved can see the complexity of reality and
start proposing solutions and ideas that question the status quo.
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From individuality to collectivity

For Freire, critical reflection becomes the vehicle for the development

of critical consciousness among people. For the philosopher, it is
necessary to realize one’s power to then be able to engage in collective
action for the transformation of the oppressive reality. That is to say,

that after acknowledging one’s situated experience of oppression and
understanding the interdependence we have with others, we can develop
asense of belonging and a collective voice.

The contribution of this concept to the alternative
understanding of a decolonial PD process:

When not just the members of the community but also the designer can
think about the project as a collective effort, it is easy to see the designer
as an actor that supports the process, rather than the person than
individually leads it. APD process inspired by Freire would probably look
for strategies to value everyone’s skills and knowledge and see how they
can be implemented in the project as a common effort.

Meaningful thematics from the context

For Freire, the starting point for the whole pedagogy program is the
thematic research done by reflecting on the daily life of individuals

in their context. After the research, the teacher can use explanatory
examples and information from the students’ lived experiences to
continue the process and propose solutions to the problems. In a critical
pedagogy framework, students are empowered to shape the course of
their own education towards addressing themes that affect them the most
in their daily life. This means that students can determine the projects
that they want to work on by engaging in discussions, brainstorming, and
feedback (Noel etal. 2019).

The contribution of this concept to the alternative
understanding of a decolonial PD process:

In chapter 3 was already discussed the necessity to frame the problem
with the community as one efficient way to balance power.
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“While no one liberates himself by
his own efforts alone, neither is he
liberated by others,” (Freire, 2000,
p.66)

“The starting point for organizing

the program content of education or
political action must be the present,
existential, concrete situation, reflecting
the aspirations of the people”

(Freire, 2000, p.95)

“Is an overcoming | feel that the
beginning of an educational practice
must be the understanding of the world
that the learner has or has had, and
not the world-view and the knowledge
system of the educator”

(Freire in Freire et al, 1985, p.8)
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“We must pose this existential, concrete,
present situation to the people as a
problem which challenges them and
requires a response—not just at the
intellectual level, but at the level of
action”. (Freire,2000, p.95)

“This struggle is possible only because
dehumanization, although a concrete
historical fact, is not a given destiny
but the result of an unjust order that
engenders violence in the oppressors,
which in turn dehumanizes the
oppressed. [...] In order for this struggle
to have meaning, the oppressed must
not, in seeking to regain their humanity
(which is a way to create it), become

in turn oppressors of the oppressors,
but rather restorers of the humanity of
both. This, then, is the great humanistic
and historical task of the oppressed:

to liberate themselves and their
oppressors as well. “

APPENDIX

With Freire, by prioritizing the community context and life experiences,
the designer gives the possibility to the community to take the lead

in determining the situations they want to work with and frame the
problem based on their understanding and experience in the context.

Solving problems as a challenge

Paulo Freire affirms that problem-posing education must be challenging.
Students will feel challenged when they are posed with problems relating
to themselves and their context. “Their response to the challenge evokes
new challenges, followed by new understandings; and gradually the
students come to regard themselves as committed” (Freire, 2000, p. 81).
In PO, the teacher is not assigned the task to give answers to the student’s
problems. Instead, educators have the duty to challenge participants to
explore the problems and the situations and create themselves solutions
for it. In this way, students identify the “limit-situations” that oppressed
them and then, imagine the possibility of new makings or what Freire
calls “untested feasibilities” (see Figure 11)

The contribution of this concept to the alternative
understanding of a decolonial PD process:

APD process inspired by Freire gives importance not only to the
understanding of reality but also to find solutions that can be translated to
actionable plans never tried before. In accordance with the idea of praxis,
according to Freire the reality can be changed just by the continuous
cycle of reflection and action (praxis).

Liberation comes from the oppressed

One of the most interesting concepts in PO is that liberation from
oppressive systems comes from the oppressed and not from the
oppressors. In fact, the oppressed, in an act of love opposed to violence
are the only ones that liberate both social actors from the oppressive
system. Not to become themselves the new oppressors but to restore the
balance in the relationship building a new identity outside the binary
oppressor-oppressed.



APPENDIX 33

The contribution of this concept to the alternative
understanding of a decolonial PD process:

By understanding that the project should envision social change and as

a consequence the liberation from the oppressive structures of power,
the community involved in the process is empowered to change those
structures. In this way, by reflecting and acting, the members of the
community should be able to liberate themselves from the system but
also liberate the designers as they also make part of those same structures.

Figure 11: Representation of reality where once
individuals find a limited situation they can also

see spaces in the untested feasibility.

Limit-situation . Untestgfi
Feasability

Reality
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APPENDIX E
Slides for co-reflection activity

Chapter 3 - Section 3.2

The next images are the slides to support the explanation of the failed
activity that was not developed in the context but that was used as
material for reflection. In the slides, it can be found the goal and the
purpose of the activity, the the main timeline and the relation with Freire’s
theory. After that, the slides showed what was going to be explained to
the participants about the matrix of domination. Finally the presentation
showed the axis from which the participants could choose a stamp and
an idea of how the poster would look like.

2O b

Exploration 1



b

Goal of the Activity

Support participants to become aware of oppressive systems
and practices by developing consciousness of their social identity
and reflecting on how it shapes their lives in specific situations/
moments in the neighborhood.

&

Purpose of the Activity

1. Have a first approach to the inhabitants of the neighborhood, break the ice
from a bottom-up perspective
2. Collect data about situated experiences in the neighborhood
3. Gather volunteers that want to engage in the next activities of the project if
possible



To engage people to an activity and fo speak
about the neighborhood and their experiences

To build @ common ground for critical reflection
and select situations/moments that show how
oppression manifests in the confext

Engage people in doing something thot they
can take with them after the activity.

The poster is the artefact that makes us reflect
on positionality and have a dialogue while
printing it

Translate the theory learn to specific situations
in the neighborhood that can be valuable data

for the next explorations

Having the data of the situations and moments
hat peaple related fo their own experiences of
oppression will be important for next activities

N\

INVITE PEOPLE TO THE
EXPLORATION SPOT

Engage with the context developing acfivities
in the field and ooking for people that want
o participate in the program

Woman
White
Educated
Muslim

N\

SIMPLE AND BRIEF
EXPLANATION OF
INTERSECTIONALITY

Liberation from oppressive systems and
critical reflection

Trans
Educated
Black
Upper Class

N\

POSTER MAKING
ABOUT PERSONAL
POSITIONALITY WHILE
HAVING A DIALOGUE

Praxis
Co-Learning
Dialogue
From individuality to collectivity

Man
Bisexual
Young Adult
Working Class

N\

IDENTIFY SPECIFIC
SITUATIONS OR
MOMENTS RELATED WITH
OPPRESSION

Explore specific situations in the confext

Have different views

NV

N\

'WRITE THE SITUATIONS
DOWN AND HANG THEM

Situations are the base 1o later on identify
themes for creativ solutions



AGENT

DISCRIMINATE OPPRESS
A —

TARGET TARGET TARGET

Adapted from: hitps://msw.usc.edu/mswusc-blog/diversity-workshop-guide-to-discussing-identity-power-and-privilege

TARGET

Adapted from: hitps://msw.usc.edu/mswusc-blog/diversity-workshop-guide-to-discussing-idenily-power-and-privilege



AGENT

(Dominant Group)

Sexual Orientation
HETEROSEXUAL

Religion
CHRISTIAN/ATHEIST

Education
FORMAL EDUCATION

Abili
ABLE-BODIED L7

ADULT/YOUNG ADULT
ENGLISH
UPPER/UPPER MIDDLE CLASS
Ethnicity
EUROPEAN HERITAGE

Body|Type

Stafus
CITIZEN

OO oL

QUESTIONS DURING THE POSTER MAKING

What priviledge/discrimination have you experience with this identity?
What advantage/disvantage have you experience as a result?

CARDS TO FILL AND HANG

IHAVE EXPERIENCE  BECAUSE REFLECTING ON MY EXPERIENCE | HAVE
OFMY____ IDENTITY LEARN THAT...

IN THIS SITUATION IN THE
NEIGHBORHOOD:

BECAUSE...

I want to keep in contact and participate in more
activities like this one!

My name is:

My phone number/email is:

TARGET

(Minority Group)

PEOPLE OF COLOR/INDIGENOUS/BLACK

WOMAN/TRANS/INTERSEX/GENDER QUEER

LGBTQIA+

MUSLIM/JEWISH/OTHER

LIMITED FORMAL EDUCATION

LIVING WITH A DISABILITY

YOUTH/ELDERLY

NON-ENGLISH

MIDDLE CLASS/WORKING CLASS/POOR

NON-EUROPEAN HERITAGE

RESIDENT/NON-STATUS

OO oL

-MY MULTIPLE IDENTITIES-
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APPENDIX F
Final analysis of the takeaways

Chapter 5 - Section 5.1.1

Figure 12 shows a summary of the findings of each exploration. They

are clustered in three different levels. There is the level of “the process”
that represents the ways and practices in which as a designer I entered
into a power balanced relationship with the community. The second
level is the level of the “manifestations’ or the level of “what the process
allows to happen” in which I make explicit some situations I experienced
or knowledge that can be gained thanks to this new way of entering

in relationship with the community. The third level is the level of the
“knowledge of the context” in which the content does not depend on

the process but just makes explicit the topics and the problems the
community is facing and that I discovered thanks to this project and the
dialogues I had with the community.

As can be seen in the figure, the explorations from 1 to S are mapped with
their relevant findings. The Iteration 1 is just included to remember that
that activity was framing the designer as a facilitator but the findings are
not included here. Those findings were crucial for the new understanding
of the process and determined the new approach for the project but

they don’t show how this new approach can be carried out. Exploration

6 isalso notincluded as it was not necessarily an interaction with the
community and the reflections regarding that exploration were related to

the impossibility to meet because of the circumstances.
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THE PROCESS

MANIFESTATIONS

APPENDIX

Finding a common care that
can lead to critical co-reflection
and possible framing

Being ready to compromise

Seeing the project as a
collaboration beyond the
design practice and skills

Understanding the members of
the community as equal
partners in the process

Feeling uncomfortable of taking
pictures: break the bond
beyond the project and
reafirming the distinction
researcher/obj. of study

Allows situations where the
designer doesn’t have the
control and other aspects of
their social identity can be
exposed

E5

FACILITATOR

+ POWER OVER

KNOWLEDGE OF THE
CONTEXT

Figure 12: Findings of the explorations gathered

in the three different levels

COLLABORATOR

Gentrification

Multiculturality in the
neighborhood

The fear of the other
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Seeing the process as a
collaboration talent based:
everyone brings different
expertise to the table.

Allowing the community to be
the one inviting the designer fo
participate. Be part of activities
framed and developed by the

community, their
understandings, experiences
and values

Allows to engage with people
in a more personal and closer
level that is not reached
between facilitator-participant
but just by sharing the same
experience

Allows the possibility to see
other ways and expressions of
participation not conceived by

the designer (or design)

Allows the possibility to see
how the community frames
their own problems and how
the perceive their current reality

Allows more desiderability and
openess for change

Allows to avoid the
engagement to be framed by
the designer biases and
assumptions

E4

Being in the back seat: the
process of discovering the
context is guided by the
community

Adhering to social movements
in the context, looking for
volunteering opportunities.

Acknowledging and valuing the
relationships with the members
of the community

Identifying moments and
situations in daily life in the
context that designers could

join

Valueing people's stories and
personal experiences by giving
them the opportunity to show
themselves as they want and
not mediated by a designer
activity

Allows switching the roles: the
members of the community
being the ones who help the
designer

Allows participate in private
activities of the community that
otherwise would not be
reached

E3

Reparation of public gardens in
the neighborhood by some of
the inhabitants

Aspects of Subaas life: his
childhood, the different jobs he
had in The Netherlands, his
spiritual believes, etc

PARTICIPANT

- POWER OVER

Gentrification topic

Allows to experience and learn
from situations that could not
be reached with a workshop or
a session prepared by an
"outsider"

Allows to encounter new ways
of thinking and being in the
world that could broaden the
understanding of the context

E2

Aspects of the life of some

inhabitants in the

neighborhood. Some of those
themes could be related to
topics of oppression and
equality even if not framed in
that way in that particular
moment.

Going without a structure

Avoiding disruptive
interventions in the context

Looking for opportunities to
engage with people in a
natural way

Allows being aware of
pre-conceptions and biases

Allows using methods from
other fields as an opportunity to
avoid biases, labeling, etc

E1

Richness of the context
Main activities
Main places for interactions

A
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On the wall analysis for reflective questions

Chapter 6 - Section 6.1.2

Setting

up .
activity

Imposin;
What is in P 5

Underlying Abstract Exposure and " T
p;r';;z::\:s’ Assumptions academic representation Labe"mg Accesibili
: theory

. No need
to be

disruptive

—
Sharing .
and asking

instead of
explaining

W

Figure 13 shows the analysis on the wall conducted to
develop the reflective questions. Some of the findings were
used as material for the intriduction and the explanation
of the process, while others to understand the role of the
designer, how to develop power balanced activities, etc.
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Figure 13: Analysis on the wall with the findings

and the questions gathered from them
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APPENDIX H
Reflective questions for other designers

Chapter 6 - Section 6.2

The next images are the ones that make part of the final document of
the reflective questions. The document includes an introduction to the
topic and the idea of a decolonial PD process. Next the questions are
divided into three main groups: (1) How to conceive an alternative
understanding of a PD process (2) How to position myself as a designer

is this process (3) How to engage with the community.
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REFLECTIVE QUESTIONS
FOR A DECOLONIAL PD PROCESS
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CONTENT NTRODUCTION

THE PRE-PROJECT

1. CONCEIVING AN ALTERNATIVE
UNDERSTANDING OF A PD PROCESS

The call for joining the project
Collaboration instead of participation
Seeing design as a support for something bigger

2. POSITIONING THE DESIGNER
IN THE PROJECT

My own stand and expectations
Defining my role
Considering other actors with power

3. ENGAGING WITH THE COMMUNITY

Knowing the community
Looking for dialogue spaces
The designer as a participant
The designer as a collaborator

CONCLUSIONS
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INTRODUCTION

Participatory Design is usually understood as an
approach that aspires to include in the design process
the people intended to use the outcome. Especially
when PDis used to work forsocietal change, this practice
aftempts to address inequality issues and intends to
have a “positive impact” in our society and the most
vulnerable. However, this is not always accomplished
especially when engaging different stakeholders in
a complex context in which political agendas and
power imbalances still play a fundamental role in
decision making and the reproduction of oppression.
Even so, PD can indeed be a powerful tool to balance
power and give voice, agency, and ownership to the
marginalized communities we work with. As designers,
we can help this purpose by giving aftention to the
power dynamics in the PD process and especially in
the way we engage and build relationships with the
members of the community.

These questions are made for design practitioners
who are interested in finding new ways of doing
PD delinking their role from the normalized
practices for a more power-balanced and socially
just practice when working with marginlized
communities.
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THE PRE-PROJECT Anewunderstanding of PD suggests that fora power-

PRE-PROJECT

balanced and democratic project, the structure of
the process including the goal, the framing, and the
phases among other elements, should be defined
with the community in the context. Imposing a project
structure without any consultation with the people
we are going to work with, can already have power
disbalances as many designer’s assumptions and
biases would be already embedded in it. To build a
plan with someone trust and open communication
are needed. Taking this into account, building strong
relationships with the community based on mutual
understanding is a crucial step before the planning
of any PD project that aims to contribute to social
change. How we enter info a project and engage
with a community will determine the dynamics of
the rest of the process. So, starting with the right
foot will facilitate a more just and democratic next
phases.

PROJECT

The questions in this document will focus on the pre-
project phase. This means that the questions posed
here are going to support you in reflecting on the
following levels:

1. Conceiving an alternative understanding of a PD
process

2. Positioning the designer in the project

3. Engaging with the community

APPENDIX
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RE-DESIGN OF THE DESIGNER

As the PD process is going to depend on the
community, there is not just one way to develop
a power balanced project. For this reason, this
document is not aiming to impose any specific
way of doing things but to pose some questions to
reflect on the process and challenge our normalized
assumptions. Hopefully, the questions will support
you to think about your role as a designer and in
this way reflect on the dynamics with others inside
the context.

This reflection can be seen as a loop. Once you
redesign your role as a designer, also the dynamics
inside the project will be redesign, changing you
back again.

So, let’s start!

RE-DESIGN OF THE DYNAMICS

49
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CONCEIVING AN ALTERNATIVE UNDERSTANDING
OF A PD PROCESS

APPENDIX
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The call for joining the project

Reflecting on how a PD project is initiated and why could help you realize your position
and the community’s in the process. Sometimes as designers we expect to have a fixed
group of people to work with without questioning the motive or the dynamics under
which the participation is being framed. These questions may support you in analyzing
the power dynamics behind the call for participation.

» Who is making part of the PD process?

» How is the community contacted to join the
project?

» Who is deciding who participates in the
process? Why?

» Who is making the call for participation? Is it
someone from the community? Is it an outsider?

» Under which circumstances is the community
participating? Can they be feeling obligated to
do so?

» Do the members of the community have the
possibility to say no to the project or activities?

» What are the reasons the community has to
join this project? Am | assuming those reasons?
How can | corroborate them?

» What role am | expecting the community
to have in the project? Is it a primary role?
Secondary? Why?

51
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Collaboration instead of participation

In a power balanced process thinking about just participation can be a bit limiting. Participation
can give the idea that the project is based on something that the designer creates and the
community takes part afterward. The ownership, in that case, seems to be on the designer’s
side. However, for more balanced dynamics, understanding the project as a collaboration with
the community could help in sharing control and ownership to the people we are working with.

» Am | prepared to change the project direction
if needed after starting my work with the
community?

» Am | willing to build a plan and a project
structure with the community | am going to
work with?

» Am | prepared to share the decision making in
this process?

» Am | willing to consult the community in all
the stages of the process?

» Am | willing to give credit and recognition to
the community for this project?

» Am | prepared to trust the people | am going
to work with and their creativity?

» Do | trust a valuable outcome even if it does
not match my initial expectations?
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Seeing design as a support for something bigger

To level the power dynamics in a PD process it is important to understand that a project that
tackles social issues in a complex system cannot revolve only around the design practice. There
are many other kinds of knowledge and expertise that could support social change and is our
task to acknowledge them. Understanding that design skills are something we bring to the
table together with other practices and capabilities is recognizing that we are working with
others as equal partners in the process.

» What kind of knowledge is this project giving
priority?

» What other skills or capabilities could be
needed in this project?

» Do | trust the skills and knowledge of the
community?

» How can | ensure to give space to the
knowledge of the community in this project?

» Am | willing to see my design skills as a
support for the community?

» Am | prepared to step out when the situation
requires me to do so?

» Am | willing to postpone or cancel any plan
or activity | planned because it might harm the
community or is not adecauted for the context?
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POSITIONING THE DESIGNER IN THE PROJECT
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My own stand and expectations

Expectations and stands towards PD projects can largely determine the ways in which designers
relate and engage with the communities they work with. Reflecting on the intentions and beliefs
we have before starting a project can help us to be more conscious about the ways we engage
with the members of the community. The next questions can support you reflecting on the value
you want to bring to the project and your own expectations from it.

» What does participation mean for me?

» Why Am | interested in joining this project?
» What do | want to gain with this project?

» What are the outcomes | expect?

» How am | needed in this project?

» How can | contribute to this project?

» What is determining my expectations?
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Defining my role

A new understanding of a more socially just and power balanced PD process entails changing
the perspective we have about our role as designers and give away part of the control we
normally have in the design process. Giving control to the community we are collaborating
with, will give them more accountability and ownership which is ideal for processes that aim to
trigger and maintains social change.

» What is my role in this participatory process?
» What power or privilege my role has?

» Who is giving me this role?

» What tasks does my role entail?

» Am | prepared to re-evaluate my role with the
community?

» Am | prepared to adapt my role to what the
community needs?

» Am | prepared to negotiate my tasks with the
community?

» Am | willing to give control of the process to
he people | will work with?

10
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Considering other actors with power

When designing with societal ambitions, as designers we will also have to engage with other
social actors besides the community. Whether these actors are a private or public institution,
a university, an ONG, etc, they will exercise power over the project, the designer, and the
community. Being conscious of those power dynamics may help you to understand how they
affect your relationship with the community and how your actions and attitudes could be a
consequence of those dynamics.

» Whose agenda is following the project?

» Who is benefiting from the project? In which
way?

» Who is taking the decision in the project? Who
has the last call in a decision? Why?

» What is being required and expected from
me? Who is requiring this from me?

» How those requirements can affect my
attitude in the project?

» How can these requirements affect my
relationship with the community?

» Are the expectations of other actors aligned
with the ones of the community? In which ways?

» Can the community be harmed by the
expectations of the other actors? In which way?

1
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ENGAGING WITH THE COMMUNITY
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Knowing the community

If as designers we are aiming to level the power dynamics between ourselves and the community,
we first need to take the time to know the people we are collaborating with as equal partners
in the process. This means considering their knowledge, their values, but also what are they
already doing in the context. In this way, it should be easier to esablishing a collaboration
based on mutual desiderability for change.

» What is the background of the community?

» What is important for this community? What
does the community care about?

» What are they doing already around this
care?

» How can | support them with what they are
already doing?

» How do my values align with theirs?

» Why collaborating with me could matter to
the community?

» What do | have to offer in this collaboration?

13
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Looking for dialogue spaces

Looking for spaces for dialogue with the community is a basic but fundamental element when
engaging in a power balanced PD process. Having open communication with a member
of the community without the mediation of a design activity can help both to broaden the
understanding of the other without limiting the identities to the aspects that fit a determined
activity.

» What places in the context can | go to meet
and talk to people?

» Am | considering the time in the project for
dialogue and relationality?

» Am | prepared to leave judgment aside and
be an open listener?

» Am | willing to spend time with the community
outside the design activities?
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The designer as a participant

Being invited fo be part of activities already happening in the context can help us to perceive the
context as the community does. Based on the member’s understandings, values, and beliefs,
the context can emerge as something more complex and rich than the design view. These
simple questions may help you reflect on strategies to look for spaces for your participation

» Are there any activities in the context
prepared by the members | can join as a
participant?

» Why are those activities relevant for the
community?

» How can these activities make me be more
familiar with the members of the community
and the context?

» Is there any possibility of volunteering
or offering my support in activities already
happening in the context?
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The designer as a collaborator

Engaging in a power-balanced way does not mean the designer cannot propose any activity
for the community. As we saw fill this point, it is first necessary to sense the context and be
part of it in a non-disruptive and respectful way. Once the designers have established valuable
relationships with the community it is possible to start thinking about activities to carry out in
collaboration with the members and in this way scope down the project. The next questions
may help you think about different aspects when planning activities with the community in a
power balanced way.

How are the the activities framed?

» What is the goal of the activity?
» Who is framing the problem or the activity?
» Is there any bias in that framing? How?

» What words are being used to define the
problem or frame the project? Are there any
underlying assumptions in those words?

» What could be harmful/incorrect assumptions
I am having about the identities of the members
of the community or the context?

» How can | prove or challenge those
assumptions?

Who defines the benefits and
relevance?

» Who is leading the activity? Why?
» Who is benefitting from this activity? How?

» What is the benefit for the community with
this activity?
» How does this activity matter for the

community?

» What may be the expectations for the
community with this activity? How can | know
them?
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Is the activity fitting the context?
» How does this activity fit the context’s
practices and dynamics?

» Who is choosing the time and the location?
Why?

» Is this activity considering the ways of
living in the context?

» Am | being available and reachable for the
community?

» Is the place accessible for the community?

Are other worldviews and types of
knowledge being considered?

» What kind of knowledge is needed to
collaborate in this activity?

» What other kind of knowledge could
manifest during the activity?

» Is the activity/interaction representing the
identities of the community?

» Is the activity exposing members? Is
making them share information they don’t
want to share? Or making them do things
they may feel uncomfortable doing?

» How is the activity representing the values,
culture or beliefs of the community?

17

63



CONCLUSIONS

Because of the complexity that a PD process entails,
thinking about power dynamics in the process and
how to balance them is not an easy task. The practice
of design has embedded a big number of assumptions
and prejudices that need to be dismantled if we want a
more socially just practice. And we can do it little by little.
Hopefully, these questions can be a small contribution
to the alternative understandings and narratives we as
designers need fo create to use our practice for collective
liberation.

Thanks for reading and reflecting!
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